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Passage of  the Kentucky Education Reform Act of  1990 initiated ever-
increasing state control over decisions affecting school districts and those 
who work in them (Browne-Ferrigno, 2009; Clements & Kannapel, 2010). 
Kentucky’s 1998 adoption of  the Interstate School Leaders Licensure Con-
sortium (ISLLC) Standards for School Leaders (Council for Chief  State School 
Officers [CCSSO], 1996) was the first catalyst for required redesign of  princi-
pal-preparation programs and new performance-evaluation expectations for 
school administrators. Efforts by the Kentucky Education Professional Stan-
dards Board (EPSB), the agency created by the Kentucky Education Reform 
Act that controls P-12 educator certification and program accreditation, and 
influence by The Wallace Foundation through grants to the Kentucky De-
partment of  Education and Jefferson County Public Schools initiated a sec-
ond program-redesign mandate.

This article presents an overview of  the events leading to new state 
policy and the response by faculty in the Department of  Educational Leader-
ship Studies (EDL) at the University of  Kentucky to the redesign mandates. 
Their recent collaborative efforts resulted in a suite of  new leadership-devel-
opment opportunities for P-12 educators (http://leadership.uky.edu). The 
two certification-based programs featured in this paper reflect characteristics 
of  effective preparation programs as defined by Orr and Pounder (2011). 

State Context: Waves of  Preparation-Program Redesign
Prior to 1998, EPSB offered three unique principal certifications based on 
school type—elementary school (Grades K–5), middle school (Grades 6–8), 
and high school (Grades 9–12). Educators seeking admission to preparation 
programs were required to provide evidence of  their completing 3 years of  
full-time teaching and award of  a graduate degree in an education-related 
field. Those who had not completed graduate coursework in research meth-
ods, school-level curriculum aligned with certification sought, or education-
al and psychological testing were required to complete additional courses. 
Those graduating from programs prior to 1998 typically earned a Special-
ist in Education (EdS) degree or a Rank 1, the Kentucky designation for 
completion of  30 credit hours beyond a master’s degree (Browne-Ferrigno 
& Fusarelli, 2005).

First Mandated Change: Introduction of  Master’s Degrees in School Administration 
After Kentucky adopted the ISLLC Standards in 1998, the EPSB 

changed principal certification to one covering Grades K–12 and dropped 
requirements concerning a graduate degree and completion of  3 years of  
full-time teaching experience prior to admissions. Programs redesigned af-
ter the ISLLC Standards adoption thus began awarding master’s degrees in 
school administration, which was unique for Kentucky. Novice teachers were 
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Contributing to the Review
The content of  the UCEA Review is not peer reviewed, 
and any opinions printed in the Review should not be 
viewed as a statement by UCEA, UCEA Executive Board 
members, UCEA member institutions, or UCEA faculty. 
The opinions expressed are those of  the authors alone. 
The UCEA Review serves as a source of  information and 
news and a place where program innovations are shared 
and critical questions are raised. Members use the review 
for debate, to share opinions, and to engage the education-
al administration community in conversation and debate. 
If  you have ideas concerning substantive feature articles, 
interviews, point/counterpoints, or innovative programs, 
UCEA Review editors would be happy to hear from you. 
The Editorial Team (see back page of  the Review) meets 
twice a year. One to two features appear in each issue of  
the Review, which is published three times a year. 

allowed to enroll in principal-preparation programs provided they 
had completed the state-mandated induction program for 1st-year 
teachers. 

In 2000 EPSB thus began awarding provisional principal 
certification to individuals who (a) held a valid Kentucky teaching 
credential, (b) had completed 3 years of  full-time teaching, (c) pre-
sented a letter of  eligibility from university stipulating applicant’s 
successful completion of  its EPSB-approved principal preparation 
program, and (d) achieved passing scores on the two required pro-
fessional examinations (Educational Testing Service School Leaders 
Licensure Assessment and the Kentucky Specialty Test of  Instruc-
tional and Administrative Practices). During program graduates’ 1st 
year of  service as school leaders, they were required to participate 
in the long-standing, state-mandated induction program called the 
Kentucky Principal Internship Program. Upon successful comple-
tion of  the principal internship program, practicing school admin-
istrators became eligible for the professional certificate, renewable 
every 5 years through completion of  approved professional-devel-
opment hours or six credit hours of  additional graduate coursework 
(Browne-Ferrigno & Fusarelli, 2005). The Kentucky Principal In-
ternship Program was suspended in 2007 because state funds were 
not appropriated by the Kentucky General Assembly to support it. 

Administrator Certified, but not Principal Candidates
Shortly after graduates of  redesigned programs began to seek 

placements, Kentucky received a State Action Education Leader-
ship Project (SAELP) grant from The Wallace Foundation. Ken-
tucky Department of  Education officials hired program-affiliated 
professors to conduct survey research to gather perceptions about 
administrator practice across the commonwealth. Surveys were ad-
ministered in 2001 to 11 discrete groups of  educators and stake-
holders. Data revealed that 1,285 teachers had been awarded pro-
visional administrator certification (Björk, 2002). Superintendents, 
however, reported on their surveys that the statewide principal-

applicant pool at that time included only 630 potential candidates 
(Björk, Keedy, Rinehart, & Winter, 2002), suggesting that in 2001 
over half  of  the graduates of  the recently redesigned principal-
preparation programs were not perceived by superintendents to 
be qualified to assume principalships. 

Following the 2002 release of  survey results, EPSB began 
tracking the career paths of  graduates against its active principal-
candidate pool. The number of  teachers qualified to hold pro-
visional certification but not seeking principal placement totaled 
over 3,000 by 2004 and doubled to 6,000 by 2008. Kentucky has 
1,233 public schools serving students in Grades K–12 and each 
year needs about 300 new school administrators, evenly split be-
tween principals and assistant principals, to fill open positions (R. 
Brown, personal communication, November 1, 2011). The 2004 
findings prompted EPSB to become an active agitator for pro-
gram redesign to halt the overproduction of  teachers completing 
principal-preparation programs to meet the Kentucky Education 
Reform Act (1990) requirement of  a completed master’s degree 
within the first 10 years of  full-time teaching.

From Grassroots to Comprehensive Redesign Efforts
In the early 1990s professors of  educational administration 

in Kentucky began gathering annually to strengthen ties among 
those preparing school and district leaders. In 1995 the group 
named itself  the Commonwealth Collaborative for School Lead-
ership Preparation (CCSLP) and thus became an identified en-
tity among the many education-oriented groups within Kentucky. 
CCSLP thereafter held annual institutes where professors from 
all EPSB-approved preparation programs shared course syllabi, 
reported research findings, and discussed other issues relevant to 
their practice. 

Professor discussions about program-design elements. 
After hearing the results of  survey research conducted by their 
peers, CCSLP members decided to draft white papers about pro-
gram elements (e.g., admissions, cohorts, internships) to share at 
the upcoming annual fall institute. When the coordinator of  the 
Kentucky SAELP grant and the project director of  the Jefferson 
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County Public Schools Leading Education Achievement in Dis-
tricts initiative learned about the white-paper initiative, they offered 
to pool their Wallace-grant funds to pay all expenses for a 2-day 
CCSLP meeting at a hotel in Louisville—provided that individuals 
other than university professors could also attend and that the in-
stitute be held the following spring. The CCSLP cochairs accepted 
the offer. 

Participants at the April 2005 Leading Change Conference 
included 65 professors from the 11 institutions approved to deliver 
principal preparation as well as staff  from the Education Develop-
ment Center in Massachusetts, New York City Leadership Acad-
emy, Southern Regional Education Board in Georgia, and The 
Wallace Foundation. Others attending as speakers and observers 
represented the Kentucky Education Cabinet and Governor’s Of-
fice, EPSB, the Kentucky Department of  Education, and Kentucky 
Education Association. 

Outsider discussions about Kentucky program redesign. 
Shortly after the Leading Change Conference, the Wallace-funded 
SAELP and Leading Education Achievement in Districts initiatives 
were merged into a single entity called the Kentucky Cohesive Lead-
ership System (KyCLS). The KyCLS director convened a meeting 
to which she invited representatives from the EPSB, Kentucky De-
partment of  Education, and Council on Postsecondary Education 
and the department chairs of  the 11 approved programs to deter-
mine “how best to improve principal preparation” (KyCLS, 2008, p. 
v). This convening was a major turning point in Kentucky’s redesign 
efforts: Thereafter, university professors—those directly involved 
in preparing principals—were no longer primary decision makers 
about program design.

The KyCLS director then organized a Principal Redesign 
Summit held in January 2006 to gain feedback on its proposal for 
improving principal preparation and development. Attendees in-
cluded 70 individuals representing 33 state and national groups (e.g., 
Kentucky Chamber of  Commerce, The Wallace Foundation). Rep-
resentatives from the CCSSO, National Association of  State Boards 
of  Education, National Council of  State Legislatures, and National 
Governor’s Association were invited to facilitate four breakout ses-
sions to gather participant perspectives about the KyCLS redesign 
proposal. 

Nine months later the Kentucky General Assembly adopted a 
resolution sponsored by Representative Jon Draud, who at that time 
was also a member of  the Southern Regional Education Board Leg-
islative Advisory Board. The resolution directed the executive direc-
tor of  EPSB, in collaboration with the Council on Postsecondary 
Education president and the Kentucky commissioner of  education, 
to “form a task force to present recommendations on the redesign 
of  principal preparation and support” (Education Leadership Rede-
sign Task Force, 2007, p. 7). The 35-member Education Leadership 
Redesign Task Force included 12 representatives of  state agencies, 
five members of  Kentucky education organizations, six practicing 
or retired administrators, a research consultant from the Southern 
Regional Education Board, and the 11 chairs of  university depart-
ments approved to provide principal preparation.

Statewide exemplar-design efforts. After publication of  
the Education Leadership Redesign Task Force report, the KyCLS 
director convened a 47-member team composed of  23 professors 
representing the 11 operating preparation programs and 2 colleges 
that did not have programs. The other 24 members of  the design 
team represented special interest groups and state agencies. Design 

team members as well as a paid consultant and occasional invit-
ed guests met monthly for 2 full days throughout a year to review 
documents prepared by previous KyCLS-sponsored groups and to 
design exemplars of  performance assessments to guide university 
personnel during redesign activities. The exemplars were based on 
the six dimensions and corresponding functions created by Jef-
ferson County Public Schools personnel for their Wallace-funded 
programs.  

The KyCLS notebook developed by the design team was ap-
proved in May 2008 by EPSB as a resource for use by professors 
during program redesign. The 2008 revised Kentucky Adminis-
trative Regulation about preparation and certification of  princi-
pals stipulates that “Dispositions, Dimensions, and Functions for 
School Leaders” (Professional Certificate for Instructional Leader-
ship, 2008, § 3[2]) are to be used to document candidate perfor-
mance during preservice preparation.           

Second Mandated Change: Elimination of  Master’s Degrees in School 
Administration

The October 2008 revision of  the Kentucky Administrative 
Regulation stipulates that all university-based preparation programs 
accredited prior to May 31, 2009, were no longer allowed to admit 
new students after December 31, 2011. Institutions wishing to pro-
vide principal preparation in Kentucky must submit their program 
proposals to EPSB no later than December 31, 2012, for review. 
The most significant change in statute was the elimination of  mas-
ter’s degrees in school administration. Henceforth, all candidates 
admitted to approved, redesigned principal preparation programs 
must 

• hold a graduate degree upon admission;

• present evidence of  3 years of  documented full-time teach-
ing experience in a public school or a nonpublic school that 
meets state performance standards; 

• document their skills and understanding in three areas (abili-
ty to improve student achievement; leadership; and advanced 
knowledge of  curriculum, instruction, and assessment); and

• present an agreement signed by a superintendent pledging 
support for the applicant to participate in a high-quality 
practicum experience.

 Additionally, program proposals submitted to EPSB must in-
clude signed collaborative agreements with districts that specify (a) 
joint screening of  principal candidates and (b) codesign and code-
livery of  courses. The proposal must also evidence (a) collaboration 
with academic disciplines and programs outside the field of  educa-
tion, (b) collaboration with districts in providing appropriate field 
experiences for candidates, and (c) a requirement for candidates to 
conduct a capstone project that is defended before a panel of  pro-
gram faculty and school administrators upon program completion 
(Professional Certificate for Instructional Leadership, 2008). 

Potential Impediments to Full Implementation
The statewide redesign effort, which included field testing of  two 
new programs delivered by a private college and by a regional uni-
versity, was funded by The Wallace Foundation. The Kentucky 
General Assembly, however, did not allocate funds to support pro-
gram development at any other institutions or release time for can-
didates to engage in mandated field experiences. Paying for the new 
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requirements is problematic because postsecondary institutions and 
districts have already made significant cuts in personnel and services 
due to decreased state funding for P–20 education. External fund-
ing from local sources is nearly nonexistent because Kentucky is 
predominately rural and poor: 

Four in ten public school students in Kentucky attend a ru-
ral school, the 7th highest rate in the U.S. The state’s nearly 
260,000 rural students are characterized by very high rates 
of  poverty and of  students qualifying for special education 
services. The educational policy context is not favorable.  
. . . The equitable distribution of  funding among rural dis-
tricts suggests that the low funding impacts nearly all rural 
districts in the state. Educational outcomes are among the 
lowest in the U.S., and concentrated poverty districts serv-
ing more than 24,000 students are more impoverished, less 
well-funded, and lower-performing than nearly all other 
states. (Johnson & Strange, 2009, p. 49)

Among the 174 school districts in Kentucky, only Jefferson 
County and Fayette County Public Schools serve children and youth 
living in urban areas (i.e., Louisville and Lexington, respectively). 
The 172 other school districts are relatively small—many having 
as few as one to three schools. More than one third of  the districts 
have only one high school or one secondary school serving Grades 
6–12. 

Many rural districts in Kentucky are located in remote areas 
considerable distances from universities or colleges that offer ap-
proved principal-preparation programs. These rural districts must 
address many of  the same challenges that Jefferson County and 
Fayette County Public Schools do, but they must find solutions 
without local support from social service agencies, businesses and 
industries, foundations, and charitable institutions or without ben-
efit of  local tax-generating properties. These conditions make it ex-
tremely difficult for rural districts to recruit and retain principals 
(Browne-Ferrigno & Allen, 2006) and nearly impossible for univer-
sities to deliver programs through university–district partnerships 
as envisioned by The Wallace Foundation (Orr, King, & LaPointe, 
2010) and as specified in Kentucky policy (Browne-Ferrigno, 2011).

University of  Kentucky’s Redesign Efforts and 
Outcomes
To inform program redesign efforts at the University of  Kentucky, 
a comprehensive review of  former students’ files was conducted in 
June 2010 to ascertain their career paths after graduation. The pro-
cess began by identifying those admitted between 2000 and 2009 
and then determining their program entry and exit dates, admissions 
status, current position and work site, and e-mail address. Data were 
gleaned from student files and from the EPSB-maintained, open-
access database that displays P–12 educators’ employment status. 
Graduates in the database with working e-mail addresses were invit-
ed to complete the School Leaders Preparation and Practice Survey 
administered by the National Center for Evaluation of  Educational 
Leadership Preparation and Practice sponsored by the University 
Council for Educational Administration. 

A secondary database was created that included information 
only for those admitted to the preparation program between 2002 
and 2006 and who completed coursework requirements by May 
2008, which gave them time to assume a principalship by June 2010. 
Statistics based on racial and ethnic descriptors within this database 

were consistent with statewide diversity data reported by the U.S. 
Census Bureau: Eight (9%) are members of  minority groups (i.e., 6 
Black or African American, 1 Asian American, 1 Hispanic), and the 
remaining 77 (91%) are White, non-Hispanic. The group included 
57 (67%) women and 28 (33%) men. The group’s average age when 
beginning the program was 33.5 years (range 23–54, median 32, 
mode 28), and average years of  teaching experience was 7.7 (range 
1–30, median 6, mode 7). 

Among these 85 program completers, 54 (64%) hold either 
provisional or professional principal certification. Further, 51 (60%) 
of  the 85 of  the program completers held a graduate degree when 
admitted, and 43 (84%) had engaged in teacher leadership prior to 
admissions. Many within this group served in positions outside the 
classroom throughout their five-semester program, thus providing 
them diverse opportunities to interact with principals and to ob-
serve and engage regularly in school leadership. Most important, 
39 (76%) of  the 51 were serving as assistant principals (n = 18) 
or principals (n = 21). These data suggest that holding a graduate 
degree and having teacher-leadership experience prior to entry into 
a preparation program may be a predictor of  future placement as 
a principal (Muth, Browne-Ferrigno, Bellamy, Fulmer, & Silver, in 
press). 

Sadly, these data also suggest that those entering the program 
with only a baccalaureate degree and limited or no prior leader-
ship experience did not benefit from participating in the principal-
preparation program: Only 8 (24%) of  the 34 in this subgroup were 
serving as assistant principals (n = 5) or principals (n = 3). Two 
others were teachers on special assignment outside the classroom. 
However, 24 (71%) within this subgroup were teachers—positions 
they held upon program admission. These findings and admission 
requirements for the mandated redesigned principal-preparation 
programs suggested to EDL faculty that teachers need unique lead-
ership-development options. 

After months of  brainstorming sessions, comprehensive re-
views of  literature, and conversations with diverse P–12 leadership 
practitioners and university colleagues, EDL faculty produced its 
Teacher Leadership Program. Following critical reviews of  the pro-
gram proposal and course syllabi by multiple University of  Ken-
tucky faculty-governance bodies and by EPSB review committees 
and administrators, EDL received approval in May 2011 to deliver 
the Teacher Leadership Program and to recommend the addition 
of  the Teacher Leader Endorsement to an existing Kentucky teach-
ing certificate. Development of  the Teacher Leadership Program 
also informed development of  the new Doctor of  Education 
(EdD) with Principal Certification Program, which is the University 
of  Kentucky’s response to the 2008 redesign mandate. The follow-
ing sections summarize core elements of  the programs, which are 
scheduled to launch in Fall 2012.  

Teacher Leadership Program
The overarching program goal of  the Teacher Leadership 

Program is to prepare teachers to assume leadership roles and re-
sponsibilities that “support school and student success” (Harrison 
& Killion, 2007, p. 74). The theory of  action for the program is the 
“Framework for School Leadership Accomplishments” (Bellamy, 
Fulmer, Murphy, & Muth, 2007, p. 34), in which student learning 
is the central focus accomplished through conditions that create a 
learning-centered school environment (i.e., learning goals, instruc-
tion, student climate, related services) and support the learning 
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environment (i.e., family and community partnerships, resources, 
school operations, staff  support, renewal).  

Standards-based curriculum and continuous learning 
assessment. The Teacher Leadership Program is framed by the 
advanced-level Kentucky Teacher Standards, Educational Leadership Pol-
icy Standards: ISLLC 2008 (CCSSO, 2008), and National Educational 
Technology Standards for Administrators (International Society for Tech-
nology in Education, 2009). Candidates are required to complete 
self-assessments of  their understanding and use of  these standards 
at three points during the program (admission, retention, and com-
pletion). They must upload artifacts to their electronic portfolios 
with a corresponding coversheet in which they reflect about how 
the work products link to specific standards that they identify. Can-
didates’ electronic portfolios also include their observations and 
reflections about field experiences in diverse classrooms and their 
practicum log. All portfolio artifacts are reviewed by at least two 
EDL faculty. At program completion, candidates must defend their 
action-research report (capstone project) before a committee com-
posed of  program faculty and P–12 educational practitioners. 

Individualized professional development. The Teacher 
Leadership Program provides flexibility in course selection to ad-
dress candidates’ individualized professional development needs. 
All students admitted to the program must successfully complete 
the 15 credit hours of  required coursework (i.e., ELS 600, ELS 608, 
ELS 620, ELS 621, ELS 624). Teachers holding a graduate degree 
upon program admission can earn Teacher Leader Endorsement by 
completing the Teacher Leadership core course and all elements in 
the continuous assessment plan. Candidates seeking the Master of  
Education (MEd) or EdS degree must complete the Teacher Lead-
ership core courses, five elective courses (15 credit hours) selected 
from options inside and outside the program to meet their unique 
learning needs, and all elements in the continuous assessment plan. 
See Table 1. 

Outcomes. The Teacher Leadership Program prepares 
teachers to assume school-wide leadership roles, both formal (e.g., 
school-governance committee member, department chair, grade-
level team leader) and informal (e.g., instructional model, peer men-
tor, curriculum-design team member). Candidates work with prin-
cipals and other educators to complete learning-focused activities 
that expand their knowledge about curriculum, instruction, assess-
ment, and accountability issues and that develop their leadership 
skills. If  graduates of  the Teacher Leadership Program determine in 

the future that becoming a principal is an appropriate career choice 
for them, they will have the required graduate degree, leadership 
experience, and advanced knowledge of  a school-wide academic 
program to apply for admission to redesigned principal preparation 
programs. 

Principal Certification Program
After considerable discussion about various design options, 

the EDL faculty determined that principal preparation should be 
offered as a specialization within the existing EdD program. Those 
admitted to the EdD program with principal-certification special-
ization must meet requirements for the regular EdD program (e.g., 
GRE scores, graduate GPAs, writing ability, graduate-level basic 
statistics course, recommendations) in addition to all conditions 
specified in state policy (e.g., years of  full-time teaching experience, 
leadership experience, knowledge of  academic program). Admis-
sion is based on holistic reviews of  applicants’ application files, per-
formance during interviews with faculty, and dispositions about the 
principalship. 

Guaranteed support for high-quality field experiences. 
One recommendation for admission to the program must be from 
the applicant’s superintendent. If  the applicant is admitted, the su-
perintendent must sign a memorandum of  agreement pledging sup-
port for a high-quality practicum experience. The agreement must

• specify how the district will assure that candidate has oppor-
tunities to observe and participate in school and district lead-
ership activities, 

• confirm that candidate will have access to school and district 
data to use when completing program assignments, and 

• articulate the number of  days that candidate will be released 
from work responsibilities to engage in practicum.

Comprehensive curriculum and embedded field expe-
riences. Table 2 displays the scope of  curriculum and sequence 
of  courses for both the new EdD/EdS program and the previous 
MEd/EdS program. Each Level I course in the new program in-
cludes approximately 60 clock hours of  required fieldwork, during 
which candidates observe, participate in, or lead school or district 
leadership activities. Before exiting the program, candidates thus 
complete at least 600 clock hours of  field experiences related to 
school leadership. 

Table 1

Teacher Leadership Program Scope and Sequence

Year Fall Semester Spring Semester Summer Semester
Year 1 ELS 600 Leadership in Learner-

Centered Schools 

ELS 604 Leadership in Professional 
Learning Communities  

ELS 608 School Law & 
Governance for Teachers

Elective 

ELS 612 Leadership for 
Technology and Innovation

ELS 616 Leadership for 
Inclusive  Community

Year 2 ELS 620 Action Research for 
School Renewal 1

Elective

ELS 621 Action Research 
for School Renewal II

ELS 624 Leadership 
Practicum 
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Five new courses were added to the new program. EDL 661 
School Technology Leadership presents an overview of  principal 
responsibilities concerning technology adoption and utilization. 
The two-course sequence—EDL 706 Leadership for Learning-
Centered Schools I and EDL 707 Leadership for Learning-Centered 
Schools II—assure candidates have content knowledge and skills 
specified in Dimension I (leading learning and teaching) and Di-
mension 2 (assessing instructional program and monitoring student 
performance) of  the EPSB-approved KyCLS (2008) notebook. The 
MEd/EdS program did not have any courses dedicated to these 
two critically important responsibilities of  principal leadership. The 
content in EDL 702 Leadership for Organizational Learning and 
EDL 703 Leading Organizational Change expands significantly the 
content of  EDL 650 Leadership for School Program Improvement 
course in the previous program.

Formal performance assessments. The dissertation for 
the EdD with principal certification has three chapters—a format 
already approved by the University of  Kentucky for the Carnegie 
Project on the Education Doctorate affiliated EdD program for 
community-college leaders (Browne-Ferrigno & Jensen, in press). 
The proposed principal-certification program supports candidates 
who wish to complete the EdD requirements within 4 years. Chap-
ter 1 of  the dissertation is the written report of  the capstone proj-
ect required for provisional principal certification. Individuals who 
decide to exit the EdD program must defend their capstone proj-
ect during a formal EdS oral examination conducted by university 
professors. Practitioners serve as nonvoting members of  capstone-
defense committees. All candidates who successfully defend their 
capstone projects receive a letter of  eligibility for provisional certifi-
cation, which makes them eligible to assume a principalship.  

Table 2

Comparison of  University of  Kentucky Principal-Preparation Programs

Semester
Scope and sequence of  new  

EdD with Principal Certification
Scope and sequence of  previous  

MEd/EdS in School Administration

Year 1   

Fall EDL 706 Leadership for Learning-Centered Schools I
EDL 751 Foundations of  Inquiry

EDL 601 Introduction to School Leadership and Administration
EDL 628 School Law and Ethics

Spring EDL 661 School Technology Leadership
EDL 707 Leadership for Learning-Centered Schools II

EDL 625 School Safety and Discipline Leadership
EDL 627 School Finance and Support Services

Summer EDL 627 School Finance and Support Services
EDL 628 School Law and Ethics

EDL 634 Leadership for Human Resource Development in Schools
EDS 613 Legal & Parental Issues in Special Education
Level I Coursework Complete

Year 2

Fall EDL 634 Securing and Developing Staff
EDL 646 Leadership for School-Family-Community 

Engagement

EDL 669 Leadership for School Problem Solving (action research)
Elective

Spring EDL 625 School Safety and Discipline Leadership
EDL 702 Leadership for Organizational Learning
Defense of  capstone project (Chapter 1 of  dissertation, EdS oral 

examination for those exiting EdD program)
Level I coursework complete

EDL 646 Leadership for School-Community Relations
EDL 650 Leadership for School Program Improvement
Level II coursework complete
MEd or EdS Oral Examination (defense of  portfolio)

Summer EDL 703 Leading Organizational Change
EDL 704 Politics of  Educational Leadership
Level II coursework complete

Year 3

Fall EDL 771 Seminar in Qualitative Research Methods for 
Educational Leaders

Spring EDL 771 Seminar in Quantitative Research Methods for 
Educational Leaders

Summer EDL 792 Research in Educational Leadership
Qualifying Examination (defense of  Chapter 2 and proposed Chapter 3 

of  dissertation)

Year 4

Fall EDL 767 Dissertation Residency Credit

Spring EDL 767 Dissertation Residency Credit
Oral Examination (defense of  three-chapter dissertation)
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Upon successful completion of  the required 45 credits of  
doctoral coursework and with approval from dissertation chair, a 
doctoral student is eligible to sit for the qualifying examination (i.e., 
Chapter 2 of  the dissertation and proposal for Chapter 3). After 
completing the UK-required two semesters of  dissertation residen-
cy credit hours and submission of  a complete dissertation approved 
by dissertation chair, a doctoral candidate is eligible to schedule the 
summative assessment (i.e., defense of  the dissertation during a for-
mal oral examination conducted by candidate’s advisory committee 
and an external reviewer representing the graduate school). 

Closing Reflection
As an active participant in all phases of  principal-program rede-
sign efforts in Kentucky, I became disillusioned by the compliance 
orientation that intruded into the process immediately following 
the April 2005 Leading Change Conference. As critical decisions 
about program design were repeatedly made without analysis of  
data gathered from program graduates or program implementers, 
but instead perceptions by those far removed from principal prepa-
ration, I became quite disgruntled about the process and concerned 
about the outcome. 

My attitude about program redesign changed during our de-
partment’s development efforts. We began by gathering data about 
our program graduates and about promising practices identified in 
diverse literature, and then we used that information while brain-
storming ways to create unique teacher-leader development oppor-
tunities. Developing the Teacher Leadership Program stimulated 
our strategic and imaginative thinking and provided opportunities 
for design thinking that served us well: The framework for our new 
EdD program with principal-certification specialization emerged 
during an impromptu Saturday morning faculty meeting in late Sep-
tember 2011. Our formal proposal of  the new principal prepara-
tion program was approved by the EPSB review committee and 
was recommended for formal approval during the May 2012 EPSB 
meeting. Once approved, our department will have a continuum of  
high-quality, certification-based programs for P–12 educators seek-
ing leadership development through the University of  Kentucky.
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The Common Core State Standards 
(CCSS) represent, for many, a long 
overdue attempt to map out what 
K-12 students need to know and be 
able to do to be successful in work 
and college.  Although not without 
detractors, the CCSS have been ad-
opted by 48 states, two territories, 
and the District of  Columbia (Coun-
cil of  Chief  State School Officers 
[CCSSO], 2012b). This adoption 

has significant implications for educators and educational leaders, 
implications that permeate preparation, practice, and professional 
development.

The Common Core State Standards
The standards, which were developed in collaboration with a va-
riety of  stakeholders including content experts, states, teachers, 
school administrators, and parents, focus on English language arts 
and math (CCSSO, 2012b). To ensure alignment with college and 
work expectations, inclusion of  rigorous content, and application 
of  knowledge through higher order skills, the National Governors 
Association and the CCSSO convened a 25-person committee com-
posed of  scholars and leaders in the education standards commu-
nity (e.g., Linda Darling-Hammond, Kenji Hakuta, David Conley, 
David Pearson, Lauren Resnick) to review and validate them (Na-
tional Governors Association, 2010).

Regardless of  the care taken to develop the standards, some 
critics point out that focusing on a core set of  standards is likely 
to narrow the curriculum in significant ways, making it difficult for 
teachers to provide students with a rich curriculum reflecting the 
perspectives and contributions of  diverse scholars, communities 
and cultures. Other critics claim the CCSS are weaker than many 
state-established standards. Supporters, however, argue that the 
standards are necessary given increased student mobility, disparate 
standards across states, increased global competition, and shifting 
skill sets required by current and future jobs.

According to the CCSSO (2012a), the CCSS represent six key 
shifts: 

1.  The standards emphasize the development of  knowledge 
through context-rich nonfiction and information texts. 

2.  Reading and writing assignments are to be anchored to evi-
dence from texts.  

3.  The standards stress building students’ vocabulary and ability 
to read complex texts.  

4.  The standards narrow and deepen the focus on mathematics. 

5. The standards are designed to support the progression of  
learning from grade to grade and across content areas.  

6. The standards emphasize conceptual understanding, proce-
dural skill, fluency, and application with equal rigor. 

From the Director: Considering the Common Core
Michelle D. Young

According to the National Governors Association (2010), un-
like most state-generated standards, the CCSS are also internation-
ally benchmarked and designed to prepare students to be college 
and career ready.  Finally, while the intention is for all states to have 
essentially the same standards, states do have the option of  adding 
additional standards (up to 15% more) on top of  the core.

Although for some the adoption of  a common set of  stan-
dards for K-12 education seemed a sudden policy development, 
others view it as long in coming (Gewertz, 2012). Indeed, momen-
tum for the development of  a shared set of  standards can be traced 
back at least to 1983, when A Nation at Risk assailed the public 
understanding of  American education. Since, that time the federal 
government has made several attempts to institute national stan-
dards and tests (Carpenter, 2011).  

It wasn’t until recently, however, that the stars have aligned for 
the federal government to successfully incentivize the development 
and adoption of  a common set of  educational standards.  Though 
the states took the lead in defining and adopting the CCSS, many 
point out that the effort itself  was driven by the federal government, 
foundations, and Washington-based organizations (Gewertz, 2012).  
For example, through the Race to the Top competition, the fed-
eral government offered a total of  $4 billion to states who adopted 
common standards by August 2010 and $360 million in grants to 
two groups of  states to develop tests for the new standards.  Fur-
thermore, Secretary of  Education Arne Duncan, a strong and vocal 
advocate of  the standards, has been known to criticize state leaders 
who contend the standards lower academic expectations. 

According to advocates and critics alike, however, adoption 
of  the CCSS will be merely symbolic if  the standards are not fully 
embraced from the state office to the classroom (Gewertz, 2012).  
But before educators embrace the new standards, they will need 
to understand them, how they differ from current math and Eng-
lish standards, and what changes to current practice are needed to 
support their implementation. Currently, it is questionable whether 
there is strong enough familiarity and understanding of  the stan-
dards among the vast community of  educators to ensure successful 
implementation. 

Leadership and the Common Core
Educational officials point out that the new standards require not 
only a new approach to teaching (e.g., teaching literacy skills across 
the curriculum), but also a change in the way that teachers are pre-
pared.  The same holds true for educational leaders.  Research has 
demonstrated that leadership has a significant impact on student 
learning, second only to the impact of  the quality of  curriculum and 
instruction.  There are many dimensions to effective school leader-
ship, but having a solid grasp of  curriculum, instruction, and assess-
ment is fundamental to supporting the work of  classroom teachers. 
To successfully implement the CCSS, leaders must be able to do the 
following: understand and effectively communicate the standards; 
understand their implications for teaching; use and support the use 
of  data, access essential resources; lead effective instruction and in-
structional improvement; and develop a school culture, structures, 
and processes that support effective instruction.  
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Just as leadership of  student learning is a key theme within the 
Interstate School Leadership Licensure Consortium standards, it is 
central to the Educational Leadership Constituent Council (ELCC) 
standards for leadership preparation.  The most direct emphasis is 
provided in ELCC Standard 2: 

Candidates who complete the program are educational 
leaders who have the knowledge and ability to promote the 
success of  all students promoting a positive school culture, 
providing an effective instructional program, applying best 
practice to student learning, and designing comprehensive 
professional growth plans for staff. 

Ensuring that leaders are school-ready when they complete 
their university-based educational leadership programs includes 
preparing them to support and lead the implementation of  state 
educational policies, like the CCSS. Key shifts, such as increased 
requirements for teaching literacy across the curriculum, will require 
that principals and their leadership teams build a school culture that 
supports necessary changes in curriculum and instruction. Fur-
thermore, the requirements for the education of  English Language 
Learners and students with learning disabilities will require that 
leaders have a deeper understanding of  the programs, structures, 
and instructional strategies that most effectively meet these learn-
ers’ needs. 

Efforts to prepare school leaders to support the CCSS are 
underway. Some University Council for Educational Administra-
tion (UCEA) institutions, like the University of  Kentucky, are en-
gaged in conversations, curriculum audits, and course development 
efforts designed to ensure their programs will prepare leaders to 
successfully lead the kind of  instruction and learning suggested by 
the new CCSS.  Additionally, faculty members involved in UCEA’s 
curriculum module development initiative have designed a set of  
curriculum materials focused specifically on leading the learning of  
English language learners.  These curriculum materials are available 
on the UCEA website and are free of  charge for leadership prep-
aration programs (UCEA, 2012).  Similarly, professional associa-
tions are actively engaged in developing professional development 
for current leaders. The National Association of  Secondary School 
Principals (NASSP) and the National Association of  Elementary 
School Principals are working with the Hunt Institute out of  North 
Carolina to host principal summits focused on the new standards 
(NASSP, 2012).  According to Dick Flanary of  the NASSP, “Prin-
cipals and other school leaders need specific, targeted professional 
development to create the appropriate conditions in schools that 

will allow them to lead the kind of  instructional changes that the 
CCSS demand” (NASSP, 2012, p. 1). 

UCEA is committed to supporting high-quality leadership 
preparation and development for school and district-level leaders. 
UCEA Headquarters staff  are working to develop meaningful 
collaborations with professional associations, support conversa-
tions and resource sharing among leadership preparation faculty, 
and continue the development of  high-quality preparation-cur-
riculum modules. If  you have an interest in engaging in or leading 
efforts around preparing leaders for the new standards, UCEA 
would welcome your involvement. Although conversations 
around the implementation of  the CCSS have focused foremost 
on curriculum and teaching, it is time for leadership to be given 
greater consideration by all educational stakeholders.  
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Dean’s PSR  
Designation Forms

August 15, 2012 is the due date for Dean’s PSR 
Designation Forms. Forms will be e-mailed 
around early July and can be faxed back or 
scanned and sent as an e-mail attachment.
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In this issue the Innovative Programs Column is featuring the 
Leadership for Learning (L4L) EdD at the University of  Wash-
ington–Seattle. A cohort-based, modular EdD, L4L is designed to 
prepare system-level leaders whose practice is informed by inquiry, 
anchored in a commitment to equity, and focused on the improve-
ment of  teaching and learning in dynamic and demanding environ-
ments. Currently, L4L has one of  the strongest completion rates in 
the United States, with over 87% of  students graduating within 4 
years.

Background
The L4L EdD is led by a six-member team of  faculty from the Uni-
versity of  Washington Department of  Educational Leadership and 
Policy Studies. Team members develop curriculum, teach cohort 
modules, and advise students through the completion of  a capstone 
portfolio. The team also meets monthly to forge connections across 
the curriculum and integrate assignments wherever possible. In the 
summer of  2012, the fifth L4L cohort will commence with 35 stu-
dents from Seattle and surrounding rural communities. 

The program was launched in 2002 when faculty redesigned 
the existing EdD to better distinguish it from the PhD offered at 
the University of  Washington. A distinctive characteristic of  L4L 
is its integrated curriculum built around the core values of  social 
justice, inquiry, innovative organizational change, collaboration, and 
instructional leadership. Inquiry-focused instructional leadership is 
a core value that is both taught as a stand-alone module and woven 
throughout the curriculum. Rooted in the scholarship of  practice, 
all coursework develops skills and knowledge for district leadership 
in the context of  education reform, the politics of  schooling, sys-
tems theory, organizational change, and instructional leadership to 
improve teaching and learning. 

Most students in the program are practicing educational lead-
ers in school-based and system-level roles who aspire to broader 
system-level positions in school districts, regional organizations, 
and state educational agencies. After successful completion of  the 
program, students earn the University of  Washington Education 
Doctorate and are qualified to apply for a Washington State Initial 
Superintendent Certificate. The following testimonial from a stu-
dent in the fourth cohort, an elementary school principal, speaks 
to L4L’s aims:

I think the first important thing that L4L intentionally did 
to benefit my school was to make the assignments not only 
relevant to my work but also embedded in my work. … 
For example, with my faculty, I developed an instructional 

Innovative Programs
The University of  Washington–Seattle  

Leadership for Learning Educational Doctorate:  
Characteristics and Innovations

Hans W. Klar
Clemson University

with Margery Ginsberg & Kathy Kimball
University of  Washington

framework. … The framework we developed has become 
the instructional framework for our building.  

Distinctive Features 

Admissions
The L4L EdD has a competitive admissions process with 

an extensive interview involving two or more faculty and former 
students. To encourage members of  historically underserved com-
munities to apply, faculty provide outreach activities at meetings, 
conferences, and community events. In addition, the lead faculty 
member maintains an office at a high-poverty, urban high school 
that serves as a professional learning center. 

Advising and Cohort Development
Throughout the program, students work closely with faculty 

advisors, both tenure-line professors and full-time practice-orient-
ed scholars. Students also have ongoing access to the lead faculty 
member who accompanies students throughout their program. The 
lead faculty member hosts writing seminars and off-campus dis-
cussion groups, teaches a module entitled Community of  Scholars, 
and coteaches a module entitled Instructional Renewal that runs 
throughout the program. 

In Community of  Scholars, students apply theories of  adult 
motivation and learning from the Instructional Renewal module to 
their doctoral experiences and provide feedback on teaching and 
learning within the program. This provides an opportunity to ex-
plore cohort development and theories related to communities of  
practice and professional learning communities. One student, an 
elementary school principal, described the benefits of  the adult 
learning project in the Community of  Scholars: “The adult learn-
ing project has led us to rethink how we conduct faculty meetings. 
We are more intentional about modeling instructional strategies that 
can be readily applied in the classroom.” 

Modular Coursework
Courses, referred to as modules, are sequenced to promote 

exploration of  common interdisciplinary themes related to authen-
tic leadership challenges. Modules are offered on campus monthly 
in 2-day seminars and for 5 consecutive days in summer. The 3-year 
program also maintains web-based and e-mail support. Assign-
ments are typically inquiry oriented, project based, and job embed-
ded to allow students to explore leadership frameworks, tools, and 
strategies that they will need to be effective as leaders of  change in 
educational systems. 
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An inquiry module threads throughout the entire program, 
requiring students to examine leadership practice through cycles 
of  inquiry. A stand-alone inquiry module connects tightly to other 
modules, and assignments are frequently blended. One student, an 
elementary school principal, described the benefits of  the focus on 
inquiry as follows:

I was already working on improving literacy instruction in 
my building. However, going at that improvement through 
the COI [Cycle of  Inquiry] has made the work more delib-
erate, thoughtful, and effective. Principals from other build-
ings as well as outside education consultants regularly come 
to our building to see what reading instruction should look 
like and how to build a plan to get to that level of  reading 
instruction.

Internships
Students complete 320 hours of  personalized internship work 

with highly regarded, field-based mentors. A component of  many 
internships is the submission of  articles to practice-oriented jour-
nals. The most recent cohort published eight articles based on ap-
plications of  coursework to their leadership contexts. Between 2008 
and 2012, over 40 L4L students presented such research at state and 
national conferences.

Capstone Portfolio
Drawing upon insights from prior cohorts and scholarship in 

the study of  the EdD (Levine, 2005; Shulman, Glode, Bueschel, & 
Garabedian, 2006), in 2009 L4L faculty replaced the then-culminat-
ing capstone requirement with a 3-year portfolio process. Through 
the portfolio process, students continuously construct, examine, 
and publically vet products from their coursework and leadership 
practice. A summative capstone portfolio is presented to a panel 
of  faculty, peers, and expert colleagues from the field at the end of  
the program. 

Graduate School Recognition
Having received approval for L4L to be offered as an official 

practice-doctorate program by the University Graduate School, L4L 
is not required to operate within its previous traditional doctoral 
parameters. This has allowed faculty to be more innovative in devel-
oping and continuously revising key aspects of  the program. 

Career Advancement and Impact
Approximately 90% of  L4L students advance in their careers, 

with most of  them serving in executive leadership positions within 
Washington State. Currently, 11 L4L graduates are superintendents 
in rural, suburban, and urban school districts. Approximately 30 
L4L graduates have assumed director, executive director, or assis-
tant superintendent positions. Other graduates have taken positions 
at the state educational agency, in professional development net-
works, or in postsecondary teacher preparation faculty.

One aspect of  the program greatly valued by L4L faculty is 
the mutual positive regard between faculty, staff, students, and with 
the profession. Monthly evaluations from students provide growing 
evidence of  a program whose stewardship of  learning combines 
competence, integrity, and impact in schools and school districts. 
An example of  this impact can be found in the quote below. This 
L4L graduate, an elementary school principal who currently designs 
the curriculum for an online university, described what happened 

after completing an assignment that required the shadowing of  an 
English language learner (ELL) student.

After shadowing a student receiving English language ser-
vices I discovered insight into how his (and all ELL stu-
dents’) academic and social learning experience at school 
was impacting their ability to belong, engage, and connect 
with their peers, teachers, and curriculum.  As a result we 
redesigned our ELL service-delivery model to include con-
structive play, curriculum purchases in students’ first and 
second language, and developed family game nights where 
students and families each brought a game from their cul-
ture to share with others. The learning was truly transfor-
mative for my leadership.   

In the coming year, L4L faculty will conduct and disseminate 
results from a systematic evaluation of  the program’s impact. For 
more information about the L4L EdD, please contact  

Dr. Margery B. Ginsberg
Associate Professor in Educational Leadership & Policy Studies
313B Miller Hall, Box 353600
College of  Education
University of  Washington
Seattle, WA 98195-3600
ginsbm@u.washington.edu

http://education.washington.edu/degrees/edd.html
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UCEA Employment  
Resource Center 

UCEA Job Search Handbook
The UCEA Job Search Handbook, located on the UCEA website 
(www.ucea.org), is an online resource for aspiring educational 
leadership faculty members and the institutions that prepare 
them. Topics include preplanning, preparing an application, 
the interview, postinterview tactics, negotiations, and sample 
materials. 

UCEA Job Posting Service
UCEA provides, free of  charge on its website, links to job position 
announcements.  To submit a posting for the website, please e-
mail the URL for the position announcement (website address at 
your university where the position description has been posted) to  
ucea-list@virginia.edu. A link will be provided to the job an-
nouncement from the UCEA job posting page: www.ucea.org. 
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The educational challenge of  the 21st century facing many coun-
tries is to achieve higher levels of  learning for all students. While 
school reforms across different education systems target student 
learning outcomes, teaching is the most powerful influence on 
students’ achievement, and the key to achieving such outcomes is 
improvement in teaching quality (McKinsey & Company, 2007). 
Researchers have substantiated the strong influence of  leadership 
on teaching and learning (Leithwood & Jantzi, 2008; Leithwood, 
Seashore Louis, Anderson, & Wahlstrom, 2004; Robinson, Lloyd, 
& Rowe, 2008). The leadership dimension that is most strongly as-
sociated with positive student outcomes is that of  promoting and 
participating in teacher learning and development (Robinson et al., 
2008). Peer-led learning and development within and across schools 
are increasingly popular and have been identified as a feature of  
the world’s most successful improving school systems (McKinsey 
& Company, 2010). 

Over the past decade, the concept of  professional learning 
communities (PLCs) has gained increasing attention from schools, 
education systems, and governments as a promising vehicle to se-
cure improvements in teaching quality and thereby in student learn-
ing outcomes (DuFour, Eaker, & DuFour, 2005; Hipp & Huffman, 
2010; Hord, 1997; McLaughlin & Talbert, 2006; Stoll & Louis, 
2007). Evidence about the potential power of  teacher collaboration 
comes from research syntheses on PLCs that suggest a positive and 
significant relationship between PLCs and student achievement and 
improvement in teachers’ practices (Lomos, Hofman, & Bosker, 
2011; Timperley, Wilson, Barrar, & Fund, 2007; Vescio, Ross, & 
Adams, 2008). However, much of  the existing literature on PLCs 
has focused on Anglo-American settings; the concept and practice 
of  PLCs in other cultural contexts have been largely ignored. There 
arises a need to explore the diversity and complexity of  PLCs in dif-
ferent cultural contexts and broaden our understanding of  critical 
issues facing educational leaders in an interdependent world in the 
21st century. 

Project Summary
The Global PLC Network (GloPLCNet) was initiated in March 
2011 in Taiwan by five researchers to conduct an international 
comparative study of  PLCs and school leadership across mainland 
China, Taiwan, Hong Kong, Singapore, and the United States. The 
purpose is to study the PLC construct and practices in a global-
ized context in order to enhance the understanding of  teaching, 
learning, and leadership through an intercultural perspective. This 
study will examine the present status of  the PLC process in each 
system and compare similarities and differences of  PLCs across all 
five systems. A conceptual framework will be developed to illustrate 
and portray the goals, constructs, and external factors of  the PLC 
process in the five systems. The factors that inhibit the creation and 
sustainable development of  PLCs in each system will also be inves-
tigated. In this study, PLCs are defined as communities of  learning 
where educators engage in collective inquiry to generate, mobilize, 
and transfer knowledge for enhancing teaching practices and ex-
tending student learning.

Global Professional Learning Community Network (GloPLCNet)

Ting Wang
University of  Canberra, Australia

This project was conceptualized initially as a three-stage study. 
Stage 1 involves contextual and literature reviews that map the status 
quo of  PLC structure, processes, and practices in each system. This 
stage also involves the development and refinement of  a conceptual 
framework that can address the key constructs of  PLCs in each 
system and accommodate different contexts. Stage 2 encompasses 
a set of  case studies conducted in each cultural setting that will cap-
ture qualitative insights from principals, department heads, teach-
ers, and system administrators and district superintendents. Stage 
3 involves the use of  data gathered during the initial two stages to 
develop subscales of  PLC constructs and create a common PLC 
survey instrument, which will be administered in each cultural set-
ting. Survey data will be analyzed for the purpose of  understanding 
the PLC concept and practices and improving teaching, learning, 
and leadership within and across cultural settings. Some preliminary 
findings of  Stage 1 related to the PLC practices in different cultures 
have been presented at seminars and conferences at the Singapore 
National Institute of  Education, the University of  North Texas, 
and the UCEA Convention in 2011. 

GloPLCNet

The GloPLCNet was initiated in March 2011 when the team mem-
bers met in Taiwan to attend an international conference, “Enhanc-
ing High School Education Quality,” which has a particular focus 
on school improvement and PLCs. The researchers also visited sev-
eral schools to gain an understanding of  PLC initiatives in Taiwan. 
The team includes Professor Clive Dimmock (Singapore National 
Institute of  Education), Professor Jane B. Huffman (University 
of  North Texas), Associate Professor Ting Wang (University of  
Canberra, Australia), Professor Nicholas S. K. Pang (The Chinese 
University of  Hong Kong), and Associate Professor Peiying Chen 
(National Taiwan Normal University). Drs. Dimmock, Huffman, 
Wang and Chen and Dr. Hairon Salleh worked collaboratively in 
Singapore to develop a conceptual framework and research design. 
They conducted a seminar on the PLC process across different cul-
tures at the Singapore National Institute of  Education. 

In order to create opportunities to work face-to-face and 
progress the research project, the team members met again in the 
United States in November 2011. Prior to attending the UCEA 
Convention in Pittsburgh, Drs. Wang, Pang, Chen, and a PhD can-
didate from Taiwan, Alice Chiu, visited the University of  North 
Texas in Denton and participated a range of  activities organized by 
Dr. Huffman, which enhanced their understanding of  educational 
contexts and PLC practices in the United States. They visited three 
public schools in Denton accompanied by the district deputy super-
intendent, met with the school principals to understand the evolv-
ing stages and PLC practices at their schools, and observed teacher 
PLC meetings in two schools. 

The team presented a preconference workshop at the Univer-
sity of  North Texas on PLC practices occurring in Mainland China, 
Hong Kong, Taiwan, and the United States. The workshop was well 
received, and participants and presenters had engaging conversa-
tions. The UCEA Convention provided another exciting opportu-
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nity for the GloPLCNet members to share our experiences with 
American colleagues and international presenters. The team also 
met during the convention to conduct focused discussions on how 
to refine the conceptual framework and research design. A series of  
team meetings proved to be productive and instrumental to guide 
the next stage of  research. 

Reflections 
Our experiences with the GloPLCNet have been overwhelming-
ly positive. As we work together and share our understanding of  
contextually based PLCs and leadership, we realize the importance 
of  valuing indigenous perspectives as well as learning from each 
in order to develop an expanded global perspective on leadership. 
The diversity and dynamics within the team provide us with both 
intellectual challenges and synergy. We have benefited from open 
dialogue and honest feedback, peer support, and extended collegial 
networks. Throughout the collaborative process, we have developed 
strong, reciprocal professional relationships with the level of  trust 
and respect growing over time. 

Not all of  our collaborative process has been smooth sailing. 
We need to address a number of  challenges, such as acknowledging 
constraints of  available resources and funding, sharing responsibil-
ity and workloads, determining commitments and availability (or 
unavailability) of  certain team members at different stages, mak-
ing difficult decisions while acknowledging different perspectives, 
and negotiating compromise. Gaining consensus on the conceptual 
framework and methodology, an iterative process, is no easy task. 
Our framework has been reviewed and reconceptualized given the 
need of  developing an inclusive framework and a common sur-
vey instrument that can be utilized across five education systems. 
To cope with the challenge of  effective communication strategies 
among the members in five different locations, we have agreed to 
meet and present at an international conference at least once a year 
and keep regular communication via e-mails and Skype to sustain 
the project. 

Despite these challenges, the GloPLCNet increases the op-
portunity for us to gain a broader appreciation of  the worth of  
non-Eurocentric values and practices and to build our capacity of  
engaging in global conversations related to educational leadership 
in an interdependent world. Our experiences echo the observation 
that the pursuit and recognition of  multiple perspectives as a result 
of  global contributions is critical in developing an inclusive knowl-
edge base that prepares scholars and practitioners for global under-
standing (Murakami-Ramalho & Barnett, 2008). 

We would welcome inquires for future collaboration on this 
project. More information about the GloPLCNet can be obtained 
by contacting globalplcnetwork@gmail.com, Ting Wang at ting.
wang@canberra.edu.au,  or other members of  the research team.
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Point-Counterpoint: Academic Advocacy

The Roots and Forms of  Academic Advocacy

Mónica Byrne-Jiménez
Hofstra University

The notion of  advocacy in the academy—and the question of  aca-
demics as advocates—has begun to permeate our collective con-
sciousness and professional organizations. For some it is a long-
overdue discussion at the core of  maintaining our “relevance” in 
light of  the political quicksand that surrounds schools and educa-
tional reform. For others it is an irritating reminder of  a decision 
made long ago to stay above the “fray” of  educational realities and 
focus on our work. And still for others, it is a recognition of  the 
work they have been engaged in and with communities from the be-
ginning of  their careers. Personal stances notwithstanding, it is clear 
that current attacks on public schools, educators, and communities 
and children demand a more unified response from the academy. 

Gone are the days of  looking on from afar and waiting for 
others to lead. Flexible organizational structures and networks that 
can be galvanized quickly are required now more than ever. And 
yet, to create these complex and elegant webs of  action, we must 
grapple with some fundamental questions. Questions of  advocacy for 
what and advocacy for whom must be carefully considered and brought 
to the center of  our discussions. If  we are not careful we can eas-
ily privilege ideas and programs over people, thereby replacing one 
system of  oppression with another. Another important question is 
advocacy by whom? In order to prepare educational leaders to ad-
vocate for children, teachers, and communities, we must recognize 
our own potential, and power, as advocates. 

To help with these challenging questions we asked Dr. Miguel 
Guajardo, Associate Professor at Texas State University–San Mar-
cos, and Dr. Edward J. Fuller, Associate Professor at Pennsylvania 
State University, to share their experiences as advocates and in pre-
paring educational leaders to be advocates. Dr. Guajardo introduces 
the concept of  the political imagination as central to the evolving 
understanding of  advocacy. In a “roundtable” hosted by Dr. Gua-
jardo, he and his colleagues share the roots of  their political imagi-
nation and how this frames their work in community development. 
Dr. Fuller highlights the need for faculty to take on advocacy roles 
and offers numerous opportunities to engage in research, policy, 
and practice. Whether we explore the roots of  our political imagina-
tion or embrace the possibility of  becoming educational advocates, 
Drs. Guajardo and Fuller challenge us to actively engage with the re-
alities of  children, schools, and communities. My hope is that each 
of  us will boldly take up that challenge.

The Political Imagination 

Miguel Guajardo
Texas State University–San Marcos

with Francisco Guajardo (University of  Texas–Pan American), 
John Oliver (Texas State University–San Marcos), &  
Mónica Valadez (Texas State University–San Marcos)

At a recent Community Learning Exchange in Central Texas, a 
convening of  over 70 students, teachers, principals, professors, and 
community advocates, a young school principal shared his work 
with teachers and students to map the assets in their community. 
Another principal presented a dual-language program her school is 
developing. A third talked about the process of  negotiating equity 
in his community. These issues, in addition to discussions on test-
ing and accountability, led to conversations on advocacy.  Critical 
questions arose, such as, “What is the role of  school leaders as ad-
vocates? What do we advocate for? And how do we prepare leaders 
for this role?” The Learning Exchange forced university professors, 
K-12 teachers, students, and community partners to reflect on their 
work, particularly as it related to advocacy and action.  It’s an op-
portune time to engage in this conversation with the UCEA family, 
particularly as the network continues to grapple with questions of  
policy, equity, and action.  This thought-piece is an attempt to pro-
voke our thinking on the political imagination of  educational leaders 
and its role in advocacy.

We have learned a great deal through our work with the Com-
munity Learning Exchange to build awareness and nurture skills 
and sentiments that educational leaders need to engage in advocacy 
work in a community context. The ideas and propositions described 
herein are for practitioners, but in our brand of  the political imagi-
nation, we view educational leadership faculty as veritable practitio-
ners. In building the frame, we borrow from Mills’s (1959) seminal 
work, The Sociological Imagination, particularly as he delineated the role 
of  researchers in a democratic society as the kings of  ideas, the ad-
visers to the kings, or the more autonomous role of  disseminators 
of  ideas and training to both the power brokers and the political ac-
tors in diverse communities. Our conversation in this article focuses 
on the idea of  the third role; we propose the practice of  an engaged 
scholarship where actors participate in a public political education 
project highlighted by the work of  the Community Learning Ex-
change (Guajardo & Guajardo, 2010).

Advocacy is a product of  the political imagination; the imagi-
nation is a necessary condition that encourages and inspires advo-
cacy and action, ideally toward the public good.  We see a politi-
cal imagination rooted in our individual ontology, in trusting and 
open relationships, where conversation is a vehicle for creating and 
sustaining this relationship and where political action/advocacy is 
neither a singular action nor a one-person act. If  sustainable action 
is to prevail, we must act differently, and with a different conscious-
ness. Understanding, acting, and questioning as a product of  this 
level of  awareness, is at the core of  an advocate’s political imagina-
tion.

The process for nurturing of  one’s political imagination is a 
social endeavor.  We are cognizant that often the prescribed struc-
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COMING SOON
Snapshots of  School Leadership in the 21st Century:  

Perils and Promises of  Leading for Social Justice,  
School Improvement, and Democratic Community

Editors: 

Michele A. Acker-Hocevar, Washington State University Tri-Cities
Julia Ballenger, Texas Wesleyan University
A. William Place, University of  Dayton

Gary Ivory, New Mexico State University

A volume in the UCEA Leadership Series

In this book, we provide snapshots describing this critically important time in our nation when federal educational policy imple-
mentation has been at a level previously unheard of  in the United States. We present a chapter on the design and method of  Voices 
3, a UCEA-sponsored project; eight chapters on analyses of  the focus-group discussions; and two invited chapters that provide a 
review and critique of  our work. The chapters will be excellent resources for professors of  educational leadership as we respond to 
the changing environment and improve preparation programs for superintendents and principals. We also see the book as a good 
resource for practitioners who desire to take the pulse of  their colleagues in the field to see common concerns across various issues. 
Finally, it will be useful to policy makers as they consider the impact of  their decisions on the implementation phases in districts and 
schools. With this book, you are receiving access to the 27 focus-group transcripts on which the chapters are based. Instructors of  
qualitative research may find these data useful in their classes, e.g., for students to practice different types of  data analysis and coding.

Contributors: Michele A. Acker-Hocevar, Betty J. Alford, Thomas L. Alsbury, Julia Ballenger, Ira E. Bogotch, Sharon Gieselmann, Sally 
Hipp,  Gary Ivory, Thomas A. Kersten, Kristin Kew, Jacquelyn Melin, Miriam M. Muñiz, Elizabeth Murakami-Ramalho, A. William 
Place, Fernando Z. Quiz, Mariela A. Rodríguez, William G. Ruff, Rosemarye T. Taylor, Debra J. Touchton, Tony Townsend, and 
Kathryn S. Whitaker. 

tures of  curriculum, policy, and thought, which dictate our daily 
activity, might inhibit this development. In contrast, our conversa-
tions transpire while drinking coffee around a round table, as is the 
case with this particular conversation we’ve transcribed below. We 
utilize this dialogical/conversational process in our classrooms, in 
our community work, and in our homes.  For this conversation, we 
posed an initial probing question:  What are the roots and major 
contributions to your political imagination? The four of  us took 
turns, as we went around the circle.

Francisco: I’m not sure I know anyone who is as imaginative 
as my mother.  My mother never went to school, as she grew up in 
an isolated Mexican village, but she knew how to figure things out.  
No problem was too big for her, and she dealt with problems and 
family issues in supremely equitable ways.  She was the best and 
most effective administrator of  equity I believe I have seen.  When 
my mother prepared meals for the family, she understood the num-
ber of  tortillas available, and knew how many each child could have.  
She knew how to love each of  the kids, how to care for each, and 
she understood that caring in false ways could be counterproduc-
tive.  She cared in respectful and meaningful ways, according to the 
personality and character of  each kid.  I’ve been around numerous 
folks in public education, the academy, and policy-making circles 

who could profit greatly by learning from my mother—and prob-
ably by learning from their own mothers. 

I tell the story of  my mother because she did things for the 
right reasons, because it was the right thing to do by her children 
and the family.  She advocated for her children relentlessly, with the 
right amount of  love, the right kind of  pressure, and always with 
the children in mind.  Her behavior taught us a great deal about the 
use of  the imagination to solve problem and to address important 
issues. In doing so, she proved herself  as a model advocate.  I con-
tinue to learn from her lessons, and I simply want to honor her.  

John: During the Spring of  2008, I traveled to South Texas 
to attend a Community Learning Exchange.  I arrived as a doctoral 
student on a journey to complete a dissertation that explored the 
intersection of  youth and adult partnerships to create community 
change.  Three questions changed my trajectory and reshaped my 
thinking of  teaching and learning: “John, what’s your story? Where 
are you from? Who are your people?” At the time, I understood the 
questions as queries into my historical past and self.  I now under-
stand the questions as an invitation that weaves interconnections of  
an individuals, history, biography, and social structures.  The ques-
tions helped me to reconnect with the lessons of  my first teachers, 
my parents. Although neither of  my parents attended college, they 

Information Age Publishing
www.infoagepub.com
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were educated in the lessons of  life.  In essence, they were my first 
professors. 

My parents may have never used the terms political imagination, 
political awareness, or advocacy.  However, as I reflect upon my child-
hood, I understand that their actions were grounded in the spirit 
of  each.  They often shared stories of  struggle, survival, resiliency, 
and resistance, associated with growing up in South Georgia dur-
ing the Jim Crow era.  Their stories and actions were their mettle 
and more informative than any definition they could have provided. 
The added power in their knowledge was that what they learned in 
their homeland in the South was applicable for raising their African 
American children and grandchildren in the urban Midwest. 

That Community Learning Exchange redirected my learning. 
It privileged my childhood lessons.  It gave me permission to cite 
and reference the greatest scholars of  my life, my parents.  As an 
assistant professor, I now use those questions to create opportuni-
ties and provide space for individuals to give themselves permission 
to also privilege an understanding of  self. I encourage learners to 
search for the core, and understand three questions: What’s your 
story? Where are you from? Who are your people? 

Mónica: Not too long after settling down in a small town 
in Central Texas, having emigrated from Guanajuato, México, mi 
mamá sought out the only local public school district in the area and 
enrolled her children.  She might not have known it at the time, but 
she would make her way back to the school offices countless more 
times in her daily battle to ensure that we were afforded the same 
educational rights as our peers.  Mi mamá did not attend formal 
education beyond elementary school, yet she understood its poten-
tial impact on us as individuals, family members, and community 
citizens.  She not only spoke to, but also modeled that it was in the 
service of  others that we are fed, and willingly embraced all sacri-
fice.  Yet, it wasn’t until I began my own journey as a bilingual edu-
cator that a new consciousness of  how intricate a tapestry mi mamá 
had woven began to form.  Awakened by profound pláticas with my 
students’ mothers about their own journeys to provide their chil-
dren greater opportunities, I gained a greater understanding and 
humble appreciation for the imaginative nature of  the education 
that mi mamá had ensured us.  All along, throughout my childhood 
and adolescence, it had been not only about receiving a formal edu-
cation, but also about la educación that would prepare us to live mean-
ingful and fulfilling lives.  My teachers taught me many lessons, but 
it was mi mamá who showed me how to infuse those lessons with 
our language, values, beliefs, stories, and wisdom and employ them 
for the greater good.

Miguel: I grew up on the Texas Mexican border, a political 
boundary that was a permeable line we crossed regularly. Having to 
negotiate border crossing, both figuratively and literary, prepared 
me and my siblings to see the world through different vantage 
points. My parents prepared us for these multiple realities so we 
could navigate the daily challenges as well as those that were out 
of  the ordinary. My father is a master storyteller and prided him-
self  on the fact that until his retirement, he was never unemployed 
in this country. He prides himself  on being un hombre honrado (an 
honest person). My mother raised us at home; she being at home 
facilitated a warm meal after school and a spiritual foundation that 
informed us of  a higher power; this was never a given, but rather 
a regularly contested proposition, as we searched for the meaning 
of  this higher power:  Questions were plentiful at the kitchen table.

Our parents prepared us for life and the challenges that came 
with the life experiences. The identity formation and resistance they 
taught us helped us survive our undergraduate experiences and then 
make sense of  the world of  work. The ability for us to dream was 
also informed by the border crossers who were our ancestors. This 
willingness to cross boundaries also introduced us to imagine the 
possibilities of  what we can create through education, work, and an 
understanding of  the social context and its rules. This was not so we 
would acquiesce, but so we could navigate through it.   

The lessons from the home took a different meaning, and the 
questions were deepened when I was introduce to the definition of  
politics, borrowed from Lasswell (1950), as “who gets what, when, 
and how.” The combination of  formal training in my educational 
leadership program with the values of  community, respect, dignity, 
and relationship from home helped me construct a different way of  
making sense of  the world. This way of  knowing became theoreti-
cally robust (formal training), ethically grounded (father’s contribu-
tion), and deep in caring for each other and community (lessons 
from mother). This training has become my navigational tool as I 
work to make sense of  the world around me, while simultaneously 
bring the necessary voices together so we can collectively construct 
a vision for the future and an action plan that will get us there.

* * *

As we complete the circle, we reflect on common themes that speak 
to the construction of  our own political imagination. It is clear that 
our parents exercised courage and imagination when they uprooted 
their families and moved far distances in search of  a better life.  
They crossed borders that were real and metaphorical. Their will-
ingness to pursue those acts allows us to look at issues and ideas 
from multiple perspective and disciplines. The issue of  action and 
equity modeled by our parents as they advocated for their children, 
and by extension for everyone else, is a core value for us. This un-
conditional support and caring have been part of  our social DNA 
and complement the technical elements of  our formal training in 
the academy.  Also core are the willingness and ability to engage in 
the reimagination of  our work as learners, teachers, and researchers 
as we work to respond to the public good within our local commu-
nities. Just like we learned how to modify our thinking and actions 
to survive in different social contexts, we have begun to reimagine 
how our learning and teaching is rooted in community. It’s about 
how we imagine modeling advocacy work that we want our students 
to practice, just as we want our children and the rest of  the com-
munity to be an engaged citizenry.  

In this spirit we invite readers to share the roots of  their 
emerging political imagination. What informs it, how do you sustain 
it, and how does it inform your advocacy work? 

Special note: See Mónica Valadez’s digital story on the mind-
set of  a traditional classroom teacher who works in schools and 
communities and the emergence of  her political imagination at 
https://vimeo.com/21498349  
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The Work of  Faculty-Advocates 

Ed Fuller
Pennsylvania State University 

Recently, the New York State principals association published a let-
ter opposing the proposals of  New York policy makers with re-
gard to teacher evaluations. In Texas, nearly half  of  school boards 
have signed a petition calling for state policy makers to reduce the 
emphasis on testing and the up to 45 instructional days associated 
with testing. Parents are choosing to opt-out their children from 
testing and test preparation days.  Students in Houston Indepen-
dent School District are calling on the school board to allow them a 
greater opportunity to learn by reducing test preparation and testing 
days. 

All of  these efforts are signs of  increased advocacy on the 
part of  students, parents, teachers, and principals. Even school 
boards are advocating for a reduced emphasis on testing. Note I 
did not mention faculty members or researchers, which leads us to 
the following critical questions: Should faculty be engaged in such 
efforts?  If  so, how should faculty engage in advocacy efforts? 

The answer to the first question seems glaringly obvious to 
me—the answer is a resounding “Yes!”  Yet, conversations with 
my colleagues and engaging with others at UCEA on these issues 
have left me with the belief  that far too many faculty believe that 
advocacy is not part of  the job description. Technically, such faculty 
would be correct. Indeed, I suspect few of  us have job descriptions 
that mention advocacy in any form.

However, as a student in my policy and advocacy course said, 
engaging in advocacy efforts is “not a right—it is a duty.”  Many 
members of  UCEA feel this same call of  duty and engage in advo-
cacy efforts as part of  their job. UCEA has been engaged in policy 
and advocacy efforts for some time and has formalized that com-
mitment further with the selection of  two Associate Directors for 
Policy and Advocacy (Sheneka Williams from University of  Geor-
gia and myself). Yet others shy away from advocacy and actively 
argue that faculty should not be involved in advocacy efforts.

If  UCEA faculty do not advocate for improving policies and 
realities at the local, state, and national levels, what is the purpose of  
our profession? To just teach classes and advise students? To write 
journal articles that neither influence policy nor are even read by 
policy makers at any level? Although these tasks are certainly impor-
tant and part of  the professional call of  duty, the reality of  today’s 
world requires that faculty engage in more efforts than teaching, re-
search, and advising students. Indeed, while focusing solely on such 
activities might have been acceptable in times past, the world has 
changed dramatically. Increasingly, there are calls to privatize educa-
tion, from K-12 to higher education. Further, many policy makers 
are now calling for stringent accountability mechanisms for teacher 
and leader preparation programs, mechanisms that have no basis 
in research or reality. Some policy makers are even questioning the 
need for colleges of  education if  private entities can train teachers 

and school and district leaders. Politically connected and influential 
organizations such as New Leaders for New Schools, the George W. 
Bush Center, and the Rainwater Alliance are pushing for prepara-
tion to occur outside traditional colleges of  education. 

Perhaps more important, even the relevancy of  our scholar-
ship is being questioned. Most of  the current calls for reform ef-
forts are based on non-peer-reviewed (and, frankly, very shoddy) 
“research” from the multitude of  think tanks that have prolifer-
ated over the last decade. Policy makers rarely, if  ever, read peer-
reviewed journal articles and, in most cases, there is little else to read 
that is produced by scholars in our field.

Frankly, because our work is not seen as relevant and we don’t 
make a concerted effort to ensure our work is relevant, education 
leadership programs within colleges of  educations may simply 
cease to exist in the next decade or so. From a policy maker’s per-
spective, why should states fund our programs when outside entities 
can prepare leaders and think tanks can provide research? For these 
reasons, and others, our field must engage in advocacy efforts while 
concomitantly endeavoring to ensure our work is seen as relevant.

How can faculty engage in such efforts? There are a number 
of  ways individuals can become involved at the local, state, and na-
tional levels, and they differ according to the time limitations and 
abilities of  faculty. The important point is that everyone must get in-
volved in some manner. Here are some ways in which faculty can 
work as educational advocates.

Research. The easiest way to engage in these efforts is to en-
gage in high-quality research. But, not just any high-quality research, 
but research that addresses topics considered important by policy 
makers and practitioners. Some examples of  some current efforts 
are examinations of  the efficacy of  principal preparations program 
efforts, investigations into the contextual effects that influence prin-
cipal behaviors, the relationship between principal behaviors and 
teacher retention, and other related efforts. 

Further, rather than (or in addition to) disseminating the find-
ings through peer-reviewed journal articles, scholars need to write 
abstracts for policy briefs to be placed on websites, sent to media, 
and provided to policy makers so that the findings enter into policy 
discussions. This is not to say other research is not worthwhile or 
necessary, but we need far more research on issues that are policy 
relevant.

Providing information. Another easy way faculty can en-
gage in advocacy and policy efforts is to stay abreast of  the research 
on topics that are being discussed in the policy world and inject re-
search-based information into the conversations about such topics. 
For example, when the results of  the last international assessment 
were announced, media stories were replete with “the sky is falling” 
descriptions of  how America’s education system was descending 
into failure. How many knew that, on average, U.S. students had 
never performed above average on any international assessment? 
How many knew that the United States scored dead last on the first 
international assessment? How many knew that there is no correla-
tion between scores on the international assessments and economic 
well-being and, in fact, a negative relationship between scores and 
measures of  economic equity and measures of  democracy? When 
faculty members are aware of  such research, they can inject re-
search-based findings into daily conversations with the public, write 
editorials and comments in the local paper, and e-mail policy mak-
ers with such information. 
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Engaging with the media.  A strategy that does not require 
a large time commitment is to engage with local and state media. 
This involvement can be as simple as e-mailing local and state edu-
cation writers and offering to be a resource for them. Acting as a 
resource can include providing relevant research, discussing issues 
as background information only, providing contact information as 
an expert in the field, or providing a quote for a story.

Working with policy makers. For those with the time and 
the skills, perhaps the most effective manner to engage in the policy 
world is to interact with policy makers. Simply meeting with one’s 
local state legislator and sharing views on important issues can be 
extremely helpful. In addition, meeting with staffers and provid-
ing information can be one of  the most powerful tools that faculty 
members have at their disposal.

Building coalitions. Those of  us in the education leadership 
field are not going to change the world by ourselves (although we 
should certainly try). We are outnumbered and clearly outspent. The 
only way to make progress, then, is to build coalitions with other 
groups. This is needed at the local, state, and national levels, so any 
faculty can reach out or respond to groups such as opt-out, save-
our-schools, teacher, and principal organizations. There is always 
greater power in numbers.

Teaching policy and advocacy courses. While we need 
current faculty to become engaged in this work, we also need to 
encourage, support, and train students to do so. What is truly won-
derful about working with students in this area is their high level of  
commitment and resolve to work for social justice and better poli-
cies. They are heavily committed to such work and desperately want 
classes and mentoring in this area. They see policy and advocacy 
work as a primary function of  faculty members, and I think they 
are correct.

Supporting new promotion and tenure policies. Current-
ly, promotion and tenure policies emphasize publications and, well, 
publications. Sure, teaching and service are mentioned, but we all 
know that publishing is the primary criterion. This creates a seri-
ous disincentive for faculty to engage in meaningful policy work 
because such policy work detracts from the duties that are rewarded 
in the academy. Unfortunately, this laser-like focus has largely ren-
dered universities irrelevant to policy makers at all levels. And, as I 
stated in the beginning of  this essay, if  those with power see univer-
sity researchers as irrelevant, there is not much incentive for them 
to support or fund our efforts

There are multiple ways faculty can help our field become 
more relevant to the policy world. To be effective, we all must share 
the load and engage in this effort. To not do so may be the death 
knell for our profession.

          UCEA Amazon 
          Bookstore

Shop the UCEA Amazon Bookstore

http://astore.amazon.com/u0b4-20

www.UCEA.org

UCEA, in partnership with Amazon, now offers one-stop 
shopping for all your professional print and e-book needs 
through its online Amazon Bookstore. Purchase books 
published by UCEA members or authored by Convention 
keynote speakers and browse topics of  interest. 
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Recent emphasis on student testing 
as a major component of  teacher and 
principal evaluation has ignited dissat-
isfaction among teachers and principals 
across the nation. Neither principals 
nor teachers disagree with the notion 
of  being held accountable; however, 
they want the accountability measures 
to be fair and accurate. In expression of  
deep dissatisfaction with recent evalu-
ation policy, Principal Carol Burris of  
the Southside High School in Rockville 
Center, New York, and colleagues staged what has now become 
known as “the principal revolt.”  I interviewed Dr. Burris regarding 
the origin, purposes, and next steps in the principal revolt.

LB: Please state your position.

CB: I am the principal of  Southside High School in Rockville Cen-
ter, New York

LB: I understand that you are a participant in a principal revolt cur-
rently occurring in New York. 

CB: Ok. I don’t know that it’s a revolt per se. It has been nicknamed 
that in the press. And that’s fine. But it certainly is a strong protest. 

LB: Please describe this movement.

CB: What happened was that a new teacher and principal evaluation 
system was put into place for the annual professional performance 
review. It was put into place both in statute and as well as regula-
tion by the state education department. The reason it came to be 
was because New York was second-round winner of  Race to the 
Top. And the original application, which did not win, had a teacher 
evaluation system in it in which—I don’t know all the facts, but 
learned through a colleague that in the original application, 10% 
of  the performance evaluation was to be based on student achieve-
ment, but that that proposal was rejected. Then they came back 
with a proposal for a new system of  teacher and principal evalua-
tion in which 20% of  a teacher or principal’s evaluation would be 
based on student test scores, going up to 25% where a calculation 
for value added was included, and that would be the gross score. 
Then, there would be an additional percentage that would be based 
upon student achievement. However, the district had some latitude 
of  what that student achievement would be. 

Then they created a bell curve in which essentially what they 
said was that any teacher or principal who had a score of  64 or 
below out of  100 would be rated ineffective. The reason they set it 
at that spot is because what it guarantees is that no matter how well 
you did with the principal-rated portions and even if  you received 
the full points possible—which is difficult—you are guaranteed to 
be rated ineffective overall if  you did not do well on the student-
test-score and value-added portions. We had a lot of  problems with 
that. Our biggest problem with this formula was the primary use 

of  student data to drive what is considered to be effective perfor-
mance. We felt, and still feel, that this was not a valid way to evaluate 
teachers or principals. 

LB: Why do you believe this to be the case?

CB: First, student scores are all over the place, and there is noth-
ing to tell us why. Students move in and out of  schools, there are 
special needs students. . . . We felt it was not an accurate way to rate 
teachers. It’s terribly inaccurate. There is a lot of  research available 
that tells that story. We also understood as principals all of  the unin-
tended consequences that would occur when teachers believed that 
their job depended upon how well students did on tests. We believe 
that the impact between students and teachers would be altered as 
teachers felt more job insecurity. We also felt that the curriculum 
would be further narrowed if  teacher were forced to teach to the 
test. Teachers would be worried about having high-risk students in 
their classes as well as students who were truant.   

LB: Yes, I could imagine this posing dilemmas for teachers who 
wanted to help high needs students, yet who want their perfor-
mance ratings to accurately reflect their performance. Are there 
other issues that come into play?

CB: A lot of  equity issues also come into play. This was actually 
my major concern; a lot of  really good equity issues come up. For 
example in my school, we have a policy whereby we opened the 
IB program up to all students. These type of  equity policies would 
cause teachers to start saying, “Wait a minute, why are we taking a 
chance on IB courses when we are at an increased risk of  failure, 
and when I could lose my job if  students do not do well on the 
test?” We are starting to see it happen in New York already. Teach-
ers are starting to request early primary classes where they don’t 
have testing yet, rather than teach the grades and classes they enjoy 
most and where they are experienced. 

The other worry is that the philosophy behind the reform 
practices has not been tested or proven. None of  this has been 
proven! There has been no research that says having this type of  
evaluation would result in higher achievement for kids. Actually, 
there was a study that was done recently that puts a lot of  cold wa-
ter on this. There has not been any research that says that this type 
of  evaluation would be the best for student achievement. They put 
the cart before the horse on this one. We argue that they would not 
put a drug put on the market without testing it first. So why are you 
really changing the landscape of  schools without knowing what is 
best for student achievement? So we ask that there would be a pilot 
period before fully launching the evaluation system. 

The third objection we have is putting teachers on a bell curve 
and assigning them a number. This is so unprofessional to me! We 
had people rated in the newspaper. These numbers went into the 
Times, the Post. We said that If  you are going to rate people, rate 
them with their substance; rate them by using a narrative rather than 
a number. Don’t assign a number and say, “This teacher’s a 62,” or 
“this teacher’s a 70.”

The Principal Revolt: An Interview With Dr. Carol Burris 
Lisa R. Bass 

The University of  Oklahoma
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LB: So given your obvious dissatisfaction with what was proposed, 
what was your course of  action?

CB: So we wrote our letter, and we sent it out and were surprised 
at the support we got. We decided to send it statewide. We sent it 
out online where people could add. We have had close to 1,160 
principals sign it.

LB: Wow. That is a big number! 

CB: This represents about a third of  all principals in the area who 
have signed on in support. If  you move away from the city, where 
everyone is afraid to speak up, if  you look at the suburbs, it’s off  the 
chart. Like if  you look at Nassau and Suffolk, I think we’re about 
80% of  principals and teachers signing in approval. We would have 
more, but there are politics and fears of  job security. You have some 
untenured teachers who are worried about their lack of  stability 
who will not sign, but we are pleased overall with the support we 
have seen. 

LB: Are there those who oppose your efforts? What is their reason 
for not signing?

CB: There are principals who have stood up and said this is wrong, 
and that it won’t work. And yes, we have been ignored by some who 
are not in support of  our efforts. We have been ignored by the gov-
ernor. But we keep on fighting. We’re not giving up!

Unfortunately the local teachers’ union is not with us. The 
teachers’ union maligns us.

LB: That is surprising. The teachers’ union!?

CB: Yes! They signed up for all of  this in the beginning. They went 
along with us early, but now they are not willing to stand up. That 
being said, we still have thousands of  teachers who have signed our 
letter despite the lack of  support on behalf  of  the teachers’ union. 
As I have said, we will not be stopped.

We took out an ad in the Education Gazette, and we’re continu-
ing our efforts. 

LB: What do your efforts entail?

CB: We recently developed and distributed a survey to parents on 
parents regarding their views on the issue of  student testing. We had 
over 17,000 responses from parents on testing. This is the result of  
e-mail blasts and things like that. We’re going to be analyzing the 
data in the upcoming weeks.

Though we haven’t yet analyzed the data, we can already see 
that parents are not happy about it, just as teachers are not happy 
about it. The tests keep getting longer and longer. They are even 
talking about evaluating colleges of  education based upon how well 
students do on the tests. 

LB: Yes, I have heard about similar initiatives being undertaken in 
the near future to evaluate educational leadership programs by the 
performance of  our students as well. 

CB: If  we keep testing, this will all fall like a house of  cards. And 
what was great for us to help prove our argument was that this last 
round of  testing was absurd and ridiculous. There was mass confu-
sion on many levels as schools attempted to administer testing as 
directed by the state. We must see this extreme focus on testing 
come to an end!

LB: When you say “we,” are you talking about principals?

CB: Yes, we principals have been working towards this goal. 

LB: Do you feel your efforts have been worthwhile and effective? 

CB: What’s happened really is it’s been great. It started with Sean 
[Feeney of  the Wheatley School] and I, and now we have an advi-
sory board. We have six or seven of  us that get together and work 
the issues through. We have a strong and focused team that works 
well together to pinpoint the problems and to raise awareness.

LB: Do you consider your group to be a formal task force or formal 
organization?

CB: Though we are not a formal organization, we are a strong in-
formal organization, and we are certainly grassroots. 

LB: What are your goals, and how will you know when to stop your 
efforts? 

CB: We are not going to give up! We are not going to stop. They 
won’t wear us down.

LB: Do you think this message will reach principals nationally and 
spur them to action?

CB: Yes. However, I’m surprised at the advocacy occurring in Ten-
nessee that there’s been little stand up on this. Dianne Ravitch has 
been very supportive. There are a lot of  good national people who 
are paying attention to people. A lot of  the press takes press re-
leases. 

LB: So what are your next steps?

CB: We are going to analyze the parent survey. We think that when 
we analyze the survey that our beliefs about parents’ feelings regard-
ing test will be confirmed. These feelings along with similar feelings 
held by teachers and principals will serve to strengthen our position.

Next, we’re hoping to write about it. We will include teacher, 
principal, and parent voice in our publications. The Washington Post 
has been really good about allowing us to write and blog. Also we 
have maintained our website throughout the movement and con-
tinue to add to it. 

LB: Thank you for your persistence in advocacy and for your time. 
With advocacy such as what you have proven, there is hope for 
change!

Carol Burris is principal of  South Side High School on Long 
Island. After the Washington Post published her open letter to the 
U.S. Secretary of  Education in July 2011, Burris and Kevin Welner 
created a policy memo, available at http://nepc.colorado.edu/ 
publication/letter-to-Arne-Duncan. 

UCEA on Facebook & Twitter:

www.ucea.org/social-media
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Building on a long tradition of  successful special education law con-
ferences, Lehigh University offers an intensive, week-long Special 
Education Law Symposium June 24–29, 2012 on its Bethlehem, 
Pennsylvania, campus.  The symposium aims to provide an explora-
tion of  cutting-edge legal topics for the ultimate benefit of  students 
with disabilities

Leading special education attorneys from across the country 
serve as faculty presenters, representing both parent and district 
perspectives. Last summer over 80 special education administrators, 
attorneys, hearing officers, parents, teachers, psychologists, advo-
cates, charter school officials, and graduate students converged at 
Lehigh University in June for one of  the university’s most success-
ful symposia ever. The participants represented more than 15 states 
and Japan.

To facilitate balanced tailoring and sharing of  previous experi-
ence in special education law, the symposium offers two tracks, with 
an opening keynote and closing update for the total group.  In the 
Basic track, the sequential sessions explore the legal dimension of  
eligibility, free appropriate public education (FAPE), least restrictive 
environment (LRE), discipline, remedies, and autism. Two attorney-
presenters lead each session, one from a district and the other from 
a parent perspective. The Advanced track addresses various cur-
rent hot topics, which this June will include the legal nuances of  re-
sponse to intervention (RTI), disability-related bullying, child find, 
and a mock manifestation determination scenario.

The symposium is available alternatively for Lehigh University 
graduate credit or on a noncredit basis.  For attorneys, it also pro-
vides CLE credit from the Pennsylvania Bar.

Participants 

The symposium is designed for individuals

• experienced in special education administration and expected 
to have up-to-date and in-depth knowledge, including the im-
plications of  the latest and significant cases under the Individu-
als With Disabilities Education Act (IDEA); 

• new to special education supervision but expected to under-
stand the basics (and beyond) of  the IDEA and Section 504 
regulations and case law concerning eligibility, FAPE, LRE, 
discipline, and remedies;

• seeking a comprehensive binder that contains relevant laws, 
regulations, and detailed presenter outlines of  case law devel-
opments; and

• wishing to gaze into the special education “crystal ball” to pre-
pare for challenges just now on the horizon.

 Hot Topics

Brand-new topics for this June’s symposium are issues at the fore-
front of  current litigation under the IDEA and Section 504 of  the 
Americans With Disabilities Act:

• compensatory education and money damages,  

• tuition reimbursement awards and limitations, 

• bullying of  and by students with disabilities, 

• independent educational evaluations,

• child find of  the “invisible” students with disabilities, and

• parent participation and preferences.

National Faculty

Dr. Alexa Posny, Assistant Secretary, Office of  Special Education 
and Rehabilitation Services (OSERS), U.S. Department of  Educa-
tion, will provide the keynote at the Sunday evening opening dinner: 
“Special Education Law From Policy to Practice: A Conversation 
With Stakeholders.”  As OSERS chief, Dr. Posny is perfectly po-
sitioned to provide a national perspective on the state of  special 
education policy as it affects special education administrators on 
the cutting edge. 

The Symposium faculty for 2012, who have a healthy infusion 
of  prominent new members, include Dan Ahearn (Massachusetts), 
Laura Anthony (Ohio), Lynn Daggett (Washington State), An-
drew Faust (Pennsylvania), Darcy Kriha (Illinois), Michele Kule-
Korgood (New York), Jennifer Laviano (Connecticut), Ruth 
Lowenkron (New Jersey), Deborah Mattison (Alabama), and Dr. 
Perry Zirkel (Pennsylvania).   

Further Information

Registration is now open for this exciting symposium. The Lehigh 
Valley also offers numerous opportunities for fun and recreation 
in the evenings and adjacent weekends, including proximity to the 
Pocono Mountains, New York City, Philadelphia, Bethlehem’s new 
Sands casino, and the family-oriented Crayola Factory. For detailed 
information about the program, faculty, registration process, lodg-
ing, and recreation, please see the comprehensive symposium web-
site: www.lehigh.edu/education/law

For those desiring a personal contact, please contact Tammy 
Bartolet at (610) 758- 3226, or tlp205@lehigh.edu.

Special Education Law Symposium: Lehigh University
James R. Newcomer & Perry A. Zirkel

2012 UCEA Conference Theme: The Future Is Ours: Leadership Matters
The conference theme is intentionally open ended, representing both the uncertainty of the future and the urgency 
of our proactive efforts to frame it in ways that are socially just, student centered, and research based. We want the 
2012 Conference to be innovative—modeling new practices and ways of communicating, creating spaces and places 
for critical and in-depth dialogues and networking with UCEA members, and fostering new partnerships and research 
opportunities. See Review pp. 37-41 for details.
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The editorial board of  Educational Administration Quarterly (EAQ) 
announced its choice for the most outstanding article published in 
the 2011 Volume Year. The winning article is “School Leadership 
Policy Trends and Developments: Policy Expediency or Policy Ex-
cellence?”  The article, written by Virginia Roach, L. Wes Smith, 
and James Boutin, appeared in Volume 47, Issue 1, pp. 71-113.  The 
article is online at http://eaq.sagepub.com/content/47/1/71

The William J. Davis Award is given annually to the author(s) 
of  the most outstanding article published in EAQ during the pre-
ceding volume year. The article selection is made by a three-mem-
ber panel, chosen from the EAQ editorial board members who 
have not published in the volume being reviewed. This year’s panel 
included Chair Sarah Nelson, Texas State University; Michael Ow-
ens, Wayne State University; and Samantha Parades Scribner, Indi-
ana University-Purdue University–Indianapolis. They regarded the 
article as addressing

a timely and significant issue by providing a framework 
through which to analyze current and future policy trends 
shaping leadership preparation. The sophisticated frame-
work is comprehensive without overreaching, staying well 
within reasonable inferential bounds. This piece, which is 
part of  a special issue, is an exemplar of  the outstanding 
scholarship contained in that special issue of  the journal. 
We anticipate this article will be frequently cited and will 
inform future scholarship related to educational leadership 
policy.

Article Abstract
Background

Institutional theorists suggest environmental stakeholders 
in the organizational field have a symbiotic relationship with gov-
erning agencies, leading to institutional isomorphism. Hence, state 
policy makers copy the work of  their colleagues across states to 
create a sense of  legitimacy, certainty, and professionalization rather 
than developing policy based on metrics of  efficiency and/or ef-
fectiveness. It can stifle innovation. The purpose of  this study was 
to investigate the trends in state policy for school-based education 
administrators as an indicator of  institutional isomorphism.

Research Design
A “cohesive leadership system” for school leaders has been 

operationalized by researchers through a five-segment continuum 
of  standards, preparation program approval, assessment and licen-
sure, mentoring and induction, and ongoing professional develop-
ment coupled with licensure renewal. Researchers in this study re-
viewed published state regulations in all 50 states with respect to 
each of  these five segments. 

Findings
Key trends include universal standards-based preparation, 

continuous renewal, increasing assessment and accountability, a 
wider breadth of  providers for administrator development, tiered 

licensure, and renewal linked to school improvement as measured 
by student standardized assessments. The establishment of  the con-
tinuum itself  as well as the trends within each facet of  the con-
tinuum reflect high degrees of  field conformity (isomorphism) and 
diminishing policy space for alternative paradigms.

Conclusions
This trend is likely to continue because of  the tight coupling 

of  the environmental field related to educational administration. 
The conclusions suggest methods for injecting change into state 
policy to ensure advances in the field rather than simply replication 
of  the status quo.

About the Authors
Virginia Roach is dean of  the Graduate School of  Education at 
Bank Street College. Dr. Roach previously served as Bank Street’s 
project director of  the Teachers for a New Era Project. Prior to her 
work there, she was an associate professor of  Educational Admin-
istration and Policy in the Department of  Educational Leadership 
at George Washington University, Washington, DC.  Dr. Roach also 
acted as deputy executive director of  the National Association of  
State Boards of  Education, where she conducted research and pro-
vided technical assistance to local, state, and federal policy makers. 
Her research interests include the development of  school leaders, 
state policy related to educator development and school reform, 
and developing leaders to support students with disabilities in the 
general education program.  In addition to teaching and research, 
Dr. Roach is on the board of  the International Society of  Educa-
tional Planning and serves as the editor of  its journal, Educational 
Planning.

L. Wes Smith is an early college high school principal in Cur-
rituck County, NC. Previously, he served for 20 years in the U.S. 
Army as a military Instructor of  Music and Service School Ad-
ministrator. He also served as a Junior ROTC instructor and high 
school assistant principal for 5 years. His current research interest 
is the effect of  educational philanthropy on student achievement in 
high schools and policy on the development of  school administra-
tors.

James Boutin earned his master’s in secondary social studies 
education at the University of  Tennessee, Knoxville, and has taught 
in public schools in Tennessee, the District of  Columbia, New York 
City, and Washington State. He currently teaches in a small school 
associated with the Coalition of  Essential Schools in SeaTac, WA.

The EAQ editorial team and the UCEA Executive Committee 
join the selection committee in congratulating Drs. Roach, Smith, and 
Boutin on their outstanding contribution to scholarship in the field 
of  educational leadership and policy. The authors received recogni-
tion for the 2011 Davis Award at the 2012 AERA Division A Busi-
ness Meeting on April 15 in Vancouver, British Columbia.  A list of  
previous Davis Award recipients can be found on the next page and at  
http://www.ucea.org/the-william-j-davis-award/

Virginia Roach, L. Wes Smith, and James Boutin Receive  
EAQ’s William J. Davis Award

Linda Skrla
Editor, Educational Administration Quarterly  



UCEA Review • Summer 2012 • 23www.ucea.org

Previous Award Winners
The Davis Award was established in 1979 with contributions in hon-
or of  the late William J. Davis, former associate director of  UCEA 
and assistant professor at the University of  Wisconsin–Madison. 
Contributions to the award fund are welcome and should be sent 
to UCEA, University of  Virginia, Curry School of  Education, 405 
Emmet Street, Charlottesville, VA  22942-0265.

2012
Virginia Roach, George Washington University
L. Wes Smith, Early College High School, Currituck County, NC
James Boutin, Coalition of  Essential Schools in SeaTac, WA

2011
Autumn K. Tooms, University of  Tennessee–Knoxville
Catherine Lugg, Rutgers University
Ira E. Bogotch, Florida Atlantic University

2010
Roger D. Goddard, Texas A&M University
Serena J. Salloum, University of  Michigan
Dan Berebitsky, University of  Michigan

2009
Viviane M. J Robinson, University of  Auckland, New Zealand
Claire A. Lloyd, University of  Auckland, Wales
Kenneth J. Rowe, Australian Council for Educational Research

2008
Ron Heck, University of  Hawaii–Manoa

2007
Audrey Addi-Raccah, Tel-Aviv University

2006
Mengli Song, University of  Michigan
Cecil Miskel, University of  Michigan

2005
Marilyn Tallerico, Syracuse University
Jackie Blount, Iowa State University
(Honorable Mentions)
Gail Furman, Washington State University
David Gruenewald, Washington State University

2004
Susan Printy, Michigan State University
Helen Marks, Ohio State University

2003
Philip Young, University of  California–Davis
Julie A. Fox, Ohio SchoolNet Commission

2002
Michelle D. Young, University of  Missouri–Columbia, UCEA
Scott McLeod, University of  Minnesota

2001
BetsAnn Smith, Michigan State University

2000
Anthony Bryk, University of  Chicago
Eric Camburn, University of  Michigan
Karen Seashore Louis, University of  Minnesota

1999
Gail Furman Brown, Washington State University

1998
Nona A. Prestine, Illinois State University
Thomas L. McGreal, Illinois State University

1997
William A. Firestone, Rutgers University

1996
Diana G. Pounder, University of  Utah
Rodney T. Ogawa, University of  California–Riverside
E. Ann Adams, Granite School District, UT

1995
Mark A. Smylie, University of  Illinois–Chicago
Robert L. Crowson, Peabody College, Vanderbilt University
Victoria Chou, University of  Illinois–Chicago
Rebekah A. Levin, University of  Illinois–Chicago 1996

1994
Brian Rowan, University of  Michigan
Stephen W. Raudenbush, Michigan State University
Yuk Fai Cheong, Michigan State University

1993
Ulrich C. Reitzug, University of  Wisconsin
Jennifer Elser Reeves, University of  Central Florida

1991
Ronald H. Heck, University of  Hawaii–Manoa
Terry J. Larsen, Alhambra School District, CA
George A. Marcoulides, California State University–Fullerton 1992
Robert J. Starratt, Fordham University

1990
Mary Stager, University of  Toronto
Kenneth A. Leithwood, OISE

1989
Joseph J. Blase, University of  Georgia

1988
James G. Cibulka, University of  Wisconsin–Milwaukee

1987
David P. Crandall, NETWORK
Karen Seashore Louis, University of  Minnesota
Jeffrey W. Eiseman, University of  Massachusetts–Amherst

1986
Tim L. Mazzoni, Jr., University of  Minnesota
Betty Malen, University of  Utah

1985
David L. Clark, Indiana University
Lindo Lotto, University of  Illinois
Terry Astuto, Kansas State University

1984
Cecil Miskel, University of  Utah
David McDonald, Pomona Public Schools, KS
Susan Bloom, Blue Valley Public Schools, KS

1983
Donald J. Willower, The Pennsylvania State University

1982
Robert A. Cooke, Institute for Social Research
Denise M. Rousseau, University of  Michigan

1981
Cecil G. Miskel, University of  Utah
Jo Ann DeFrain, North Harris County College, Houston, TX
Kay Wilcox, Shawnee Mission Public Schools, KS

1980
Donald J. Willower, The Pennsylvania State University
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Journal of Cases of Educational Leadership
Relevant. Practical. Timely.

The best tool you’ll ever use in your 
educational leadership courses.

UCEA members have free access through the members-only site at www.ucea.org. 

A Sage Publication sponsored by the University Council for Educational Administration

http://jcel.sagepub.com

JCEL publishes peer-reviewed cases appropriate for use in programs that prepare educational leaders. Cases presented 
in the quarterly review cover the tangled, complex world of educational leadership, for graduate students as well as 
professionals in the field. Case study criteria: 

• Focus on pertinent and timely issues of educational leadership.
• Present a practical and realistic problem that requires the integration of knowledge within or across disciplines.
• Stimulate self-directed learning by encouraging students to generate questions and access new knowledge.
• Describe a problem that can sustain student discussion of alternative solutions.
• Describe the context in a rich fashion, including the individuals in the case.
• Encourage the clarification of personal and professional values and beliefs.
• Authenticate the connection of theory to practice.
• Include teaching notes that facilitate the use of the case for leadership development.

 
For example, recent issues have featured cases exploring the struggles of a new principal, 
homophobic bullying of students, teacher recruitment, the extremes schools go to to meet 
standardized testing requirements, full inclusion issues, the change in administrative 
priorities following a school shooting, and using JCEL case studies to meet ELCC 
standards.   

Editor: Richard Fossey, The University of North Texas: Richard.Fossey@unt.edu 
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UCEA invites applications for three new Graduate Student 
Representatives to serve for 2 years as members of  the UCEA 
Graduate Student Council (GSC).  The GSC is a student-led body 
whose purpose is to increase the presence and the voice of  graduate 
students in UCEA.  To do so, the eight members of  the GSC work 
to generate opportunities for graduate student development within 
UCEA; develop student-led seminars, forums, and workshops 
at the UCEA Convention; and maintain and contribute to the 
UCEA graduate student webpage (www.ucea.org/graduate-student 
-resources) and graduate student columns in the UCEA Review 
(www.ucea.org/ucea-review1).  

Being a member of  the GSC offers a unique opportunity to 
work closely with members of  the UCEA leadership team to shape 
opportunities for graduate student involvement and development 
within UCEA. Other benefits of  the position include working with 
a dynamic group of  graduate students, connecting with a talented 
group of  scholars from around the world, and honing leadership 
skills. 

Criteria
To be considered, applicants must be:

1. A graduate student at a UCEA member institution through 
October 2014; 

2.  Able to demonstrate leadership skills;

3.  Thoughtful, creative, and critical thinkers; and

4.  Willing to dedicate time to the GSC. 

GSC representatives are expected to attend and assist at the 
Graduate Student Summit (www.ucea.org/ucea-gssummit) 
and the Convention each fall.  Representatives receive a travel 
stipend to support their travel to the convention and are provided 
complimentary convention registration.

Call for Applications:
2012-2014 UCEA Graduate Student Council Representatives

Application Process
Graduate students who are interested in applying for the position 
should complete the online application at www.ucea.org/graduate 
-student-council-appli/ by July 15, 2012.  Applicants will be required 
to submit the following materials:

1.  A one-page statement of  interest that explains why the ap-
plicant is interested in serving, describes relevant prior experi-
ence, and details specifically what the applicant can contribute 
to the GSC; and

2.  Current curriculum vitae.

In addition, applicants will need to request a letter from an in-
stitutional representative, such as a department chair or plenary ses-
sion representative, which recommends the applicant and ensures 
financial support for travel to the convention.  This letter can be 
e-mailed directly from the institutional representative to 
uceagradconnex@gmail.com. 

The eight current GSC members will review applications and 
make a recommendation to the UCEA executive director and the 
senior associate director, who will ultimately select the three new 
GSC representatives. The appointment will be made by August 30, 
2012, and all applicants will be notified via e-mail by this date. 

Please contact Madeline Mavrogordato (madeline.
mavrogordato@vanderbilt.edu) or Bradley Davis (bwdavis@
austin.utexas.edu) with any questions. Thank you for your 
consideration of  this call.

www.ucea.org/graduate-student-council-appli/ 

Deadline: July 15, 2012 

The 26th Annual UCEA Convention
Denver, Colorado
November 15-18, 2012

For information, see p. 37-41

NEW for 2012: 
UCEA Graduate Student 
Summit

November 14-15. The UCEA 
Graduate Student Summit will 
provide a space for graduate 
students to engage in authentic 
dialogue about their scholarly 
work. This summit will offer 
opportunities to meet and 
network with graduate students 
and faculty, to participate in 
presentations, and to potential-
ity publish in an online journal. 

www.ucea.org/ucea-gssummit/
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The Clark Seminar is sponsored by the University Council for Edu-
cational Administration (UCEA), Divisions A and L of  the Ameri-
can Educational Research Association (AERA), and SAGE Publica-
tions. A special thank you to all the faculty and scholars who joined 
us at the 2012 David L. Clark Seminar, April 12-13, in Vancouver, 
BC.  

This long-standing and well-respected seminar has been joint-
ly sponsored by AERA Divisions A & L and UCEA for close to 
20 years and this year celebrates the 28th anniversary as a research 
seminar. The seminar brings emerging educational administration 
and policy scholars and noted researchers together for 2 days of  
presentations, generative discussion, and professional growth. This 
seminar allows a select group of  graduate students who are initiating 
their dissertation research the opportunity to interact with a dis-
tinguished group of  scholars in order to receive valuable feedback 
on their dissertation research. It was a valuable time of  exchange, 
networking, listening, and sharing. 40 scholars and 14 faculty mem-
bers were brought together for 2 days of  presentations, generative 
discussion, and professional growth.

Congratulations to the Clark scholars who attended this year’s 
seminar:

2012 David L. Clark Seminar Attendees

Maysaa Barakat
Michael Evans
Demetricia Hodges
Lucy Wakiaga
Angela Urick
Angela Scott
Eva Ross
Yi-Jung Wu

Michael Thorson Jr.
Jonna Beck
Patricia Hanna
Catharine Biddle
Eryka Charley
Theresa Nixon
Diane Elizondo
Matthew Linick

Cara Jackson
Nathaniel Malkus
Lok-Sze Wong
Carrie Sampson
Patricia Simons
Matthew Tossman
Julie Zoellin Cramer
Michael DeArmond
Jason Salisbury
Terrance Green
Jessica Brown

Kathryn Hayes
Genise Henry
Suzanne Pearce
Elizabeth Hoag Carhart
Sedat Gumus
Laura Neergaard
Huriya Jabbar
Todd Baldwin
Daisy D Alfaro
Teresa Tyler
Christie Broom

The 2012 David L. Clark Faculty Participants included: 

Courtney Bell, ETS & University of  Connecticut
Dominic Brewer, University of  Southern California
Colleen Capper, University of  Wisconsin-Madison
Michael Dantley, Miami University of  Ohio
Erica Frankenberg, Penn State University
KathrynMcKenzie, Texas A&M
Joanne Marshall, Iowa State
Joseph Murphy, Vanderbilt University
Sara Nelson, Texas State University
Yongmei Ni, University of  Utah
Donald Peurach, University of  Michigan
Cindy Reed, Auburn University
Terah Venzant Chambers, Texas A&M
Monica C. Byrne-Jimenez, Hofstra University
Michelle Young, University of  Virginia, UCEA 
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During the 2012 AERA annual meeting in Vancouver, UCEA 
and Division A of  AERA hosted a workshop for members of  the 
Barbara L. Jackson Scholars Program.  Students and Mentors fo-
cused on grant writing, research agendas, and scholarly publication. 
UCEA thanks UCEA Associate Director Cristobal Rodriguez, the 
Jackson Scholars Advisory Board, and Jackson Scholars Mentors 
for their efforts. 
Students:

Sabrina Zamora, New Mexico State University
W. Chris Lee, University of  Texas-Austin
Timothy Salazar, University of  Utah 
Leah Dardis, University of  Arizona
Joshua Childs, University of  Pittsburgh
Danielle Tome, Vanderbilt University
Ty Douglas, University of  North Carolina-Greensboro
Maritza Lozano, University of  California-Los Angeles
Chryssa Delgado, University of  Texas-San Antonio
Kimberley Stiemke, University of  California-San Diego
James Vines, Clemson University
Cedelle Niles, University of  Tennessee-Knoxville

Attendees at the 2012 Barbara L. Jackson Scholars Spring Workshop

Edna Martinez, Clemson University
Chinasa Ordu, Clemson University
Israel Aguilar, Texas State University
Juan Niño, Texas State University
Reagan Mitchell, Louisiana State University

Faculty:
Colleen Larson, New York University
Pamela Angelle, University of  Tennessee
Kent Seidel, University of  Denver
Fernando Valle, Texas Tech University
Hanne Mawhinney, University of  Maryland
Ernestine Enomoto, University of  Hawaii-Manoa
Jim Scheurich, Texas A&M University
Anthony Normore, California State-Dominguez Hills
Jeff  Brooks, Iowa State University
Muhammad Khalifa, Michigan State University
Mark Gooden, University of  Texas-Austin
Kristina A. Hesbol, Illinois State University

At a Crossroads: The Educational Leadership 
Professoriate in the 21st Century
by Donald G. Hackmann & Martha M. McCarthy

This volume represents the results of  a comprehensive study of  
educational leadership faculty and the departments and programs 
in which they work. It reports the characteristics, activities, and 
attitudes of  educational leadership faculty involved in university-
based educational leadership preparation programs in 2008 and 
provides longitudinal comparisons with data from studies con-
ducted since 1972. Findings are compared by type of  institution 
and with respondents grouped by sex, race, administrative experi-
ence, type of  appointment (tenure-line or clinical), length of  time 
in the professoriate, and affiliation with UCEA and the National 
Council of  Professors of  Educational Administration. While the 
number of  university-based leadership preparation programs 
continues to grow, the average faculty size has declined. Among 
major trends are an increase in female faculty (from 2% in 1972 
to 45% in 2008) and the reduction in gender differences in at-
titudes and activities since the mid-1980s. Also, over the past few 
decades, there has been a significant increase in faculty occupying 
non-tenure-line positions, having administrative experience, and 
focusing on leadership in general, in contrast to a content special-
ization. These and other developments have significant implica-
tions for leadership preparation 
programs and for knowledge 
production in our field.

www.infoagepub.com/ 
products/At-a-Crossroads
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Call for Nominees
2013 Excellence in Educational Leadership Award

Deadline: March 1, 2013

The Award

The UCEA Executive Committee is asking for nominees for the 17th Annual Educational Leadership Award, in recognition 
of  practicing school administrators who have made significant contributions to the improvement of  administrator prepara-
tion.  This distinguished school administrator should demonstrate an exemplary record of  supporting school administrator 
preparation efforts.  This award, one of  national recognition, provides a unique mechanism for UCEA universities to build 
good will and recognize the contributions of  practitioners to the preparation of  educational leaders.  Funds to establish the 
Educational Leadership Award were originally donated to UCEA by the Network of  University Community School Districts, 
a consortium of  school districts in university towns.  However, UCEA now fully funds this important initiative.

The Procedure

The UCEA Plenum Representative (PSR) at each participating university should consult with colleagues and other constituen-
cies designated by faculty to identify a worthy recipient.  The PSR (or a designee) should plan to make the award presentation 
at an annual departmental, college, or university ceremony.  The nomination deadline is March 1, 2013.

After that time, UCEA will provide official certificates of  recognition to universities who have designated a recipient 
and publish the names of  the award recipients and their sponsoring university in the UCEA Review. Additionally, recipients’ 
names will be placed on the UCEA mailing list for 1 year. If  desired, UCEA also will provide a boilerplate press release for 
announcing the award recipient to news agencies; however, the university may choose to coordinate this announcement 
through its public relations office in order to include additional information about the award presentation. To nominate a 
candidate, please complete the Nomination Form found on our website: http://www.ucea.org/the-excellence-in-educational/

http://www.ucea.org/the-excellence-in-educational/

Nominations due March 1, 2013

Questions?  Call UCEA Headquarters at (434) 243-1041

Journal of  Research on Leadership Education
UCEA wishes to thank the following outgoing members of  the JRLE Editorial Board  
for their service to JRLE and the UCEA consortium:

•  Adrianna Kezar – University of  Southern California
•  Donald Hackmann – University of  Illinois at Urbana-Champaign 
•  Bradley Portin – University of  Washington 
•  James Earl Davis – Temple University 
•  Elizabeth Murakami-Ramahlo – University of  Texas at San Antonio 
•  Diana Riccardi – Clemson University  

JRLE is a electronic peer-reviewed journal that focuses on articles from multiple epistemological per-
spectives. JRLE serves as an international venue for discourse on the teaching and learning of  leadership 
across the many disciplines informing educational leadership. JRLE is edited by Gail Furman and Michele 
Acker-Hocevar, Washington State University, and sponsored by the UCEA and SAGE Publications.

Sign up for e-mail alerts of  new issues of  your favorite journals at SAGE:  
http://online.sagepub.com/cgi/alerts
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The Excellence in Educational Leadership Award is for practic-
ing school administrators who have made significant contributions 
to the improvement of  administrator preparation. Each year, the 
UCEA Executive Committee invites member university faculties to 
select a distinguished school administrator who has an exemplary 
record of  supporting school administrator preparation efforts. This 
is an unusual award in that it affords national recognition, but indi-
vidual universities select the recipients. It provides a unique mecha-
nism for UCEA universities to build good will and recognize the 
contributions of  practitioners to the preparation of  junior profes-
sionals.

Sally Alturki is distinguished by her commitment to the de-
velopment of  education in Saudi Arabia. She began her career as 
an international educator, teaching at various levels from primary 
school through university in Egypt, Hong Kong, Japan, and the U.S. 
In 1975, she founded an Early Childhood Center in Saudi Arabia, 
which serves as a laboratory for the preparation of  preschool teach-
ers. Initially its principal, Dr. Alturki is still actively involved in the 
preschool and has made major contributions to the development 
of  culturally appropriate curricula and training materials. In 1977, 
her passion for improving education in her adopted country was 
extended, with the founding of  the Dhahran Ahliyya Schools. The 
schools, which serve both boys and girls, have the mission of  inte-
grating Islamic beliefs with student development goals that empha-
size personal and emotional growth and the capacity to participate 
actively in the global, modern world. Her dedication is made appar-
ent through her engagement with the schools and her commitment 
to ensuring that they could become a model for educational reform 
in Saudi Arabia. Since receiving her doctorate from the University 
of  Minnesota in 2000, she has continued to serve in the position of  
deputy president, which is roughly equivalent to a superintendent 
of  a small district in the United States.  

David E. Axner began his tenure as superintendent of  Dub-
lin City Schools August 1, 2007. Prior to this time, he served as 
assistant superintendent and superintendent of  Chagrin Falls Ex-
empted Village School District, in northern Ohio. He also served 
that district as a high school and middle school principal. His ear-
lier years were spent with the Sandusky City Schools as a principal, 
assistant principal, athletic director, special education teacher, and 
coach. After receiving his superintendent certificate, he pursued 
his EdD from the University of  Akron in 1997. He received both 
his BS in Education in 1978 and MS in Education in 1984 from 
the University of  Akron. Dr. Axner has served as an adjunct pro-
fessor for the University of  Akron, Ashland University, and Ohio 
State University. His professional involvement includes the Ohio 
Schools Council, Buckeye Association of  School Administrators, 
Ohio School Boards Association, American Association of  School 
Administrators, Ohio Association of  Local School Superinten-
dents, Ohio School Leadership Institute, and Alliance for Adequate 
School Funding, as well as being a past member of  the Ohio Edu-
cators Standards Board. Dr. Axner has formed several community 
groups designed to facilitate and enhance communication with the 
community. These include the Senior Citizens Council, Superinten-
dent’s Teachers Advisory Committee, Superintendent’s Student Ad-
visory Committee (made up of  high school and middle school stu-

Excellence in Educational Leadership Awards

dents), Dublin City Schools Today Television, and the Dublin City 
Schools Alumni Association, including a Hall of  Fame, and most 
recently, a university partnership with Miami University of  Ohio 
to prepare administrators in a district-based principal preparation 
program.  Additional memberships include the Dublin Chamber of  
Commerce Board of  Directors, the Dublin Education Foundation 
Board of  Directors, Dublin Counseling Center Board of  Directors, 
and the Dublin AM Rotary.

Vicki Balentine received her PhD in reading and educational 
leadership from the University of  Arizona in 1986. She is currently 
in her 12th year as superintendent of  the Amphitheater School 
District in Tucson, Arizona. She has been instrumental in secur-
ing funds for the district through a $180 million bond initiative to 
renovate aging facilities and a $29 million Teacher Incentive Fund 
Department of  Education grant to implement a Pay for Perfor-
mance Program at Title 1 sites.  Dr. Balentine received the Arizona 
School Administrators Association’s All-Arizona Superintendent 
of  the Year for large school districts for 2008. The governor twice 
appointed her to the Arizona State Board of  Education. She has 
served two terms (2008 and 2010) as president of  that statewide 
body. She also currently serves as an Executive Committee member 
and treasurer of  the Arizona Business and Education Coalition.

Keith E. Ballard has served as superintendent of  Tulsa 
Public Schools (TPS) since the fall of  2008. His more than 36 
years of  service in public education began in 1972 as a reading spe-
cialist. Working his way up the administrative ladder, Ballard was 
awarded his first assignment as superintendent in Oologah, OK, 
in 1986, where he served until 1992. He was then named superin-
tendent of  Claremore Public Schools until 2000 before taking the 
helm as executive director of  the Oklahoma State School Boards 
Association.  His commitment to education earned him the honor 
of  NSBA’s Executive Educator 100 in 1988, Who’s Who Among 
Top Executives, and a member of  Oklahoma’s Education Hall of  
Fame. Dr. Ballard has served as president of  the United Suburban 
Schools Association and as president of  the Oklahoma Association 
of  School Administrators. Additionally, Dr. Ballard has also been 
active in shaping policy with the state legislature, meeting regularly 
with key legislators and serving on numerous task forces on edu-
cation. Dr. Ballard was named COOSA District Administrator of  
the Year in 2010 and served as a 2011 Brock International Prize 
in Education Juror. Most recently, he was named the 2012 Tulsan 
of  the Year. Dr. Ballard serves as professor on leave of  Educa-
tional Leadership at the University of  Oklahoma. He also serves 
on the state Superintendent’s Advisory Council and oversees a host 
of  leadership preparation initiatives. Locally, he oversees and ad-
vises the redesign of  the TPS Aspirant Leaders Academy, the TPS 
Teacher/Leader Effectiveness Initiative, as well as the Professional 
Development Leadership Academy at the University of  Oklahoma. 
Internationally, Dr. Ballard worked with USAID and the govern-
ment of  the People’s Republic of  Georgia to train its first school 
board members as it entered a new democracy. 

Catherine Brown has been teaching in urban, public, sec-
ondary schools for  nearly 20 years. She began her career in New 
York City, working with the New Visions Project for small schools.  
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In Seattle, she worked for 7 years at the Seahawks Academy, an 
alternative program for Grades 7-9 in Seattle Public Schools. She 
taught language arts and social studies at Cleveland High School 
2004-2009 and has served as Academic Dean there since Septem-
ber 2009.

Drew A. Cook is the son of  a Wake County special pro-
grams teacher, whose background in education can be traced back 
to his early childhood years. After graduating from the University 
of  North Carolina at Wilmington in 1997, he accepted a position 
as a social studies teacher and JV basketball coach at Garner Mag-
net High School (GMHS), his alma mater. In addition to serving 
as a classroom teacher, he was fortunate to have been provided 
with multiple leadership and service opportunities early in his ca-
reer, which included serving as a club sponsor, leadership retreat 
advisor, mock trial advisor, and Saturday School teacher. After en-
rolling in the Educational Leadership Program at North Carolina 
State University in 2003, he was hired as the assistant principal 
of  instruction at GMHS in 2005, the same year that he earned a 
master’s degree in School Administration.  After 3 years as an as-
sistant principal, he was afforded a brief  glimpse into the life of  a 
principal when he was selected to serve as interim principal at the 
conclusion of  the 2007-2008 academic year, which became a per-
manent position when he was named principal of  GMHS in April 
2009. In the 3 years since, his sole focus, along with his faculty and 
staff, has been to take GMHS from being a good school to a truly 
great school. 

Dan Courson is a faculty associate with Arizona State Uni-
versity, where he teaches multiple courses for the Master’s in Edu-
cational Administration and Supervision Program. He is also the 
principal of  Horizon High School in the Paradise Valley Unified 
School District. He has been a public school administrator for 13 
years. Prior to becoming an administrator, he taught high school 
English and mathematics for 9 years. He received his PhD in Cur-
riculum and Instruction at Arizona State University, a Master’s of  
Education in Educational Leadership from Northern Arizona Uni-
versity, and a Bachelor of  Arts from Grand Canyon University. His 
research interests include effective instructional pedagogy, leader-
ship, organizational change, and building purposeful communities 
within schools and organizations. He is passionate about develop-
ing leaders. 

Kelly K. Crook spent 10 years in corporate marketing and 
finance before returning to college to pursue teaching certification. 
Dr. Crook has been an educator for the past 17 years. She taught 
English and ESL for Grades 6-8 in Dallas ISD and Frisco ISD while 
working on her master’s degree. Upon completion, she moved to 
Leander ISD as an assistant principal for Running Brushy Middle 
School. After acceptance into the University of  Texas Cooperative 
Superintendency Program (CSP), Kelly joined the Accountability 
Evaluations team at the Texas Education Agency and conducted 
DEC visits for both special education and federal Title programs.  
Upon completion of  her PhD, she joined Del Valle ISD to serve 
as director of  accountability and instruction. Del Valle ISD serves 
over 11,000 students on 14 campuses. In 2005, she was appointed 
assistant superintendent of  finance and business services. Kelly 
served 6 months as the interim superintendent while continuing to 
serve in her position as the assistant superintendent for finance and 
operations at Del Valle ISD. In December 2011, the Del Valle ISD 
Board of  Trustees named Dr. Kelly K. Crook as its first female 

superintendent in district history. For the past several years, Dr. 
Crook has coordinated the Assessment Center for the CSP. Her 
ongoing contributions guide recommendations in the selection of  
each cohort of  CSP doctoral students. Dr. Crook engages practic-
ing superintendents, state-level leaders, university professors, and 
current CSP students in the selection process. Her efforts support 
the continuation of  a rigorous selection process to identify equity-
driven district-level leaders. 

Richard D. Daubert has served the Tuscarora Intermedi-
ate Unit in a variety of  capacities since 1984. He is currently the 
executive director, a position he has held since 2005. Prior to that 
time he has been the deputy executive director, director for man-
agement services, business manager, and  special education fiscal 
assistant. As the executive director, he is the chief  executive officer 
of  the organization and is responsible for administering the Inter-
mediate Unit’s extensive program of  services to school districts 
and their students. Among his duties are to execute contracts on 
behalf  of  the Board of  Directors, recommend professional and 
nonprofessional staff  for employment by the Board of  Directors, 
supervise the preparation and implementation of  the various pro-
gram budgets of  the Intermediate Unit, serve as the chairperson 
of  the Superintendents’ Advisory Council, provide leadership to 
the statewide programs operated by the Intermediate Unit, create 
and administer policy for the effective and efficient use of  resourc-
es, represent the Intermediate Unit on various boards of  directors 
associated with educational and community endeavors, and repre-
sent the Intermediate Unit as a member of  PAIUnet. 

Ed Diden is the Morgan County, Tennessee, director of  
schools. As director he began a Leadership Academy for his school 
administrators as well as implemented professional learning com-
munities in all schools throughout the district. He has also served 
as the Cannon County, Tennessee, director of  schools; a supervi-
sor of  K-12 instruction; a secondary school principal; and a high 
school teacher and coach. Dr. Diden has presented at several con-
ferences including the LEAD Conference, the Appalachian Re-
gional Meeting of  the Rural School and Community Trust, and the 
AEL Academy for Leadership in Technology. Diden’s research has 
been presented internationally at the University of  Hull, England, 
and Bourgas Free University in Bulgaria. Dr. Diden has been the 
recipient of  several awards including Morgan County, Tennessee, 
Administrator of  the Year; the NASSP Excellence in Technology 
Award; the TSSAA Principal of  the Year, Class A Division; and the 
University of  Tennessee Field Award for Excellence in Secondary 
School Leadership.  As a doctoral student at the University of  Ten-
nessee, Diden was selected as a David L. Clark National Graduate 
Research Seminar participant. In addition to his work as a director 
of  schools, Dr. Diden coteaches leadership preparation classes as a 
practitioner partner with the University of  Tennessee.

David Dixon gained his EdD in Educational Leadership 
from Lincoln University in 2009, preceded by an MS in Educa-
tion Management from Anglia Polytechnic University. His teacher 
education was through a BEd (Hons) at North Worcestershire 
College. All these qualifications were gained while also in full-
time work as a teacher. His initial BEd was 3 years full time at 
Ilkley College of  Education. His teaching career began in 1979 as 
a class teacher at two schools, before becoming a deputy principal 
in 1990, first specializing in early-years education but later expand-
ing into all the elementary grades as his interests expanded. From 
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this, he progressed to the principalship at two schools since 2001. 
Both these primary schools (K-6) have extended facilities to serve 
the local community with schooling extending from breakfast to 
early evening and other agencies supporting families made avail-
able.  His current school also has a special language unit in view of  
the numbers speaking English as an alternative language. One of  
his major interests is preparing the students for sustainability in a 
period of  climate change by involving staff  and pupils and by train-
ing other principals. He has piloted residential courses for school 
leaders, which has led to a new project called Connected Leaders. 
He also has emphasized the need for partnerships with communi-
ties, parents, businesses, and other organizations to give schools the 
support they need. 

Samuel Fancera began his career as an educator by teaching 
as a substitute teacher in Woodbridge Township School District in 
New Jersey. After a short hiatus as both a sports trainer and as-
sistant research physiologist, Dr. Fancera returned to Woodbridge 
to teach middle and high school science. Dr. Fancera went on to 
become the high school science department supervisor and later 
the principal of  a K-5 school. Currently he works as a part-time 
lecturer at Rutgers, the State University of  New Jersey, where 
he teaches courses in educational administration. His professional 
experience in schools and as a district administrator enables him 
to pinpoint students’ learning needs and provided targeted learn-
ing experiences necessary to deepen their understanding of  core 
educational challenges.

John M. Folks, superintendent of  Northside ISD since 
2002, heads one of  the largest and fastest-growing school districts 
in Texas. A native of  Oklahoma who earned his bachelor’s, mas-
ter’s, and doctorate degrees from the University of  Oklahoma, 
Dr. Folks began his teaching career in Port Arthur, Texas. He has 
been an educator for 41 years, and the Texas Association of  School 
Boards named him the 2011 Texas Superintendent of  the Year. He 
is the former superintendent of  Spring ISD in Houston. He also 
has served as superintendent of  the Midwest City-Del City Public 
Schools in suburban Oklahoma City and as Dean of  the School 
of  Education at Southwestern Oklahoma State University. As the 
Oklahoma state superintendent of  public instruction, he was re-
sponsible for the development of  policy and implementation of  
comprehensive plans for education from early childhood through 
high school. He also served on the Board of  Regents for Oklahoma 
colleges and universities. A vocal advocate for public education, Dr. 

Folks is past president of  the Texas Association of  School Ad-
ministrators and serves on the Executive and Legislative commit-
tees. He currently serves on the Steering Committee of  the Fast 
Growth School Coalition, on the Board of  Directors of  the Texas 
Academic Decathlon, and the Texas Education Reform Founda-
tion/Texas Education Reform Caucus. He has been president of  
the Texas School Alliance and the Association of  Suburban/Mid-
Urban Schools. He is active in the Greater San Antonio Cham-
ber of  Commerce and serves on two of  its Public Affairs Council 
committees: the State and Federal Legislative Committee and the 
Education Committee.  He is a member of  the P16Plus Council of  
Greater Bexar County and serves on the Board of  Directors of  the 
Alamo Public Telecommunications Council.

Lorenzo Gonzales began his education career in 1973 as a 
science and reading classroom teacher in Cuba, New Mexico. His 
many accomplishments over nearly 40 years include becoming a 
Master Teacher for the Intel Accessing Computers in Education 
Project, serving as the site coordinator for the Regional Education-
al Technology Assistance Center, and experience as a teacher pro-
fessional development specialist with Santa Fe Community College 
and Northern New Mexico College. For several years, he served 
on statewide and national teams that provided extensive pre-
service and in-service professional development for teachers and 
schools leaders on the integration of  technology into classrooms.  
Dr. Gonzales is currently a professional staff  developer with the 
Northern New Mexico Math and Science Academy (MSA) at 
Los Alamos National Laboratory (LANL). He assumed a key lead-
ership role in the establishment of  an EdD cohort in Educational 
Leadership at the University of  New Mexico that is designed to 
help meet the leadership needs of  primarily Hispanic and Native 
American serving schools and districts in Northern New Mexico. 
He is an essential member of  a cross-agency team composed of  
representatives from the MSA at LANL, the Educational Leader-
ship Program and Native American Studies at University of  New 
Mexico, and the Northern and Southern Line Offices of  the Bu-
reau of  Indian Education that is collaborating in the design of  an 
innovative MA in educational leadership, Native American studies, 
and math and science education. Dr. Gonzales is a licensed New 
Mexico teacher with multiple certifications and holds state K-12 
Administrative Licensure. He earned his PhD at New Mexico State 
University and is the recipient of  numerous state and national 
awards, including the EEO & Diversity Best Practices Award for 
the MSA Program from the Secretary of  Energy. 

Using Publications From EAQ, JCEL, or JRLE   
in Your Courses?

If  you are a UCEA faculty member and you plan to use articles from one of  UCEA’s journals or any of  the Sage Education journals 
in your courses, your students can download a pdf  of  each article for free through the UCEA members-only section of  the website. 
Contact your Plenum Session Representative or UCEA headquarters for the members-only login information, then:

1. Go to www.ucea.org 
2. On the left-hand side, click on “Members Only.”
3. Type in the username and the password.
4. Then, the student can select the journal or publisher collection to access individual article pdfs.

www.ucea.org/publications
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René Gutierrez was born in Mexico, immigrating to the 
U.S. as a preteen. His doctoral dissertation (2008) is entitled, Factors 
Contributing to the Academic Achievement of  Mexican-Origin Immigrant 
High School Students. His interest in this topic was generated by his 
own experiences as a non-English speaker in school. His family 
settled in McAllen, Texas where René attended public schools and 
graduated from McAllen High School. After high school, René at-
tended Texas Southmost College at Brownsville where he received 
an associate degree in Applied Science and went on to receive a 
Bachelor in Business Administration from Texas Pan American 
University in Edinburg, Texas, in 1987. He completed a Master 
of  Education degree in 1993 and a doctoral degree in Educational 
Leadership in 2006; both degrees were earned at The University 
of  Texas-Pan American. Dr. Gutierrez holds Texas Educator Cer-
tificates for the superintendency, mid-management administration, 
counselor, and secondary mathematics. His work experiences in-
clude serving as assistant superintendent for administration and 
finance, director of  federal programs, elementary school prin-
cipal, migrant program coordinator, facilitator, counselor, and a 
high school math teacher. As an elementary school principal, Dr.  
Gutierrez led his school to be a Texas Education Agency Recog-
nized and Exemplary campus 5 consecutive years. The school, 
Patricio Perez Elementary in La Joya ISD, was also honored during 
that time with Migrant Performance Award, Five Star School by 
Texas Monthly in both 2001 and 2002, and various other awards. In 
June 2009, Dr. Gutierrez was named superintendent of  schools for 
Edinburg Consolidated ISD.

Mark Hansen was recently hired as the district adminis-
trator for the School District of  Elmbrook. He most recently 
served as the chief  academic officer for Pewaukee schools.  Prior 
to his work in Pewaukee, he was the assistant superintendent for 
curriculum and instruction in the Waukesha School District. His 
has served as principal of  Waukesha South High School, assistant 
principal of  Waukesha North High School, assistant principal of  
Brown Deer High School, and assistant principal of  Pewaukee 
Middle School.  Currently, Hansen is pursuing his doctorate at  
Cardinal Stritch University, where he expects to complete his dis-
sertation in May 2013. Hansen received his superintendent cer-
tification from Cardinal Stritch University in 2001. He earned a 
master’s degree in educational leadership from Marian College in 
1997 and a BS from the University of  Wisconsin-Whitewater in 
1993. Hansen serves as an adjunct professor at Cardinal Stritch and 
serves on the board of  the Wisconsin Association for Supervision 
and Curriculum Development.

James T. Jeffers served as superintendent of  the Tallassee 
City School System in Alabama for 16 years. Prior to becoming 
superintendent, Dr. Jeffers held positions as an elementary school 
principal, a staff  associate for the Alabama Leadership in Educa-
tion and Administration Development Academy, a headmaster, a 
teacher, and a coach. He was selected by the Alabama School Su-
perintendents to receive training as a coach by Corporate Coach 
U and is well known for the excellent coaching and mentoring he 
provides to new administrators. Dr. Jeffers has served on the State 
Superintendent of  Education Advisory Council and was selected 
to serve as director of  the District IV School Superintendents of  
Alabama. He was elected to serve on the Board of  Directors of  the 
American Association of  School Administrators and the Alabama 
Association of  School Administrators. The National Organization 

on Legal Problems of  Education presented Dr. Jeffers with the 
Outstanding Dissertation Award in recognition of  his exemplary 
dissertation in Education Law, titled, An Analysis of  Selected Federal 
Court Decisions Regarding Special Education Administration: Public Policy 
and Principles. He has won numerous awards for his dedicated efforts 
to education. Among them are the School Superintendents of  Ala-
bama Outstanding Legislative Session Service Award, the Alabama 
Music Education Association Outstanding Administrator Award, 
the District IV nomination as the Superintendent of  the Year, and 
the University of  Alabama-Birmingham Outstanding Alumni in 
Educational Leadership Award. Dr. Jeffers has been a consistent 
supporter of  the training and development of  educational leaders 
in the state and nation. His school system has excelled under his 
leadership, and he has established a statewide reputation for gener-
ously sharing his time and talent to help others to become excellent 
leaders. 

Nancy Kiltz, a single parent, began her dream of  going to 
college to become a teacher in 1980 while still working full time.  
She graduated from Kansas Wesleyan University in December 1983 
cum laude and accepted a position as school secretary for 1 year, 
which taught her a tremendous amount about school systems in 
general.  Her teaching experience totaled 7 years before she moved 
into administrative positions. During that time, she completed a 
master’s degree in Educational Leadership at Kansas State Univer-
sity. She has intentionally experienced different administrative posi-
tions to learn more about educational systems and advancement. 
She spent 4 years in staff  development leadership positions before 
starting on her doctorate at Kansas State University. While working 
on her doctorate, she accepted a position of  elementary principal in 
Coffeyville, Kansas. Two years later, USD 305 Salina Schools asked 
her to return to her home district as assistant director of  school 
improvement, which included staff  development, Title I coordina-
tion, and accreditation. She completed her doctorate from Kansas 
State University in 1999. To broaden her horizons, she accepted the 

Grad Student Column Online
We are pleased to announce the creation of  two new ele-
ments within the UCEA website focused on issues and in-
formation relevant to the graduate students of  UCEA. The 
Graduate Student Column will contain features about the 
graduate student experience, news from the world of  educa-
tional administration that is of  particular relevance to gradu-
ate students, profiles of  graduate students involved with 
UCEA, interviews with researchers in the field, and much 
more. The Graduate Student Blog will contain similar infor-
mation, but in a more discussion-oriented format encourag-
ing conversation between graduate students via posts and 
comments. Additional topics we hope to cover in the blog 
include information about the Clark Seminar and Jackson 
Scholars, job opportunities, research tips, and more. Please 
submit any topics or ideas you have for either the Graduate 
Student Column or the Graduate Student Blog by e-mailing  
ucea@virginia.edu.

www.ucea.org/graduate-student-column/

www.ucea.org/graduate-student-blog/
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position of  director of  state and federal programs for the Palm 
Springs (CA) Unified School District (2001), with 23,000 students. 
In 2005, she accepted the position of  associate professor at Betha-
ny College and returned to Kansas, for 1 year in Lindsborg, before 
returning to USD 305 Salina Public Schools. She has continued 
with USD 305 since 2006, serving as director of  at-risk programs 
(2006-2008), then executive director of  administrative and student 
support services (2008-2011), and now as executive director of  hu-
man resources (since 2011). During this time in Salina, she serves 
on the Planning Committees for two KSU/USD 305 Leadership 
Academies (STLA 1 & 2) as a way to build the leadership capacity 
for the district.

Howard Benjamin (Ben) Kiser has successfully served as 
superintendent of  the Gloucester County Schools since 2003 
and has been a school administrator since 1980. During his tenure 
as superintendent, he has served on an advisory committee that 
provided input as they restructured their graduate program in Edu-
cational Administration. His support in the form of  internship op-
portunities, tuition reimbursement, and sites for local workshops 
to support school leaders enhances the development of  practic-
ing and aspiring administrators. Ben gives unselfishly of  his time, 
serving as an interviewer in mock school-improvement reporting 
sessions, guest lecturer, and providing guidance to our graduates as 
they seek positions in various school districts. He currently serves 
as chair of  the advisory committee to the School University Re-
search Network and has been an active participant for over a de-
cade. Ben provides invaluable service to the School of  Education 
at the College of  William and Mary.

Ranelle Lang grew up on a family farm in Nebraska with 
her four siblings. Her childhood was filled with 4-H, county fairs, 
and lots of  chores. Along the way she learned lessons on hard work 
and personal responsibility that have echoed throughout her edu-
cation career. She was the first in her family to graduate from col-
lege, earning a bachelor’s degree in special education from Kearney 
State College, Nebraska. She followed that up with two master’s 
degrees, one in educational psychology and another in educational 
administration. In 2000, she earned her doctorate in educational 
administration from Wichita State University.  Dr. Lang has been 
a teacher and a counselor at schools of  all levels, from preschool 
to college. She was also an assistant dean of  the education college 
at the University of  Colorado at Boulder. She’s been an instruc-
tional leader and administrator for school districts in Kansas and 
Colorado. She began at District 6 in 2005 as deputy superintendent 
and was appointed as superintendent in 2008. Constantly guiding 
her work for students are Dr. Lang’s educational principles: All 
students can achieve, and it’s the responsibility of  the adults in 
the system to make sure this happens;  schools exist for student 
learning; student success is measured by achievement; educators 
have a moral responsibility to help every student achieve; and high 
expectations lead to high performance.

Joseph P. Liberati was superintendent for the Southern 
Lehigh School District as well as chief  executive officer for the 
district. He was appointed as superintendent in 2003, and under 
his leadership, the district excelled in academics, athletics, and ex-
tracurricular activities. Before that, he served as assistant superin-
tendent (2001) and substitute superintendent (2002). He was an 
alumnus of  both King’s College and the University of  Scranton. 
Additionally, he held close affiliation with Lehigh University and 

was an active mentor and long-time member of  the Lehigh Uni-
versity School Study Council. Early in his career, he became a certi-
fied reading specialist and worked for the next 12 years in Easton 
Middle School. He served as the Southern Lehigh Middle School 
assistant principal and as principal of  Hopewell and Lower Milford 
Elementary Schools. Joseph also served as the director of  special 
education and Assistant superintendent. For the past 10 years, he 
was the superintendent of  schools. Joe served many years as a ded-
icated educator and was a true advocate for children. Liberati was 
with the school district 22 years. On November 8, Southern Lehigh 
school board accepted his resignation, and he was set to retire in 
March. On November 28, 2011, Joseph Liberati passed away.  He 
started his career as a special education teacher and ended with 
sharing specialized education for all students, staff, peers, and com-
munity members. We will miss his presence.

Elizabeth Marrufo has served as the director of  elementary 
instruction of  Las Cruces Public Schools since 2008. She previ-
ously served as the administrator-in-charge of  the district Novem-
ber 2006 through February 2007. She also served as an elementary 
principal for 13 years and as a teacher for 16 years. She holds a 
PhD in Educational Administration and Curriculum and Instruc-
tion, which she earned in 2009. Her dissertation was entitled A 
Case Study of  a District Central Office in the Borderland: Roles, Structures, 
and Functions Relative to Impacting Student Achievement. Her advisor 
was Dr. Azadeh Osanloo. Dr. Marrufo has completed her Educa-
tional Specialist degree in Educational Administration; her thesis 
was entitled A Study of  the Impact and Implementation of  the Public 
School Reform Act upon the Hatch, Gadsden and Las Cruces School Dis-
tricts. Dr. Marrufo holds a MA in Curriculum and Instruction and a 
BS in Elementary Education. Dr. Marrufo holds certification as a 
Level 111-B Administrator and is a member of  the Association for 
Supervision and Curriculum Development, the New Mexico As-
sociation for Supervision and Curriculum Development, and the 
New Mexico Coalition of  School Administrators. She has received 
awards for the YWCA REACH, signifying her as the Outstanding 
Woman Who Makes a Difference in the Las Cruces Community 
(K-12 Category); the New Mexico School Boards Association for 
Improving Instructional Performance; and the Las Cruces Cham-
ber of  Commerce Crystal Apple for Improving Instructional Per-
formance. Her community involvement is extensive. Highlights 
include her membership on the New Mexico Public School Criti-
cal Capital Outlay Task Force, as well as on the Las Cruces Public 
School Administrators and Faculty Student Teaching Endowed 
Scholarship Committee for New Mexico State University, and as 
an Executive Board member of  the Dona Ana Arts Council.

James P. McIntyre began his tenure as superintendent of  
the Knox County Schools in July 2008. In his 1st year as super-
intendent, Dr. McIntyre led the school system and the community 
through a process that produced a focused vision for the future of  
the Knox County Schools and a 5-year strategic plan designed to 
achieve Excellence for All Children. Prior to his appointment in 
Knoxville, Dr. McIntyre served as the chief  operating officer for 
the Boston Public Schools, where he was responsible for the day-
to-day operations of  the district. Jim had also served as the budget 
director for 7 years. During Dr. McIntyre’s tenure, Boston Pub-
lic Schools was named one of  the top-performing urban school 
systems in the nation. As a teacher at Vincent Grey Alternative 
High School in East St. Louis, Illinois, early in his career, McIntyre 
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taught English, anatomy, and physical education to a diverse group 
of  at-risk students. In 2010, Governor Phil Bredesen invited Dr. 
McIntyre and three others to join him in presenting Tennessee’s 
Race to the Top proposal to the U.S. Department of  Education. 
Tennessee was one of  only two states in the country to be selected 
in the first round of  this national competition and was awarded 
$501 million for school reform and improvement. As a parent of  
two Knox County Schools students, Dr. McIntyre is honored that 
the statewide Parent Teacher Association has named him the Ten-
nessee Outstanding Superintendent of  the Year for 3 consecutive 
years (2009-2011). Dr. McIntyre holds a BA in English from Boston 
College, a MS degree in Education Administration from Canisius 
College, a Master of  Urban Affairs from Boston University, and a 
PhD in Public Policy from the University of  Massachusetts.

Barbara Meloche is an instructor at Michigan State Uni-
versity in the Department of  Educational Administration and the 
Department of  Teacher Education. She is fortunate to teach face-
to-face and online courses while serving as a research associate for 
projects related to mentoring beginning teachers in urban school 
districts. Her history includes teaching in elementary and middle 
schools as well as serving as a literacy consultant and than as an 
elementary school principal. Most recently she collaborated on cur-
riculum for intensive mentoring in urban schools. She has been for-
tunate to help teacher leaders develop mentoring skills and strate-
gies that go beyond buddy mentoring to intensive mentoring work 
related to the teaching of  content. Simultaneously, she supports 
principal’s leading in schools with intensive mentoring projects. The 
compelling interest that drives her work is support for beginning 
teacher leaders and principals that results in professional success 
in two ways. The first goal is to recruit and retain the best and the 
brightest of  our colleagues in schools where they are most needed 
by providing a rich support system of  induction. The second goal is 
to find ways to support them through mentoring so their leadership 
qualities and skills directly affect increased student achievement. 
She and her husband save a portion of  their energy during the week 
and spend it each Friday on their 1-year-old grandbaby twins, Owen 
and Olivia, who provide motivation to continue to help create the 
best school environments for all children.    

Cameron Morton has been a student, practicing administra-
tor, and colleague for more than a decade. He earned his EdD at 
the University at Buffalo. His dissertation, which focused on the 
effectiveness of  school boards in New York State, earned him an 
EdD in Educational Administration in 2009. Prior, during, and sub-
sequent to his academic studies, Dr. Morton has had a wealth of  
administrative experience in NY, including assistant superintendent 
for human resources and administration at Orchard Park (the po-

sition he currently holds), assistant superintendent for human re-
sources and administration at Kenmore-Town of  Tonawanda, and 
school business official for Cleveland Hill. Because of  his depth of  
knowledge in these managerial areas, he has been invited frequently 
to guest lecture in school business and human resource courses and 
to supervise the clinical internships in the Leadership Initiative for 
Tomorrow’s Schools program, a program that leads to administra-
tor certification, particularly for those students seeking the New 
York State School District Business Leadership Certificate. Subse-
quent to his completion of  the doctorate, he was appointed adjunct 
clinical status and has taught several courses in School Finance and 
School Business Administration, all of  which have received high 
marks from students on their course evaluations.   

Lisa Nieuwenhuizen is currently the assistant principal 
at Rock Bridge High School in Columbia, Missouri. An advo-
cate for children of  poverty for over 20 years, Dr. Nieuwenhui-
zen has continuously worked for social justice in public education. 
Dr. Nieuwenhuizen chairs Rock Bridge’s multicultural committee, 
which works to expand teacher knowledge of  equity and social jus-
tice. She serves as the mentor for secondary assistant principals in 
Columbia Public Schools. As part of  this mentoring, she conducts 
monthly workshops on how to address challenging issues, including 
gangs and drugs, increasing social justice in assistant principal peda-
gogy, developing collegial support networks, improving instruc-
tional practices, and decreasing the achievement gap in her district. 
Dr. Nieuwenhuizen coauthored a successful A+ Program grant for 
Hickman High School in Columbia, Missouri, and began the tuition 
reimbursement program within Columbia Public Schools. This pro-
gram provided the opportunity for students who might not have 
been financially able to attend college to do so. During her tenure 
in this position, she enrolled over 1,000 students in the program.  

Jack Parish serves as the executive director of  the Georgia 
Association of  Educational Leaders (GAEL). GAEL is the um-
brella organization for six affiliate organizations, which include the 
Georgia Association of  Elementary, Middle, and Secondary Princi-
pals; Georgia Association of  Curriculum and Instructional Supervi-
sors; Georgia Council for Administrators of  Special Education; and 
the Georgia School Superintendents Association. Dr. Parish began 
his work in education as a teacher at Riverdale High School in the 
Clayton County School District. After working at Riverdale High 
School for 7 years, Dr. Parish made the decision to continue his 
professional career in Henry County where he was educated. Dr. 
Parish spent 22 years in the Henry County School District serving 
the school system in the positions of  assistant principal; principal; 
assistant personnel director; assistant superintendent for curriculum 
and instruction; and superintendent, a position he held for 8 years. 
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Upon his retirement from the Henry County School District in June 
2008, Dr. Parish immediately joined the faculty of  the College of  
Education (COE) at the University of  Georgia. As a faculty mem-
ber in the Department of  Lifelong Education, Administration & 
Policy, Dr. Parish has taught master’s and specialist degree courses 
and coordinated the supervised residency courses as part of  the 
EdS and EdD performance-based programs in Educational Lead-
ership. Dr. Parish has directed the GAEL/COE Early Career Prin-
cipal Residency Program since its inception. Dr. Parish has been 
involved in state educational organizations for many years. He is a 
past president of  the Georgia School Superintendents Association.  
He has also served as a member of  the GAEL Board of  Direc-
tors and the Georgia School Boards Association’s Superintendents’ 
Advisory Board. He currently serves on the board of  directors for 
the Georgia Partnership for Excellence in Education and on the 
steering committee of  the Georgia Educational Leadership Faculty 
Association.

Garrick Peterson is principal of  Lakeridge Junior High 
School in Orem, Utah. Under his leadership, Lakeridge faculty 
came together as a professional learning community (PLC) to raise 
the school from one of  the lowest performing schools in the state 
to a high-performing one. Garrick is an active speaker with the 
Solution Tree Network, drawing from this frontline experience to 
help teachers and administrators become high-functioning PLCs, 
with a specific focus on making the connection between assessment 
and intervention.  In the past few years, over 50 schools from nine 
states have visited Lakeridge to experience how the faculty works 
collaboratively to improve student learning. Richard DuFour, Re-
becca DuFour, Robert Eaker, and Gayle Karhanek discussed the 
PLC efforts at Lakeridge in Raising the Bar and Closing the Gap: What-
ever it Takes. Lakeridge was named the best among K-12 public and 
private schools in Utah in 2008 and 2009. For his leadership, the 
Utah Association of  Secondary School Principals awarded him the 
2010 Principal of  the Year for middle-level schools. Garrick attend-
ed Brigham Young University, where he earned a bachelor’s degree 
in history teaching and a master’s degree in educational leadership; 
he recently completed his doctorate from the University of  Ne-
vada, Las Vegas. Garrick Peterson epitomizes the ideal instructional 
leader. He was able to turn around a large junior high school in just 
a few years. Lakeridge is now a thriving PLC focused on student 
learning. On top of  this, Garrick is a kind, personable administrator 
who likes to spend his time getting to know his faculty and espe-
cially his students.   

Betty S. Poindexter retired from Indiana University (IU) 
as an Associate Clinical Professor in Educational Leadership in 
December 2011. She began her educational career in Indiana as a 
science teacher, guidance counselor, dean, and assistant superinten-
dent of  curriculum and instruction, finally serving as a superinten-
dent in Southern Hancock County and Terra Haute. She has served 
on the AASA Executive Committee and the Great Lakes East Com-
prehensive Assistance Center Advisory Board and has been recog-
nized as a student supervisor and for teaching excellence by IU, 
as well as winning the Indiana Governor’s Award. Dr. Poindexter’s 
well-rounded career is evidenced in her approach to supporting in-
service and preservice educational leaders. For over a decade, she 
has advised school boards, provided technical assistance on a wide 
array of  school reform initiatives, and advocated for high-quality 
school leadership preparation. Dr. Poindexter was instrumental in 

the development of  the IU Urban Principalship Program, and her 
legacy is felt in schools throughout school districts in Indiana and 
beyond. She has presented and written about her work in school 
leadership, instructional supervision, school reform, and commu-
nity engagement. In 2007, she coauthored (with Black & Bathon) 
the report, Looking in the Mirror to Improve Practice: A Study of  Adminis-
trative Licensure and Master’s Degree Programs in the State of  Indiana. This 
report was a significant service to the field in Indiana. Dr. Poind-
exter continues to consult with districts across the state and nation 
and is regarded as extremely knowledgeable and dedicated to public 
education and educational administration as a field.   

Duane Trujillo, Danielle Taylor, and Benjamin Grijalva 
make up the Memorial Elementary School team from New 
Braunfels, Texas, that exemplifies the diversity, innovation, and 
community engagement that the Educational Leadership Program 
at Texas State University-San Marcos espouses and practices. This 
team ascends to this space through different directions. Mr. Trujillo 
and Mr. Grijalva come to Central Texas from the border region of  
El Paso, and Ms. Taylor, the child of  a military family, settled in 
the region in 1972. Though their paths are varied, all three share 
a similar pedigree when it comes to their leadership training. The 
combination of  their own background and the sharing of  com-
mon training have created a formula for a dynamic partnership. The 
combination of  personal ontologies, different sensibility, classroom 
experience and higher educational training creates a very powerful 
functional team. This dynamic is engaging, inviting, and provocative 
when necessary.  This inquisitive yet respectful mode of  operation 
pushes their imagination to spaces of  learning and leading that are 
grounded in the concept of  caring for children, adults, and their 
community. These three caring educators practice a collaborative 
leadership model that is inviting and transformative for children, 
teachers, and parents.  

Sherri Smith is completing her 9th year as superintendent 
of  schools and 12th year in the Lower Dauphin School District. 
First certificated as a special education teacher, she spent the first 
9 years teaching students with emotional needs before becoming 
a principal of  a center for students with emotional disturbance. 
The next 6 years of  her career were in leading school districts and 
teachers in the development of  standards-based curriculum from 
positions within both the Intermediate Unit and school districts, 
until she was asked to step up as superintendent in her 19th year of  
educational service. During this time, she obtained her doctorate 
at Duquesne University in 2007. In the capacity of  superintendent, 
Dr. Smith enjoys providing leadership and vision for her students, 
staff, and community, while mentoring other new superintendents 
and serving on the following regional leadership committees: legis-
lative liaison, curriculum development, special education, and on-
line learning.  Dr. Smith also serves on the boards of  the following 
organizations: Pennsylvania Association of  School Administrators, 
Board President of  the Dauphin County Mental Health/Intellec-
tual Disabilities Advisory Committee, Dauphin County Children’s 
MH/ID Committee, Penn State Educational Outreach Advisory 
Committee, Lower Dauphin Falcon Foundation, and Lower Dau-
phin Communities that Care Foundation. In collaboration with the 
Pennsylvania Department of  Education and PASA, she assisted in 
the development of  a course for superintendents, Leadership for 
Teaching, and travels the state to present two components of  this 
course, on Global Perspectives and the Role of  the Administrator 
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in Educational Change. She has also taught several graduate courses 
over the past 3 years for up-and-coming administrators at both Wil-
kes University and Shippensburg University. An important aspect 
of  her life is family: her daughter, Allison, currently a student at 
Juniata College; son, Zach, senior at Lower Dauphin; and husband, 
Don. 

Tai Hay-Lap is a graduate of  the Chinese University of  
Hong Kong. He served as a teacher in secondary school and was 
appointed as a school principal at the age of  33. Mr. Tai has played 
a central role in local educational reforms. Serving as a member 
of  the Education Committee, he has masterminded the direction 
for the education reforms in Hong Kong. The Educational Reform 
Blueprint, “Lifelong Learning,” released by the Hong Kong govern-
ment in 2000 was much attributed to his contributions. Mr. Tai has 
also served a number of  advisory policy committees in Hong Kong, 
including the University Grant Committee and the Basic Law Pro-
motion Steering Committee. He has also contributed significantly 
to leadership development. Since the introduction of  the Princi-
palship Certification Programme in Hong Kong by the Education 
Bureau in 2003, Mr. Tai has taken an active role in the design and 
delivery of  the programme. It is estimated that over 1,000 aspir-
ing school principals have benefited from Mr. Tai’s teaching and 
mentoring. His enthusiasm and commitment has not only helped 
chart the direction for leadership development in Hong Kong but 
also inspired many principals to join for the benefit of  the local 
educational community. In additional to his contributions to the 
educational community, Mr. Tai has successfully practiced what he 
preaches in his school.  Under his leadership, his school has ranked 
top among Hong Kong high-performing schools in terms of  stu-
dent academics. More importantly, his school is well known for nur-
turing the best principal candidates. Many school principals in Hong 
Kong have worked in his schools prior taking a leadership role.  

Tim Taylor is the superintendent of  Ames Community 
School District in Ames, Iowa. He has over 40 years of  educational 
experience in Iowa, beginning as a social studies teacher and varsity 
basketball and baseball coach in Janesville, where he began an in-
novative social studies curriculum in Street Law and Contemporary 
Affairs. He also served as the director of  Driver and Safety Educa-
tion in Winterset before beginning a doctoral program at Iowa State 
University. During his time at Iowa State University, he served as a 
consultant with various schools and projects, such as working with 
Marshalltown on a needs assessment and with West Des Moines on 
job-performance targets. He researched whole-grade sharing and 
school climate and authored the Iowa Department of  Education Em-
ployee Handbook. Dr. Taylor also worked with the Iowa Department 
of  Education as an Educational Program Consultant, which includ-
ed developing statewide, strategic planning processes; planning and 
coordinating statewide efforts for recruiting women and people of  
color to educational leadership positions; and planning and deliver-
ing professional development. Dr. Taylor came to Ames in 1992 
as the deputy superintendent of  Ames CSD, where he served for 
18 years working in human resources. His responsibilities included 
coordinating and supervising staff  selection and evaluation and fa-
cilitating collective bargaining procedures. He also supervised the 
district’s technology program, facilities planning, and leadership of  
the elementary school buildings. In 2010 he was appointed as super-
intendent, where he serves as an instructional leader and adminis-
trator across the district. 

James J. Tolle graduated from St. John’s College in 1959 with 
a Bachelor of  Science. He earned his MS in Secondary Education 
from Hofstra in 1963 and a Doctor of  Education from St. John’s 
in 1975. In 1959, Dr. Tolle commenced his 20-year commitment 
to the Uniondale School District in Nassau County. His service to 
Uniondale School District included teacher of  science, high school 
assistant principal and principal, and assistant superintendent for 
curriculum and instruction. In 1979 he was appointed Superinten-
dent of  the Malverne Public Schools. He held this position until 
his retirement in 1993. During his superintendency, he served as 
president of  the Nassau County Council of  School Superintendents 
1987-1988 and was an adjunct associate professor of  Educational 
Administration at St. John’s. After his official retirement, Dr. Tolle 
continued to serve in a wide variety of  leadership positions. He 
was the executive director of  Reform Educational Financing In-
equities Today, a consortium of  high-tax/low-wealth districts on 
Long Island, from 1992 to 1999. Dr. Tolle currently serves as the 
executive director of  the Nassau County Council of  School  
Superintendents. In this role, he provides the administrative sup-
port for the professional organization, which includes the 57 super-
intendents in Nassau County. Dr. Tolle’s leadership experiences also 
included serving as president of  the New York State Public High 
School Athletic Association 1994-1996. Working as a member of  
administrative leadership search teams, Dr. Tolle has assisted over 
40 boards of  education in their efforts to recruit, screen, and ap-
point new superintendents, principals, and central office administra-
tors. Dr. Tolle was designated Educator of  the Year in 1984 by the 
St. John’s Chapter of  Phi Delta Kappa and was honored with the St. 
John’s Leaders in Education Award in 2006.    

Thomas Tramaglini has served in a variety of  roles in his 
career as an educator. He taught history and worked as the football 
coach at Monroe Township High School in New Jersey. Later, he 
went on to serve as the director of  curriculum and instruction in 
the Freehold Borough Public School District. He presently serves 
as the director of  curriculum and instruction in the Keansburg 
Township School District. He is a frequent part-time lecturer at 
Rutgers, the State University of  New Jersey, where he teaches cours-
es related to education administration to graduate students. 

Benjamin Villarruel has worked in public education for the 
past 26 years in a number of  school districts in Wisconsin, including 
15 years as a superintendent, 4.5 years as school business manager 
and 2.5 years as an assistant principal.  For the past 10 years, he has 
been employed as the superintendent of  the Unified School Dis-
trict of  De Pere, which has an enrollment of  approximately 3,900 
students. He has served on the Northeast Wisconsin Technical Col-
lege Board as a Trustee for the past 6 years. He also served on the 
Board of  Trustees for Northland College in Ashland, WI, 2000-
2003.  In 1996, he received his doctorate degree from the University 
of  Wisconsin–Milwaukee under the guidance of  Gail Schneider and 
James Cibulka.  Since 1997, he has taught public education finance 
courses at the University of  Wisconsin–Milwaukee in the Adminis-
trative Leadership Department for graduate students.  

http://www.ucea.org/the-excellence-in-educational/

Nominations for 2013 due March 1, 2013
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Call for Volunteers:
Session Chairs and Discussants

 “Volunteerism is the voice of the people put into action. These actions shape and mold the present into a future of 
which we can all be proud.”- J.F. Kennedy

 What is the value of volunteering? Volunteering is about giving, contributing, and helping other individuals and 
the community at large. It is working with others to make a meaningful contribution to a better community. The UCEA 
community needs volunteers for our 2012 Convention.

The quality of the UCEA Annual Convention depends on education researchers with appropriate expertise who 
serve as reviewers, chairs, and discussants for proposal review and paper sessions. Researchers are encouraged to 
volunteer and, when doing so, to provide sufficient information on their backgrounds and expertise to enable program 
chairs to create sessions with persons appropriate to serve in these roles.

The 2012 Call for Volunteers is open and can be accessed on the UCEA proposal website http://convention2.
allacademic.com/one/ucea/ucea12/; to volunteer,  log in with an existing account or create a new one. Once you have 
logged in from the main menu go to “Call for Volunteers” and complete the required fields.  You can volunteer for vari-
ous roles even without submitting a proposal of any kind.

Persons interested in serving areencouraged to volunteer early. The portal for volunteers will remain open until 
May 15 for Reviewers and September 15, 2012 for chairs and discussants.

In volunteering, please keep in mind that the 2012 Annual Convention will be held from Thursday, November 15, 
through Sunday, November 18, in Denver, Colorado. Also please review the roles and responsibilities of chairs and 
discussants, as set forth on the UCEA Convention 2012 page. Serving as a chair or discussant is an important and 
substantive role. The quality of sessions is enhanced by the participation of persons with appropriate backgrounds 
and facilitative skills. Thank you for supporting this effort and being a part of our 2012 annual convention.

 
“Not everything that counts can be counted. And not everything that can be counted, counts.” - Albert Einstein

Special Thanks to UCEA Convention Sponsors:
Stewart Foundation 
University of Denver

Texas A&M University
The Wallace Foundation

Information Age Publishing
Pennsylvania State University

Emerald Group Publishing, Ltd.
Brock International Prize in Education
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ANDREA RORRER – Presidential Address     
Andrea Rorrer is currently serving as University Council for Educational Administration President. 
She is an Associate Professor in the Department of Educational Leadership and Policy Studies at 
the University of Utah and the Director of the Utah Education Policy Center. Andrea’s scholarship 
focuses on districts and the state as actors in organizational and policy change, particularly those 
changes aimed at increasing equity in student access and outcomes. Andrea’s prior professional 
experiences include serving as a policy analyst and a research associate in Texas, and a school 
leader and a classroom teacher in Virginia.

ALLAN WALKER – PSU Mitstifer Keynote         
Allan Walker is Joseph Lau Chair Professor of International Educational Leadership, Head of The 
Department of Education Policy and Leadership, and Co-Director of the Asia Pacific Centre for 
Leadership and Change at the Hong Kong Institute of Education. Allan has lived in Hong Kong since 
1994. Before joining the HKIEd, he was Chair Professor of Educational Administration and Policy 
and Chair of the Department of Educational Administration and Policy at The Chinese University of 
Hong Kong. He also serves on the editorial board of top-rated educational administration journals in 
the U.S., England, Australia, Hong Kong, and China, such as Journal of Educational Administration. 

SHELLEY STEWART – UCEA Banquet
Shelley Stewart is Founder and Board President of the Mattie C. Stewart Foundation, a national 
nonprofit organization creating tools and resources to help reduce the dropout rate and increase the 
graduation rate in communities across America. Shelley emerged from a childhood of poverty and 
neglect to become one of America’s most successful business leaders as well as a philanthropist 
and human rights activist. Beginning in the 1950s as a popular radio broadcaster, he helped launch 
the careers of artists like Aretha Franklin, Patti Labelle, and Otis Redding as well as address many 
of the racial issues of that time. Today, Shelley serves as President and CEO of o2ideas, Inc., one 
of the country’s largest corporate communications and marketing firms. 

SONIA NIETO – Texas A&M Social Justice
Sonia Nieto is Professor Emeritus of Language, Literacy, and Culture, School of Education, Univer-
sity of Massachusetts, Amherst. Dr. Nieto has taught students at all levels from elementary through 
graduate school, and she continues to speak and write on multicultural education, teacher prepara-
tion, the education of Latinos, and other culturally and linguistically diverse student populations. Her 
book Affirming Diversity: The Sociopolitical Context of Multicultural Education (5th ed, 2008, with 
coauthor Patty Bode), is widely used in teacher preparation and in-service courses. 

JOHN H. JACKSON – Jackson Scholars Workshop & Evening
John H. Jackson became President and CEO of the Schott Foundation for Public Education in 
2007.  In this role, Dr. Jackson leads the foundation’s efforts to ensure a high-quality public educa-
tion for all students regardless of race or gender. Dr. Jackson joined the Schott Foundation after 7 
productive years in leadership positions at the National Association for the Advancement of Colored 
People (NAACP). Dr. Jackson served on the Obama-Biden transition team as a member of the 
President’s 13-member Education Policy Transition Work Group.

UCEA 2012 KEYNOTE SPEAKERS
November 15-18, 2012     Denver, Colorado
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The 26th Annual UCEA Convention
City Center Marriott in Denver, Colorado

November 15-18, 2012

REGISTER TODAY: 
http://www.regonline.com/ucea2012convention

It is the policy of UCEA that all persons in attendance at the 2012 UCEA Annual Convention and Exhibition, 
including participants who plan to attend one or more sessions, are required to register. Registration is not 
transferable. Rates increase after August 15th at 5:00 p.m. EST.  Early bird registration provides several 
advantages: a discount on registration fees, hotel accommodations at special guaranteed group rates, and 
no delay or inconvenience on site.

International Scholars
In keeping with UCEA’s longstanding tradition of an international focus and collaboration with aligned 
organizations worldwide, we welcome international attendees to the 2012 Annual Convention. If you require 
a letter of invitation to travel to the UCEA Convention, please e-mail your request to rmd6b@virginia.edu 

NEW for 2012: UCEA Graduate Student Summit
The first annual UCEA Graduate Student Summit will be held at the City Center Marriott in Denver, Colora-
do. The convention summit will commence Wednesday, November 14, 2012, at 3:00 p.m. and will conclude 
Thursday, November 15, 2012, at 11:45 a.m. The purpose of the 2012 UCEA Graduate Student Summit is 
to provide a space for graduate students to engage in authentic dialogue about their scholarly work. This 
summit will offer opportunities to meet and network with graduate students and faculty, to participate in pre-
sentations and to potentiality publish in an online journal. For more information visit: http://www.ucea.org/
ucea-gssummit/

http://www.regonline.com/ucea2012convention

Registrant Early Bird 
(until Aug. 15) Regular Late

(beg. Oct. 15)
UCEA Faculty $ 185 $ 210 $ 225
Non-UCEA Faculty $ 200 $ 225 $ 250
UCEA Graduate Student $   75 $   90 $ 105
Non-UCEA Graduate Student $  90 $ 105 $ 120
Practitioner $ 195 $ 195 $ 195
Other $ 210 $ 210 $ 210
Graduate Summit* $  30 $  30 $  30

*In addition to applicable Graduate Student registration rate listed above
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LODGING DETAILS
Denver Marriott City Center
1701 California Street
Denver, Colorado 80202

www.marriott.com/hotels/travel/dendt-denver-marriott-city-center/

Rates
Recreational amenities include an indoor pool, a health club, a spa 
tub, and a steam room. Individuals registered for the conference may 
reserve a room at the hotel at the following discounted rate, good until 
Oct. 22:

Single/Double: $ 165.00
Double:            $ 165.00

Fee for wireless Internet in public areas: $2.99 per day. Fee for in-room 
wired or wireless high-speed Internet: $12.95 per day (rates may vary).

Reservations
IMPORTANT: To reserve a guest room, please use the dedicated web page provided by the Denver 
Marriott.  All hotel reservations should be made directly with the Denver Marriott City Center.
https://resweb.passkey.com/Resweb.do?mode=welcome_ei_new&eventID=9212501

If you wish to have the option of making your reservations via phone, please use the following dedicated 
Group Reservations phone numbers in order to make you are able to access special block rates:

UCEA Reservations Toll Free: 1-877-303-0104
Reservations Local Phone: 1-506-474-2009

Marriott City Center Denver may not be able to accept reservation inquiries on certain nongroup reservation phone 
numbers. Please do not call the direct line to the hotel.

The 26th Annual UCEA Convention
City Center Marriott in Denver, Colorado

November 15-18, 2012
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Call for 5-Minute Video Submissions
UCEA Convention 2012

General Information
The 2012 UCEA Convention will include an op-
portunity for submissions of 5-minute videos that 
explore broadly the landscape of quality leader-
ship preparation, including our research and 
engaged scholarship, our preparation program 
designs and improvement efforts, our policy 
work, and the practice of educational leaders. 
Video submissions may relate to the conference 
theme or share educational leadership program 
features, innovations, and impacts such as

•  strong vision,
•  active learning, and
•  integrative internship.

Selected videos will be posted on the UCEA website and fea-
tured prior to the general sessions at the 2012 UCEA Conven-
tion in Denver, Colorado, November 15-18, 2012. 

Video Submission Guidelines
• Video running time: 5 minutes or less
•  Deadline for video submissions: July 31, 2012
• Video quality: Filmmakers are encouraged to create the 

videos using High-Definition (HD) video (higher resolution 
than Standard-Definition or SD video). 

• Audio quality: Filmmakers are recommended to use a 
high-quality microphone to capture sound, such as a lapel 
or lavalier mic for individual speakers or a boom micro-
phone to record group interviews or classroom instruction.

• Rights & clearances: Filmmakers must secure all rights, 
licenses, clearances, and releases necessary for partici-
pants, music, and locations for conference exhibition and 
web streaming.

• Format: Videos must be submitted on a DVD formatted 
in MPEG video Region 1/North America. Each DVD must 
be accompanied by a completed and signed Submission 
Form. Mail DVD and Submission Form to:

Jennifer Friend, Ph.D.
Educational Leadership, Policy and Foundations
University of Missouri
328 Education Building
5100 Rockhill Road
Kansas City, MO 64110

Filmmakers will be notified of the vid-
eos selected for the 2012 UCEA Con-
vention by September 1, 2012. Video 
submission materials will NOT be re-
turned.
Note: In order to create a video with 
high production value (professional 
filming, clear audio, editing, and post-
production), we suggest partnering 
with the film studies program at your 

institution or with students in specialized high school film pro-
duction programs.

Judging Criteria
Videos will be judged by an independent panel of reviewers 
using a 5-point scale (1 = not acceptable, 2 = below average, 
3 = average, 4 = above average, 5 = exemplary) for each of 
five areas: 

•  connection to conference theme, The Future Is Ours: 
Leadership Matters; 

•  representation of educational leadership program 
features, innovations, or impacts;

•  video production quality (video—camerawork, lighting; 
audio—clarity, consistency of audio levels, music);

•  postproduction (editing, transitions, graphic design, 
pacing); and 

•  insights into leadership preparation (potential impact on 
viewers and the field).

Video reviews will occur August 1–15, 2012, via a secure web-
site for online video sharing.  

Contact Information
Jennifer Friend, Ph.D.
Associate Professor
Program Coordinator, pK-12 Educational Administration
Educational Leadership, Policy and Foundations
University of Missouri-Kansas City
Phone 816-235-2550
E-mail friendji@umkc.edu

Submission deadline: July 31, 2012
See next page for Submission Form 
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UCEA Convention 2012 - Video Submission Form

Video Title: _________________________________________________________________________________

Video Running Time (must be 5 minutes or less): __________________________

Contact Person: ______________________________________________________________________________

Email: _____________________________________________  Phone: _________________________________

Institutional Affiliation: ________________________________________________________________________

Name of  Educational Administration Preparatory Program Featured in Video: ______________________________

___________________________________________________________________________________________

Video Producer(s): ____________________________________________________________________________

Video Director: ______________________________________________________________________________

Brief  Synopsis of  Video: _______________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

Mail completed submission form and DVD by July 31, 2012 to:

Jennifer Friend, Ph.D.
Associate Professor, ELPF
University of  Missouri
328 Education Building
5100 Rockhill Road
Kansas City, MO 64110

• Rights & Clearances – Filmmakers must secure all rights, licenses, clearances and releases necessary for participants, music, and loca-
tions for conference exhibition and web streaming.

• Videos must be submitted on a DVD formatted in MPEG video Region 1/North America.

• Filmmakers will be notified of  the videos selected for the 2012 UCEA Convention by September 1, 2012. Video submission materi-
als will NOT be returned.

• Selected videos will be posted on the UCEA website and featured prior to the general sessions at the 2012 UCEA Convention in 
Denver, Colorado.
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Contributing to the UCEA Review
If  you have ideas concerning substantive feature articles, 
interviews, point-counterpoints, or innovative programs, 
UCEA Review section editors would be happy to hear 
from you.

General Editor:
  Michelle D. Young (UCEA)

  mdy8n@virginia.edu

 Feature Editors:
  April Peters (University of  Georgia)

  alpeters@uga.edu
  Mariela Rodríguez (University of  Texas at San Antonio)

  Mariela.Rodriguez@utsa.edu 

Interview Editor:
  Lisa Bass (University of  Oklahoma)

  dr.bass@ou.edu

Point-Counterpoint Editor:
  Mónica Byrne-Jiménez (Hofstra University) 

  Monica.Byrne-Jimenez@hofstra.edu 

Innovative Programs Editor:
  Hans Klar (Clemson University) 

  hklar@clemson.edu

Managing Editor:
  Jennifer E. Cook (UCEA)

  jenniferellencook@yahoo.com

University Council for Educational Administration  
The University of  Virginia
Curry School of  Education
405 Emmet St.
Charlottesville, VA 22904
Ph: 434-243-1041 
www.ucea.org

2012 Calendar

Non-Profit Org.
U.S. Postage 

PAID
Charlottesville 

Virginia
Permit #350

UCEA Review
The UCEA Review is published three times a year (winter, sum-
mer, fall) and distributed as a membership benefit by the UCEA. 
Address changes and other corrections should be sent to UCEA 
at the above address.

Michelle D. Young..............................................Executive Director
Pamela D. Tucker..................................Senior Associate Director
Bruce Barnett.................Associate Dir. of  International Initiatives
Julian Vasquez Heilig.................Associate Dir. of  Program Centers
Liz Hollingworth..........................Associate Dir. of  Publications  
John Nash....................................Associate Dir. of  Communication
Cristobal Rodriguez.....Associate Dir. of  Grad. Student Development

Edward J. Fuller...........Associate Dir. for Policy and Advocacy 
Sheneka Williams....Associate Dir. for Policy and Advocacy 
Lisa Wright, CPA................................. ...............Financial Manager
Rhonda Douthit................................Executive Assistant
Jennifer E. Cook..............Publications & Communications Editor
Pei-Ling Lee.... ...................................................................Webmaster
Erin Anderson..................................................Graduate Assistant
Dallas Hitt............................................................Graduate Assistant
Leondias “Lee” Williams...............................Graduate Assistant

Address Service Requested

June 2012 UCEA Convention registration opens, early-bird rates, June 5
NPBEA meeting, Washington, DC, June 7
Convention Planners meeting, June 10-14
Special Education Law Symposium, Lehigh University, Bethle-

hem, PA, June 24-29

July 2012 Graduate Student Council application deadline, July 15
BELMAS Conference, Manchester, England, July 20-23
Film submissions to UCEA Convention due, July 31

August 2012 UCEA FIPSE module development meeting, Charlottesville, 
VA, Aug. 6-8

Dean’s PSR Designation Forms due, Aug. 15
UCEA Convention early-bird registration cut-off  (regular 
    price begins), Aug. 15

September 2012 Volunteer deadline for convention chairs, discussants, Sept. 15

October 2012 UCEA Convention regular registration cut-off, late registration  
     begins, Oct. 15

November 2012 Clark Seminar nominations due Nov. 1
NPBEA meeting, Nov. 3
2012 UCEA Graduate Student Summit, Denver, CO,  
    Nov. 14-15
2012 UCEA Convention, Denver, CO, Nov. 15-18


