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University Council for Educational Administration (UCEA) 
Institutional and Program Quality Criteria 

Introduction  
 
UCEA has focused on excellence in leadership research and preparation for over five decades and 
has anchored its Institutional and Program Quality criteria to the knowledge base on quality leadership 
preparation. Over the last decade, UCEA has renewed its research efforts around preparation, 
supporting research on how preparation impacts the practice of educational leaders and what 
program features are indicative of quality preparation (Darling Hammond, Meyerson, La Pointe, & Orr, 
2009; Jackson & Kelley, 2002; Young, Crow, Murphy & Ogawa, 2009). This research agenda is 
ongoing, and a growing amount of evidence indicates that several program features are particularly 
important.  These features are strongly represented in the UCEA Institutional and Program Quality 
criteria.   

This guidebook for masters and doctoral programs in educational leadership includes the UCEA 
Institutional and Program Quality criteria, rubrics that illuminate the difference between very effective, 
effective and developing practices concerning each criteria as well as suggestions for how to use the 
rubrics to facilitate conversations around program improvement.   

Key to effective preparation is intentionality. It is essential that program faculty members discuss and 
agree upon the leadership they are working to develop through any given program.  The ends of 
education must be understood clearly if the means to achieve it are to be effectively defined and, 
equally important, evaluated. If your faculty has not had the opportunity to define your programs’ 
purposes, then this is the first conversation to hold in 2012.  It is foundational to effective leadership 
preparation. The results of your conversations concerning program purpose should facilitate further 
conversations, such as, “What are the implications for knowledge, experiences, and skill development 
in developing such leaders?” and “How well does our current curriculum and the delivery of that 
curriculum reflect our program goals?”  The first question suggests an analysis of the facets of 
leadership implicit within the kind of leadership identified by the faculty as well as an identification of 
the essential preparation experiences (i.e., readings, discussions, practical experiences, simulations, 
etc.) needed to build such leadership. The second question will require that faculty conduct a deep 
review of the currently offered curriculum and any existing evaluation data on the program.  These 
and other questions should be anchored to the UCEA Institutional and Program Quality Criteria. 

Conversations of this nature, which involve more than sharing syllabi and reviewing student 
evaluation results, will set you and your faculty colleagues on the path of improved programming. 
Regardless of the size or nature of the changes you plan to put in place, you will be much better 
informed of your colleagues’ philosophies about leadership and adult education, the approaches and 
resources they use in their classrooms, as well as the strengths and weaknesses in your program.  
Putting in place an effective evaluation system will further enhance your understanding of what is and 
is not working in your program, where faculty members need to focus their thinking and work, and 
where your program excels.   

UCEA’s Developing Evaluation Evidence guidebook (Orr, Young & Rorrer, 2010) and online web 
resources (UCEA, 2012; see http://www.ucea.org/educational-leadership-prepara/) can be extremely 
useful in developing an evaluation system that is custom fit to your program purpose and needs.  
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Conversations and inquiry of this nature can be further guided by research on effective preparation.  
This research has been compiled within UCEA’s recently published Handbook of Research on the 
Education of School Leaders (Young et al., 2009), and specific program examples are provided within 
a book by Darling-Hammond et al. (2009). The UCEA Review is another great resource for 
educational leadership preparation programs that are looking for examples of innovative and effective 
practice.  In each issue, we highlight a UCEA program that is exemplary or innovative in some 
element of its leadership preparation.  Past issues are available online (see UCEA, n.d.; 
http://www.ucea.org/ucea-review1).  

Working with your faculty colleagues to enhance the quality and impact of your leadership preparation 
program is important beyond the immediate effect on thousands of teachers and students that your 
graduates may impact (see also UCEA, 2011, the Ethical Code for the Preparation of Educational 
Leadership, at http://www.ucea.org/ucea-code-of-ethics). It is also an important responsibility for you 
as a faculty member within your institution.  Make sure you have a clear sense of purpose and 
practices that strongly align.  Know your programs’ strengths and weaknesses.  These conversations, 
along with a strong understanding of your institution’s goals and budget model, will help you 
communicate about your program area more effectively.   
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UCEA Institutional and Program Quality Criteria 
1. Evidence of significant efforts by faculty members to identify, develop, and promote relevant 

knowledge of best practices focused on the essential problems of schooling, leadership and 
administration. 

 
2. Evidence that the preparation program involves a critical mass of full-time faculty members whose 

appointments are in the department in which educational leaders are educated and who exhibit 
excellence in scholarship, teaching, and service in educational leadership.  A majority of 
educational leadership coursework must be taught by these full-time faculty members. 

 
3. Evidence that the program makes use of an advisory board of educational leadership 

stakeholders and involves leadership practitioners in program planning, teaching, and field 
internships. 

 
4. Evidence that the preparation program engages in collaborative relationships with other 

universities, school districts, professional associations, and other appropriate agencies (a) to 
promote diversity within the preparation program and the field; (b) to generate sites for clinical 
study, field residency, and applied research; and (c) for other purposes as explained by the 
applicant. 

 
5. Evidence that the preparation program is (a) conceptually coherent and clearly aligned with quality 

leadership standards and (b) informed by current research and scholarship on the essential 
problems of schooling, leadership, and administration. In particular, applicants should demonstrate 
how the content of the preparation program addresses problems of practice including leadership 
for student learning and diversity.  Also, evidence should be provided to demonstrate that the 
processes of the preparation program are based on adult learning principles. 

 
6. Evidence that the preparation program engages in ongoing programmatic evaluation and 

enhancement. 
 
7. Evidence that the preparation program includes concentrated periods of study and supervised 

clinical practice in settings that give leadership candidates an opportunity to work with diverse 
groups of students and teachers. 

 
8. Evidence that the preparation program is characterized by systematic, written recruitment and 

admission plans that rely on multiple sources of evidence and shows deliberate efforts to attract 
applicants who demonstrate leadership potential, with particular attention given to increasing 
diversity within the program. 

 
9. Evidence that the preparation program has developed and maintained systematic efforts to assist 

all students in professional placement and career advancement. 
 
10. Evidence that the preparation program faculty participates in the development, delivery, and 

evaluation of systematic and high-quality professional development programs for educational 
leaders, in cooperation with appropriate professional associations and other educational and 
social agencies. 

 
11. Evidence that the preparation program offers regular professional development for program faculty 

to enhance their skills in leadership preparation, research, research utilization, and other content 
areas. 
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UCEA Institutional and Program Quality Criteria Rubrics 

Scale: Very Effective – Thorough and exceeds standard, Effective – Meets basic standard, Developing – Does not yet meet standard 	  

Criterion 1:  Evidence of significant efforts by faculty members to identify, develop, and promote relevant knowledge of best practices focused on the 
essential problems of schooling, leadership and administration. 

Element Very Effective Effective Developing 
No 

Evidence 

Faculty members stay informed by 
reading and having several 
subscriptions to professional and 
research journals, newsletters, and 
blogs in education and leadership.  

Faculty members stay informed by 
reading and having a few subscriptions 
to professional and research journals, 
newsletters and blogs in education and 
leadership.  

Faculty members stay informed by 
reading professional and research 
journals, newsletters, and blogs in 
education and leadership. 

 A.  Identify best practices 
focused on the 
essential problems of 
schooling, leadership, 
and administration. 

 Faculty members frequently share 
research-and-practice books, articles, 
and other resources with each other and 
students on best practices focused on 
the essential problems of schooling, 
leadership, and administration. 

Faculty members sometimes share 
research-and-practice books, articles, 
and other resources with each other and 
students on best practices focused on 
the essential problems of schooling, 
leadership, and administration. 

Faculty members occasionally share 
research-and-practice books, articles, 
and other resources with each other and 
students on best practices focused on 
the essential problems of schooling, 
leadership, and administration. 

 

 Faculty members regularly conduct and 
publish research and/or literature 
reviews on best practices focused on 
the essential problems of schooling, 
leadership, and administration. 

Faculty members periodically conduct 
and publish literature reviews on best 
practices focused on the essential 
problems of schooling, leadership, and 
administration. 

Faculty members are not engaged in 
conducting literature reviews. 

 

Most faculty members are engaged in 
research and development work. 

Some faculty members are engaged in 
research and development work. 

One or more faculty members are 
engaged in research and development 
work. 

 B. Research best 
practices focused on 
the essential problems 
of schooling, 
leadership, and 
administration. 

 

The majority of faculty members are 
engaged in research and development 
work focusing on best practices to 
address the essential problems of 
schooling, leadership and 
administration. 

One or more faculty members are 
engaged in research and development 
work focusing on best practices to 
address the essential problems of 
schooling, leadership, and 
administration. 
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Element Very Effective Effective Developing 
No 

Evidence 

Most faculty members publish regularly 
in professional and research journals, 
newsletters, and blogs on topics related 
to education and leadership.  

Some faculty members publish regularly 
in professional and research journals, 
newsletters, and blogs on topics related 
to education and leadership. 

One or more faculty members publish in 
professional and research journals, 
newsletters, and blogs on topics related 
to education and leadership. 

 C. Promoting best 
practices focused on 
the essential problems 
of schooling, 
leadership, and 
administration. Most faculty members present regularly 

at national professional and research 
conferences on topics related to 
education and leadership. 

Some faculty members present regularly 
at national professional and research 
conferences on topics related to 
education and leadership. 

One or more faculty members present at 
professional conferences on topics 
related to education and leadership. 

 

 The majority of faculty members are 
publishing best practices focused on the 
essential problems of schooling, 
leadership, and administration. 

One or more faculty members are 
publishing best practices focused on the 
essential problems of schooling, 
leadership, and administration. 

  

 
Possible Sources of Evidence: 

a) Description of faculty’s current and recent research projects and their relevance to developing best practices focused on the essential problems of schooling, 
leadership, and administration 

b) Submission of full curriculum vitae for all program faculty to be reviewed  

c) A list of faculty’s publications over the last 5 years by topic and publication form 

d) A list of recent presentations at research and/or professional conferences by faculty members (AERA, UCEA, BELMAS, etc.), national and international 

e) Grant activities 

f) Analysis of current course syllabi, by program, for readings that promote best practices focused on the essential problems of schooling, leadership, and 
administration 

g) Evidence of field utilization of faculty research and publications (e.g., book sales and article citation counts) that promote best practices focused on the 
essential problems of schooling, leadership, and administration 

h) Evidence of service, community partnerships, workshops, professional development, and state-level work that promote best practices focused on the 
essential problems of schooling, leadership, and administration 
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Criterion 2:  Evidence that the preparation program involves a critical mass of full-time faculty members whose appointments are in the department 
in which educational leaders are educated and who exhibit excellence in scholarship, teaching, and service in educational leadership.  
A majority of educational leadership coursework must be taught by these full-time faculty members. 

Element Very Effective Effective Developing 
No 

Evidence 

A. Critical mass of 
faculty 

Six or more faculty with appointments in the 
leadership program area. 

Four to five faculty with appointments in 
the leadership program area. 

Program has two or fewer 
faculty with appointments in the 
leadership program area or a 
ratio higher than 30 students per 
faculty member.   

 

 For each program of up to 30 students admitted per 
year (e.g., principalship, superintendency, leadership 
PhD), at least two faculty members are dedicated 
specifically to the program to provide leadership for 
the program, mentoring for students, and connections 
to the field. 

For a program of up to 30 students, at 
least one faculty member is dedicated 
specifically to the program to provide 
leadership for the program, mentoring 
for students, and connections to the 
field. 

  

B. Majority of the 
coursework 

Dedicated leadership faculty members teach more 
than 75% of the courses. 

Dedicated leadership faculty members 
teach 50–75% of the core courses. 

Dedicated leadership faculty 
members teach 50% or less of 
the core courses. 

 

 Each faculty member teaches no more than three 
courses in any given program, allowing students 
access to the talents and expertise of the majority of 
leadership faculty in the department. 

Each faculty member teaches no more 
than four courses in any given program, 
allowing students access to the talents 
and expertise of the majority of 
leadership faculty in the department. 

Individual faculty members 
teach a majority of courses in 
any given program. 

 

C. Teaching load Individual faculty members have a four-course 
teaching load per academic year. 

Individual faculty members have a five-
course teaching load per academic year. 

Individual faculty members have 
a six-course or more teaching 
load per academic year. 

 

 Teaching, advising, and/or administrative roles allow 
faculty to develop and advance a research agenda 
typical of a Category 1/Tier 1 research-intensive 
institution while maintaining program quality and 
effectiveness. 

Teaching, advising, and/or 
administrative roles allow faculty to 
develop and advance a research 
agenda while maintaining program 
quality and effectiveness. 

Teaching, advising, and 
administrative loads make it 
difficult for faculty to advance a 
research agenda. 
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Element Very Effective Effective Developing 
No 

Evidence 

D. Faculty/adjunct 
ratio 

The core faculty-to-adjunct ratio is above 1.2:1 full-
time equivalents (FTEs), with no more than three 
adjuncts teaching in the program. 

The core faculty-to-adjunct ratio is above 
1:1 FTEs, with no more than four 
adjuncts teaching in the program. 

The core faculty-to-adjunct ratio 
is between 1:0 and 1:1 FTEs, 
with no more than six adjuncts 
teaching in the program. 

 

E. Quality of 
adjunct faculty 

Adjunct faculty have terminal degrees and are 
selected based on relevant professional experience, 
demonstrated effectiveness in educational leadership, 
and course evaluations or other evidence of teaching 
quality. 

Adjunct faculty are selected based on 
relevant professional experience and 
demonstrated effectiveness in 
educational leadership. 

Adjunct faculty are selected 
based on relevant professional 
experience. 

 

 Adjuncts faculty are observed at least once a 
semester in each course and provided feedback on 
teaching. 

Adjuncts faculty are observed at least 
yearly and provided teaching feedback . 

Adjunct faculty are observed at 
least once during 5 years. 

 

F. Quality of 
clinical faculty 

Clinical faculty members have terminal degrees and 
are able to contribute specialized expertise and/or 
organizational leadership to the program.   

Clinical faculty members are selected 
based on relevant professional 
experience and demonstrated 
effectiveness in educational leadership. 

Clinical faculty members are 
selected based on relevant 
professional experience. 

 

 Clinical faculty members are selected based on 
relevant professional experience, demonstrated 
effectiveness in educational leadership, and course 
evaluations or other evidence of teaching quality.  

Clinical faculty members are observed at 
least once a year and provided feedback 
on teaching. 

Clinical faculty members are 
observed at least once in 5 
years 

 

 Clinical faculty members are observed at each 
semester in each course and provided feedback. 

   

G. Teaching quality All faculty members are observed at least every 2 
years and provided feedback on teaching. 

Tenured faculty members are observed 
at least once every 5 years. 

Tenured faculty members are 
never observed. 

 

 Untenured faculty are observed in multiple classes 
each semester and provided feedback on teaching. 

Untenured faculty members are 
observed each semester and provided 
feedback on teaching. 

Untenured faculty members are 
observed at least once a year. 

 

 Course observations and evaluations are regularly 
reviewed for all faculty and adjunct courses. 

Course observations and evaluations 
are reviewed for all untenured faculty, 
adjuncts and some or all tenured faculty. 

Course observations and 
evaluations are used for some 
untenured faculty and adjunct 
courses. 
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Element Very Effective Effective Developing 
No 

Evidence 
 Course observations and evaluations are used to 

make tenure decisions and adjunct reappointment 
decisions. 

Course observations and evaluations 
are used to make tenure decisions and 
adjunct reappointment decisions. 

Course observations and 
evaluations are not used to 
make tenure decisions and 
adjunct reappointment 
decisions. 

 

 Course observations and evaluations are used to 
inform course content, instruction, and assessments. 

Course observations and evaluations 
are used to inform course content, 
instruction and assessments. 

Course observations and 
evaluations are not used to 
inform course content, 
instruction and assessments. 

 

 Average course evaluation ratings are good or better 
overall. 

Average course evaluation ratings are 
good or better overall. 

Average course evaluation 
ratings are average or less 
overall. 

 

 Faculty or adjuncts who have received two 
consecutive, poor course evaluations engage in a 
professional improvement plan or are relieved of 
teaching in the program. 

Faculty or adjuncts who have received 
two consecutive, poor course 
evaluations are offered professional 
development opportunities. 

Faculty or adjuncts who have 
received two consecutive, poor 
course evaluations are advised 
to improve. 

 

H. Scholarship 
quality 

Most or all dedicated faculty members have published 
on educational leadership topics in peer-reviewed 
journals or received scholarship recognition within the 
last 5 years. 

Two or more dedicated faculty members 
have published on educational 
leadership topics in peer-reviewed 
journals or received scholarship 
recognition within the last 5 years. 

At least one dedicated faculty 
member has published or 
received scholarship recognition 
within the last 5 years. 

 

 One or more dedicated faculty members have 
received scholarship recognition within the last 5 
years. 
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I. Service 
quality 

All dedicated faculty members are engaged in 
service at the institution as well as in one or more 
ways at the regional, state, national, or 
international level, focused on issues pertaining to 
educational leadership. 

All dedicated faculty members are engaged in 
some service at the department, university, region, 
state, national, or international level, focused on 
issues pertaining to educational leadership.  

Some dedicated faculty 
members are engaged in 
service at the department, 
university, region, state, 
national, or international 
level. 

 

 At least two faculty members have received 
recognition for service within the university or 
profession at the national, state, or local level 
within the last 5 years. 

At least one faculty member has received service 
recognition within the last 5 years. 

  

 

Possible Sources of Evidence: 

a) Documentation on all full-time, part-time, and adjunct faculty by professional expertise and role in the program for the last 5 years 

b) Documentation on all full-time, part-time, and adjunct faculty on their teaching, advisement, research, and service loads for the last 5 years 

c) Documentation of program, department, or university policy on how teaching, advising, research, and service loads are determined for program faculty, 
course evaluations, and faculty and adjunct evaluations. 

d) A description of professional development opportunities provided to program faculty to improve instruction (e.g., peer evaluations, team planning and/or 
teaching, external expert review of syllabi, etc.), and the professional travel funds provided to faculty each year. 

e) Course evaluations by faculty and course for the last 5 years 

f) List of faculty publications and research and service recognition and awards for the last 5 years 
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Criterion 3:  Evidence that the program makes use of an advisory board of educational leadership stakeholders and involves leadership practitioners in 
program planning, teaching, and field internships. 

Element Very Effective Effective Developing 
No 

Evidence 

A. Advisory board An advisory board or committee exists and is 
engaged in program planning.  

An advisory board or committee exists and is 
engaged in program planning. 

An advisory board or 
committee does not exist or 
is not convened regularly. 

 

 The advisory board is made up of six 
members. 

The advisory board is made up of four or 
more members. 

  

 The board informs or is consistently engaged 
in program development, program content, 
and/or quality internships. 

The board informs program development, 
program content, and/or quality internships. 

  

B. Educational 
leadership 
stakeholder 
representation 

The advisory board has representatives from 
schools and districts in the program’s 
catchment area, representing different types of 
educational leaders. 

The advisory board has representatives from 
schools and districts in the program’s 
catchment area. 

The advisory board identifies 
educational leadership 
stakeholders. 

 

 The advisory board includes representatives 
from other partners in the program’s 
catchment area. 
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C. Practitioners in 
program planning 

The program has four or more school or 
district leaders and other stakeholders (such 
as the advisory board) with whom faculty 
consult during program design, redesign, or 
accreditation, and with whom program faculty 
have ongoing program-planning discussions. 

The program has two or more school or district 
leaders with whom faculty consult during program 
design, redesign, or accreditation. 

At least one school or 
district leader was 
consulted for the program’s 
design when last 
redesigned or undergoing 
accreditation review. 

 

 Program-planning consultation is formalized 
and documented. 

Program-planning consultation is formalized and 
documented. 

  

 Practitioner input for program planning is 
solicited through formal means (such as 
survey, interview, or collaborative research). 

Practitioner input for program planning is solicited 
through formal or informal means (such as survey, 
interview, or other forms of consultation). 

  

 There is evidence of how program faculty 
members make use of practitioner input in the 
program’s plans or design. 

There is evidence of how program faculty members 
make use of practitioner input in the program’s plans 
or design. 

  

 One or more school or district leaders are 
engaged in collaborative or coconstructed 
program planning. 

   

D. Practitioners in 
teaching 

The program has two or more school or district 
leaders and other stakeholders teaching in the 
program in multiple ways, as guest lecturers 
and instructors. 

The program has two or more school or district 
leaders who teach in the program on a regular basis 
as either a guest lecturer or instructor. 

At least one school or 
district leader teaches in 
the program as either a 
guest lecturer or instructor. 

 

 Practitioners receive training and support for 
their teaching. 

   

 Practitioners who teach in the program are 
consulted about how their course content fits 
with the overall program (and vice versa) and 
are engaged in continuous improvement of 
course content to fit changing needs, 
conditions, and research. 

Practitioners who teach in the program are 
consulted about how their course content fits with 
the overall program (and vice versa). 

  

 One or more school or district leaders are 
engaged in collaborative or coteaching in 
programs leading to leadership certification. 
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E. Practitioners in 
internship 

Program candidates are supervised by school or 
district leaders who are recognized for 
excellence. 

Program candidates are supervised by school 
or district leaders who are selected for 
competence. 

Program candidates are 
supervised by school or 
district leaders. 

 

 School and district leaders receive training and 
support in internship supervision. 

School and district leaders receive training and 
support in internship supervision. 

  

 One or more program faculty members 
communicate regularly with school and district 
leader supervisors about the internship. 

One or more program faculty members 
communicate regularly with school and district 
leader supervisors about the internship. 

  

 School and district leaders are involved in 
planning for quality internships. 

   

 
Possible Sources of Evidence: 

a) Documentation on the composition of the program advisory board (e.g., representation, membership, terms) 

b) Advisory board minutes and reports 

c) Program meeting minutes and reports (that show evidence of use of practitioner and advisory board input) 

d) A description of strategies used by the program for obtaining other advice and participation from the field (e.g., surveys, program evaluation, collaborative 
research) 

e) Evidence of how practitioner and advisory board input has informed the program’s design, content, and field experiences. 

f) Teaching assignments, designating practitioners 

g) Building and district internship supervisor assignments 

h) Documentation of internship supervisor training and support materials 

i) Evidence of practitioner input 
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Criterion 4:  Evidence that the preparation program engages in collaborative relationships with other universities, school districts, professional 
associations, and other appropriate agencies (a) to promote diversity within the preparation program and the field; (b) to generate sites for clinical study, 
field residency, and applied research; and (c) for other purposes as explained by the applicant. 

Element Very Effective Effective Developing 
No 

Evidence 

A. Promote 
diversity in 
the 
program 
and the 
field 

Has formally established collaborative 
relationship (through Memorandum of 
Understanding [MOU] or other mechanism) with 
one or more local districts, professional 
associations, or other agencies to promote 
diversity within the preparation program. 

Has a collaborative relationship with one or 
more local districts, professional associations, 
or other agencies to promote diversity within 
the preparation program. 

Consults with one or more local 
districts, professional associations, or 
other agencies to promote diversity 
within the preparation program. 

 

 Shares strategies with one or more universities 
and other entities to promote diversity within the 
field. 

Discusses strategies with other universities 
(and other entities) for promoting diversity 
within the field. 

  

B. Generate 
sites for 
clinical 
study and 
residency 

Has formally established collaborative 
relationships (through MOU or other 
mechanism) with one or more local districts, 
professional associations, or other agencies to 
develop and support sites for clinical study and 
residency. 

Has a collaborative relationship with one or 
more local districts, professional associations, 
or other agencies to develop sites for clinical 
study and residency. 

Consults with one or more local 
districts, professional associations, or 
other agencies to develop sites for 
clinical study and residency. 

 

C. Generate 
sites for 
applied 
research 

Has formally established collaborative 
relationships (through MOU or other 
mechanism) with one or more local districts, 
professional associations, or other agencies to 
develop and support sites for applied research. 

Has a collaborative relationship with one or 
more local districts, professional associations, 
or other agencies to develop sites for applied 
research. 

Consults with one or more local 
districts, professional associations, or 
other agencies to develop sites for 
applied research. 

 

Possible Sources of Evidence: 

a) A description of the formal collaborative relationships with school districts, professional associations and other entities, detailing the nature of the formal 
agreement, years of relationship, roles and responsibilities, and resource exchange. 

b) A list of the schools and school districts, primary contacts at each site, and contact information, with which the institution of higher education (IHE) has a 
formal or informal relationship by types of relationships for recruitment; sites for clinical study, field residency, and applied research; and other purposes. 

c) A list of professional associations and other entities with which the IHE has a formal or informal relationship by types of relationships for recruitment; sites 
for clinical study, field residency, and applied research; and other purposes 

d) Documentation on the impact of formal and information relationships with school districts, professional associations and other entities in diversifying the 
field, developing and sustaining quality clinical study and field residency sites, developing and sustaining applied research sites, and other purposes.  
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Criterion 5:  Evidence that the preparation program is (a) conceptually coherent and clearly aligned with quality leadership standards and (b) informed by 
current research and scholarship on the essential problems of schooling, leadership and administration. In particular, applicants should 
demonstrate how the content of the preparation program addresses problems of practice including leadership for student learning and 
diversity.  Also, evidence should be provided to demonstrate that the processes of the preparation program are based on adult learning 
principles.  

Element Very Effective Effective Developing 
No 

Evidence 

A. Conceptually 
coherent 

Formally, articulated theory of action for the course 
sequence, teaching strategies, learning activities, 
and assessments. 

Course sequence, teaching strategies, 
learning activities, and assessments are 
described in materials. 

Course sequence, teaching 
strategies, learning activities, and 
assessments are described in 
materials. 

 

 Student outcomes are clearly stated, and program 
design is aligned with these outcomes. 

Student outcomes are clearly stated, and 
program design is aligned with these 
outcomes. 

Student outcomes are described.  

B. Standards 
based 

Program faculty has developed a crosswalk of 
course content, learning activities, and assessments 
that are aligned with Interstate School Leaders 
Licensure Consortium (ISLLC) or other leadership 
standards and elements. 

Program faculty has developed a 
crosswalk of course content, learning 
activities, and assessments that are 
aligned with ISLLC or other leadership 
standards and elements. 

Program faculty has developed a 
crosswalk of course content that is 
aligned with ISLLC or other 
leadership standards and 
elements. 

 

 All standards are addressed in at least two courses 
and are assessed multiple times throughout the 
program. 

All standards are addressed in at least 
one course and assessed once or twice 
times during the program. 

Each standard is assessed at least 
once during the program. 

 

 Syllabi indicate the standards addressed by the 
course content. 

Syllabi indicate the standards addressed 
by the course content. 
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C. Research 
and practice 
based 

All syllabi reflect a rich blend of research-and-
practice-based content that addresses the essential 
problems of schooling, leadership, and 
administration. 

Syllabi in most courses reflect a rich blend 
of research-and-practice-based content 
that addresses the essential problems of 
schooling, leadership, and administration. 

Syllabi in some courses reflect 
content that addresses the essential 
problems of schooling, leadership, 
and administration. 

 

 Readings and learning activities in each course 
almost always promote a better understanding of 
the existing research on course content. 

Readings and learning activities often 
promote a better understanding of the 
course content and some related 
research. 

Readings and learning activities 
sometimes promote a better 
understanding of the course content. 

 

 Students are engaged in critically assessing 
implications for practice. 

Students consider implications for 
practice. 

There is limited consideration of 
implications for practice. 

 

D. Adult 
learning 
principles 

Program descriptions of curriculum and learning 
experiences clearly articulate adult learning 
principles.  

Program descriptions of curriculum and 
learning experiences reflect adult learning 
principles. 

Program descriptions of curriculum 
and learning experiences imply adult 
learning principles.  

 

 Most or all course syllabi reflect relevant content, 
active engagement, social support networks, and 
strong field-based experiences. 

At least half of the course syllabi 
emphasize relevant content, active 
engagement, social support, and some 
field-based activities. 

Some individual courses reflect 
relevant content, active 
engagement, social support, and 
some field-based activities. 

 

Competency-based formative data are used to give 
students feedback about their performance in 
individual courses and overall multiple times during 
the program. 

Competency-based formative data are 
used to give students feedback about 
their performance in individual courses 
and overall at least once during the 
program. 

Competency-based formative data 
are used to give students feedback 
about their performance in some 
courses. 

 E. Formative 
and 
Summative 
Assessment 
of Student 
Performance 

Standards-based summative assessments of 
student performance are used in courses and the 
program as a whole. 

Standards-based summative 
assessments are used in courses of 
student performance 

Standards-based summative 
assessments of student 
performance are used in some 
courses. 

 

Possible Sources of Evidence: 
a) A narrative description of the program conceptual framework and how that framework is carried out through the delivery of program curriculum and other 

educational experiences 
b) A description of how the program demonstrates content and process standards 
c) A description of the pedagogical approach(es) used to deliver course content 
d) Documentation of program requirements for all educational leadership programs (degree and licensure), including coursework, internships, projects, theses, 

testing, exit, and any other requirements 
e) Description of the preparation of students and how their preparation is linked to research utilization efforts 
f) Syllabi of core coursework, practica, and internships for all programs 
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Criterion 6:  Evidence that the preparation program engages in ongoing programmatic evaluation and enhancement. 

Element Very Effective Effective Developing 
No 

Evidence 

A. Programmatic 
evaluation 

Program undergoes regular review and 
evaluation by a national accreditation 
organization. 

Program undergoes some type of 
review and evaluation by the state 
and/or a national accreditation 
organization. 

Program undergoes some type of 
review and evaluation. 

 

 Engages in program evaluation annually.    

 Program evaluation includes a review of 
course content, pedagogy, assessments, and 
graduate outcomes over a 3- to 5-year time 
frame. 

Program evaluation includes a review 
of course content, pedagogy, 
assessments, and graduate outcomes 
over a 2- to 3-year time frame. 

Program evaluation includes a review 
of course content, pedagogy, and 
assessments. 

 

 Program evaluation tracks students 
longitudinally throughout the program using 
measures of learning that are valid and 
reliable and based on a set of leadership 
standards. 

Program evaluation tracks students 
longitudinally throughout the program 
using measures of learning that are 
valid and reliable and based on a set 
of leadership standards. 

Program evaluation is based on a set 
of leadership standards. 

 

B. Evaluation 
utilization to 
enhance program 

Most or all faculty members are actively 
involved in the evaluation design, data 
analysis, and generation of implications for 
program improvement. 

At least half of the faculty members 
are actively involved in the evaluation 
design, data analysis, and generation 
of implications for program 
improvement. 

A designated faculty member is actively 
involved in the evaluation design, data 
analysis, and generation of implications 
for program improvement. 

 

 Data are utilized to make specific, substantive 
changes to program content, features, and 
delivery. 

Data are utilized to make changes to 
program content, features, and 
delivery. 

Data are utilized for program evaluation 
report. 

 

 Program faculty members engage in a 
continuous process of review and critique to 
improve program quality as part of regular 
meetings (two or more times a year). 

Program faculty members engage in a 
continuous process of review and 
critique to improve program quality at 
least annually. 

Program faculty members engage in 
review to improve program quality. 
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Program is actively supported in its collective 
efforts to use the program evaluation process 
to improve quality by its host institution. 

Program is supported in its efforts to 
use the program evaluation process to 
improve quality by its host institution. 

Program receives limited support in its 
efforts to use the program evaluation 
process to improve quality by its host 
institution. 

 C. Institutional 
support: 
institutionalized 
beyond the 
immediate 
program, evidence 
of institutional 
support of the 
process 

Host institution promotes a culture of 
continuous improvement and tangibly 
provides the necessary resources to conduct 
program evaluation, including software for 
data collection and an information system to 
store relevant, longitudinal data regarding 
student learning. 

Host institution promotes a culture of 
continuous improvement and tangibly 
provides basic resources to conduct 
program evaluation. 

  

 
Possible Sources of Evidence: 

a) A description of the approach(es) used to evaluate the effectiveness of each preparation program 

b) A brief description of the findings from the program’s evaluation research 

c) A narrative description of how program evaluation findings have been used for program improvement 



	  

	  
UCEA Institutional and Program Quality Criteria       18 

Criterion 7:  Evidence that the preparation program includes concentrated periods of study and supervised clinical practice in settings that give leadership 
candidates an opportunity to work with diverse groups of students and teachers. 

Element Very Effective Effective Developing 
No 

Evidence 

A. Concentrated 
periods of study 

Candidates are provided a sustained 
school internship with substantial and 
regular field experiences over an extended 
period of time (6-12 months). 

Candidates are provided a sustained 
school internship with substantial and 
regular field experiences over at least one 
entire semester. 

Candidates are provided a school 
internship with intermittent field 
experiences over a semester. 

 

B. Supervised clinical 
practice  

Includes planned, purposeful, 
developmentally sequenced, standards-
based supervision of students in clinical 
settings. 

Includes planned, developmentally 
sequenced, standards-based supervision 
of students in clinical settings.  

Lacks structured supervision of students 
in clinical settings that is connected to 
standards. 

 

 Field experiences and clinical internship 
demonstrate a wide range of opportunities 
for candidate responsibility in leading, 
facilitating, and making decisions typical of 
those made by educational leaders. 

Field experiences and clinical internship 
demonstrate a few opportunities for 
candidate responsibility in leading, 
facilitating, and making decisions typical 
of those made by educational leaders. 

Field experiences and clinical internship 
do not demonstrate any opportunity for 
candidate responsibility in leading, 
facilitating, and making decisions typical 
of those made by educational leaders. 

 

 Candidates are provided with opportunities 
to gain experiences in two or more types of 
school settings and a variety of community 
organizations. 

Candidates are provided with 
opportunities to gain experiences in a 
school setting and community 
organizations. 

Candidates are not provided with 
opportunities to gain experiences in 
different types of school settings or 
community organizations. 

 

 Supervised and coached by both university 
and field-based supervisors. 

Supervised by university and/or field-
based supervisors. 

  

C. Opportunities to 
work with diverse 
groups  

Provides candidates with multiple 
opportunities to work with students and 
teachers from diverse groups.  

Provides candidates with occasional 
opportunities to work with students and 
teachers from diverse groups. 

Provides candidates few or no 
opportunities to work with students and 
teachers from diverse groups. 

 

D. Formative and 
summative 
assessment 
feedback 

Provides both formative- and summative-
assessment feedback regarding 
competency development 

Provides summative-assessment 
feedback regarding competency 
development 
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Possible Sources of Evidence: 

a) Documentation (all programs) of requirements for concentrated study, clinical study, and internship. In these descriptions, include length of time, number of 
hours, minimal conditions necessary to meet the requirements, how these aspects of concentrated study are managed and conducted by the program 
faculty, and how placement decisions are made. 

b) Candidate logs, evaluations, and other reporting mechanisms on field work and internships 

c) Supervisor feedback on field work and internship experiences 
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Criterion 8:  Evidence that the preparation program is characterized by systematic, written recruitment and admission plans that rely on multiple sources of 
evidence and shows deliberate efforts to attract applicants who demonstrate leadership potential, with particular attention given to increasing 
diversity within the program. 

Element Very Effective Effective Developing 
No 

Evidence 

A. Systematic, written 
recruitment and 
admission plan 

Has a systematic, written plan for recruitment 
and selection of candidates who demonstrate 
leadership potential. 

Has a written plan for recruitment and 
selection of candidates who 
demonstrate leadership potential.  

Has a weak recruitment and 
admission plan that may or may not 
be written. 

 

 Provides evidence that plan is followed. Provides evidence that plan is 
followed. 

Does not provide evidence that plan 
is followed. 

 

 Shows how the plan builds on the host 
institution’s recruitment and admission 
practices. 

   

B. Recruitment  Uses a defined set of strategies continuously 
for attracting and recruiting applicants 
including a variety of media and personal 
recommendations.  

Uses a defined set of strategies for 
attracting and recruiting applicants 
who demonstrate leadership potential.  

Uses a variety of strategies for 
attracting and recruiting applicants.  

 

 Differentiates strategies to seek applicants 
who demonstrate different types of leadership 
potential 

   

C. Multiple sources of 
evidence for 
admission decisions 

Admission decisions involve a balanced 
assessment of multiple, robust sources of 
evidence on academic and leadership 
potential. 

Admission decisions involve an 
assessment of two to three sources of 
evidence on academic and leadership 
potential.  

Admission decisions involve a 
limited assessment of evidence on 
academic and leadership potential.  

 

D. Attention is given to 
increasing diversity in 
the program  

Provides an excellent plan1 for increasing the 
diversity of students entering program.  

Provides an adequate plan for 
increasing the diversity of students 
entering program. 

Provides a weak plan for increasing 
the diversity of students entering 
program. 

 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 Diversity plan should be defined including a narrative description of plans, timelines and documents used in annual recruiting efforts. 
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Element Very Effective Effective Developing 
No 

Evidence 

E. Selection Selection criteria are clearly articulated, and 
applicants are afforded multiple methods to 
document academic and leadership potential.    

Selection criteria are stated, and 
applicants are afforded more than one 
method to document academic and 
leadership potential.    

Selection criteria are stated, and 
applicants are afforded only one 
method to document academic and 
leadership potential.    

 

 
Possible Sources of Evidence: 

a) A narrative description of plans, timelines and documents used in annual recruiting efforts, including a diversity plan, for each preparation program 

b) A list of the criteria used and a description of the procedure(s) followed to select students for participation in each preparation program 

c) A list of program applicants for the most recent academic year, their scores and other indicators used for screening, racial designation, gender, and whether 
they were admitted. (Use fictitious number-names, but be able to demonstrate case veracity.) 

d) A description of the demographics of the community served 
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Criterion 9:  Evidence that the preparation program has developed and maintained systematic efforts to assist all students in professional placement and 
career advancement. 

Element Very Effective Effective Developing 
No 

Evidence 

A placement system exists. A placement system exists. No placement system exists.  A. Placement 
support 

Infrastructure is dedicated to supporting positive 
connections to the field, including opportunities 
for candidates to interact with practicing leaders. 

Infrastructure is dedicated to supporting 
connections to the field and to providing 
relevant placement of services. 

No infrastructure is available to 
supporting connections to the field and 
to providing a breadth of services. 

 

 Infrastructure supports a breadth of placement 
services. 

   

 The system is evaluated on an ongoing basis and 
updated as needed. 

   

B. Career 
advancement 

Institution has a clear plan regarding leadership 
career advancement that it shares with its partner 
districts. 

Institution has a clear plan regarding 
leadership career advancement. 

 

Institution does not have a clear plan 
regarding leadership career 
advancement. 

 

 

Possible Sources of Evidence: 

a) A narrative description of strategies for student placement used by institution 

b) A narrative description of strategies for career advancement used by institution 

c) A list of graduates, by program and year of graduation, their current position, and position prior to completing the program 

d) An analysis of graduates’ career progress since program completion by cohort 
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Criterion 10:  Evidence that the preparation program faculty participates in the development, delivery, and evaluation of systematic and high-quality 
professional development programs for educational leaders, in cooperation with appropriate professional associations and other educational 
and social agencies. 

Element Very Effective Effective Developing 
No 

Evidence 

A. Faculty participation in 
design of professional 
development 

Faculty members design and implement 
strategies to gain an understanding of 
professional development needs in the area of 
leadership practice. 

Faculty members discuss and plan for 
professional development activities on 
an ongoing basis. 

Faculty members plan for 
professional development 
activities on an ongoing basis. 

 

 Faculty members discuss and plan for 
professional development activities on an 
ongoing basis. 

   

B. Faculty participation in 
delivery of 
professional 
development 

Faculty members participate in the delivery of 
professional development activities on an 
ongoing basis. 

 

Faculty members participate in the 
delivery of professional development 
activities. 

Faculty members rarely participate 
in the delivery of professional 
development activities. 

 

C. High-quality 
professional 
development 

Institution provides services for aspiring and 
practitioner leaders at multiple levels 
(university level, school level, district level 
[pipeline], regionally, etc.) to promote career 
long development. 

Institution provides services for aspiring 
and practicing leaders. 

Institution does not provide 
services for aspiring and 
practitioner leaders. 

 

 The program has a formally articulated theory 
of action for the professional development 
sequence, teaching strategies, learning 
activities, and assessments. 

Professional development sequence, 
teaching strategies, learning activities, 
and assessments are described in 
materials. 

Professional development 
sequence, teaching strategies, 
learning activities, and 
assessments are vaguely 
described in materials. 

 

 Professional development reflects a rich blend 
of research-and-practice-based content that 
addresses the essential problems of 
schooling, leadership, and administration. 

Professional development reflects 
research-and-practice-based content 
that addresses the essential problems of 
schooling, leadership, and 
administration. 

Professional development reflects 
topics of interest to faculty and the 
host institution. 

 

 Professional development is organized around 
adult learning principles. 

Professional development reflects adult 
learning principles. 
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Element Very Effective Effective Developing 
No 

Evidence 
D. Evaluation Learning outcomes are clearly stated, and 

program of professional development is 
aligned with these outcomes. 

Learning outcomes are clearly stated, 
and professional development is aligned 
with these outcomes. 

Learning outcomes are described.  

 Program evaluation is used to for continuous 
program improvement. 

   

Faculty members work with purposefully 
selected agencies on professional 
development.    

Faculty members work with appropriate 
agencies on professional development.    

Faculty members work with 
practitioners on professional 
development.    

 E. Cooperation with 
appropriate agencies 
of professional 
development 

Faculty members meet with selected agencies 
on an ongoing basis to review evaluation data 
and plan for professional development. 

Faculty members meet with agency 
members to plan for professional 
development. 

  

 Faculty members develop long-term 
relationships with selected agencies to 
provide professional development. 

   

 
Possible Sources of Evidence: 

a) A narrative description of professional development planning initiatives 

b) A narrative description of formal, regular, professional development efforts sponsored by the organization 

c) Descriptions of how program works with professional associations or other educational or social agencies to plan and deliver professional 
development 
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Criterion 11.  Evidence that the preparation program offers regular professional development for program faculty to enhance their skills in leadership 
preparation, research, research utilization, and other content areas. 

Element Very Effective Effective Developing 
No 

Evidence 
Institution provides frequent opportunities for faculty 
to enhance their teaching skills based on an 
evaluation of faculty needs. 

Institution provides frequent 
opportunities for faculty to enhance 
their teaching skills. 

Some form of 
professional development 
is available. 

 A. Professional 
development for faculty 
to enhance their 
preparation work Institution provides opportunities for faculty to work 

together to enhance their teaching skills as a team. 
Institution provides opportunities for 
faculty to work together to enhance 
their teaching skills as a team. 

  

 Evaluation of quality and impact of professional 
development informs future efforts. 

   

Institution provides frequent opportunities for faculty 
to enhance their research skills based on an 
evaluation of faculty needs.   

Institution provides frequent 
opportunities for faculty to enhance 
their research skills.   

Some form of 
professional development 
is available. 

 B. Professional 
development for faculty 
to enhance their 
research Evaluation of quality and impact of professional 

development informs future efforts. 
   

Institution provides frequent opportunities for faculty 
to enhance their research utilization skills based on 
an evaluation of faculty needs. 

Institution provides frequent 
opportunities for faculty to enhance 
their research utilization skills.   

Some form of 
professional development 
is available. 

 C. Professional 
development for faculty 
to enhance their use of 
research Evaluation of quality and impact of professional 

development informs future efforts. 
   

Institution provides frequent opportunities for faculty 
to enhance their knowledge and skills in a variety of 
content areas based on an evaluation of faculty 
needs. 

Institution provides frequent 
opportunities for faculty to enhance 
their knowledge and skills in a variety of 
content areas.   

Some form of 
professional development 
is available. 

 D. Professional 
development for faculty 
in other content areas 

Evaluation of quality and impact of professional 
development informs future efforts. 

   

Possible Sources of Evidence: 

a) A description of recent professional development efforts provided for program faculty 

b) A description of how professional development has enhanced faculty knowledge and skills 

c) Documentation on faculty member participation in professional development by topic and year 
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Crosswalk of Sources of Evidence and Rubric Elements 

Source of 
Evidence 1A

 
1B

 
1C

 
2A

 
2B

 
2C

 
2D

 
2E

 
2F

 
2G

 
2H

 
2I

 
3A

 
3B

 
3C

 
3D

 
3E

 
4A

 
4B

 
4C

 
5A

 
5B

 
5C

 
5D

 
5E

 
6A

 
6B

 
6C

 
6D

 
7A

 
7B

 
7C

 
7D

 
8A

 
8B

 
8C

 
8D

 
8E

 
9A

 
9B

 
10

A 
10

B 
10

C
 

10
D

 
10

E 
11

A 
11

B 
11

C
 

11
D

 

Current and recent 
research projects 

                                                 

Curriculum vitae for 
program faculty 

                                                 

List of faculty’s 
publications over 
last 5 years 

                                                 

List of faculty’s 
presentations and 
research 

                                                 

Grant activities                                                  

Analysis of course 
syllabi for best 
practices 

                                                 

Evidence of 
utilization of 
research from field 

                                                 

Evidence of service, 
community 
partnerships, 
workshops, 
professional 
development 
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University Council for Educational Administration (UCEA) 

Institutional and Program Quality Criteria Evaluation Form 
1: Evidence of significant efforts by faculty members to identify, develop. and promote relevant knowledge of best practices focused on the essential 
problems of schooling leadership and administration. 

Element Very Effective Effective Developing No Evidence 

1A: Identify best practices focused on the essential problems of schooling, leadership, 
and administration. 

    

1B: Research best practices focused on the essential problems of schooling, 
leadership, and administration. 

    

1C: Promote best practices focused on the essential problems of schooling, 
leadership, and administration. 

    

2: Evidence that the preparation program involves a critical mass of full-time faculty members whose appointments are in the department in which 
educational leaders are educated and who exhibit excellence in scholarship, teaching. and service in educational leadership.  A majority of educational 
leadership coursework must be taught by these full-time faculty members. 

Element Very Effective Effective Developing No Evidence 

2A: Critical mass of faculty     

2B: Majority of the coursework     

2C: Teaching load     

2D: Faculty/adjunct ratio     

2E: Quality of adjunct faculty     

2F: Quality of clinical faculty     

2G: Teaching quality     

2H: Scholarship quality     

2I:  Service quality     
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3: Evidence that the program makes use of an advisory board of educational leadership stakeholders and involves leadership practitioners in program 
planning, teaching, and field internships. 

Element Very Effective Effective Developing No Evidence 
3A: Advisory board     
3B: Educational leadership stakeholder representation     
3C: Practitioners in program planning     
3D: Practitioners in teaching     
3E: Practitioners in internship     

4: Evidence that the preparation program engages in collaborative relationships with other universities, school districts, professional associations, and other 
appropriate. 

Element Very Effective Effective Developing No Evidence 

4A: Promote diversity in the program and the field     

4B: Generate sites for clinical study and residency     

4C: Generate sites for applied research     

5: Evidence that the preparation program is (a) conceptually coherent and clearly aligned with quality leadership standards and (b) informed by current 
research and scholarship on the essential problems of schooling, leadership, and administration. In particular, applicants should demonstrate how the 
content of the preparation program addresses problems of practice including leadership for student learning and diversity. Also, evidence should be 
provided to demonstrate that the processes of the preparation program are based on adult learning principles.  

Element Very Effective Effective Developing No Evidence 

5A: Conceptually coherent     

5B: Standards based     

5C: Research and practice based     

5D: Adult learning principles     

5E: Formative and summative assessment of student performance     



	  

	  
UCEA Institutional and Program Quality Criteria       29 

Standard 6: Evidence that the preparation program engages in ongoing programmatic evaluation and enhancement. 

Element Very Effective Effective Developing No Evidence 

6A: Programmatic evaluation	       

6B: Evaluation utilization to enhance program     

6C: Institutional support: institutionalized beyond the immediate program, evidence of 
institutional support of the process 

    

Standard 7: Evidence that the preparation program includes concentrated periods of study and supervised clinical practice in settings that give leadership 
candidates an opportunity to work with diverse groups of students and teachers. 

Element Very Effective Effective Developing No Evidence 

7A: Concentrated periods of study	   	   	   	   	  

7B: Supervised clinical practice     

7C: Opportunities to work with diverse groups     

7D: Formative- and summative-assessment feedback     

Standard 8: Evidence that the preparation program is characterized by systematic, written recruitment and admission plans that rely on multiple sources of 
evidence and shows deliberate efforts to attract applicants who demonstrate leadership potential, with particular attention given to increasing diversity within 
the program. 

Element Very Effective Effective Developing No Evidence 

8A: Systematic written recruitment and admission plan     

8B: Recruitment     

8C: Multiple sources of evidence for admission decisions     

8D: Attention is given to increasing diversity in the program     

8E: Selection     

Standard 9: Evidence that the preparation program has developed and maintained systematic efforts to assist all students in professional placement and 
career advancement. 

Element Very Effective Effective Developing No Evidence 
9A: Placement support	   	   	   	   	  

9B: Career advancement     

	  



	  

	  
UCEA Institutional and Program Quality Criteria       30 

Standard 10: Evidence that the preparation program faculty participates in the development, delivery, and evaluation of systematic and high quality 
professional development programs for educational leaders, in cooperation with appropriate professional associations and other educational and social 
agencies. 

Element Very Effective Effective Developing No Evidence 

10A: Faculty participation in design of professional development     

10B: Faculty participation in delivery of professional development     

10C: High-quality professional development     

10D: Evaluation     

10E: Cooperation with appropriate agencies of professional development     

Standard 11: Evidence that the preparation program offers regular professional development for program faculty to enhance their skills in leadership 
preparation, research, research utilization, and other content areas. 

Element Very Effective Effective Developing No Evidence 

11A: Professional development for faculty to enhance their preparation work	   	   	   	   	  

11B: Professional development for faculty to enhance their research     

11C: Professional development for faculty to enhance their use of research     

11D: Professional development for faculty in other content areas     
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Learn More 

This UCEA Resource was produced as part of UCEA’s Preparation Tool Kit Series and represents a 
commitment by UCEA to develop and share resources on effective educational leadership 
preparation.  Other resources in the UCEA Preparation Tool Kit Series include: 

Institutional and Program Quality Criteria: Guidance for Master’s and Doctoral Programs in 
Educational Leadership, 2012. 

Developing Evaluation Evidence: A Formative and Summative Evaluation Planner for Educational 
Leadership Preparation Programs, 2010. 

Assessing the Preparation Needs of District Partners, 2012. 

Curriculum Mapping Guide, 2012. 

Developing Powerful Learning Experiences, forthcoming.  

Designing and Utilizing Performance Assessments to Enhance Learning and Development, 
forthcoming. 

The Research Base Anchoring the Interstate School Leadership Licensure Standards, 
forthcoming. 

Recruiting and Selecting Candidates for Educational Leadership, forthcoming. 

Developing Powerful and Sustainable Partnerships with Districts  

The School Leadership Preparation and Practice Suite of Surveys 

 The Program Features Survey 

The Leadership Candidate Survey 

The Alumni Survey 

 The Teacher Survey 

 

You can find out more about educational leadership preparation, research on quality features, 
curriculum mapping, program evaluation and program improvement by visiting UCEA’s 
website at www.ucea.org. 
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About UCEA 

The University Council for Educational Administration (UCEA) is an international consortium of universities that 

offer doctoral programs in educational leadership and administration and are marked by a distinguishing 

commitment and capacity to lead the field of educational leadership and administration.  UCEA has a single 

standard of excellence for membership: Superior institutional commitment and capacity to provide leadership for 

the advancement of educational leadership preparation, scholarship, and practice consistent with UCEA's 

established mission.  UCEAʼs mission is to advance the preparation and practice of educational leaders for the 

benefit of all children and schools.  UCEA fulfills this purpose collaboratively by (a) promoting, sponsoring, and 

disseminating research on the essential problems of practice; (b) improving the preparation and professional 

development of school leaders and professors; and (c) influencing policy and practice through establishing and 

fostering collaborative networks.  

UCEA encourages membership among universities with the capacity and commitment to participate in research, 

development, and dissemination activities toward the ends of improving preparatory programs and solving 

substantial problems in educational leadership and administrative practice.  Approximately 1,300 professors in 

96 member institutions and over 1,000 additional faculty affiliates are involved in various aspect of the UCEA 

program.  

UCEA headquarters are currently located in the University of Virginiaʼs Curry School of Education. The phone 

number is (434) 243-1041. For more information visit www.ucea.org. 

 

UCEA 
UVA Curry School of Education 

405 Emmet Street South 
Charlottesville, VA, 22904 

 

 

 

 

 
www.ucea.org    



	  

 

 


