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The concept of  leadership legacies consists of  
three threads I’d like to think about with you today: 
(a) The idea of  Stammbaum and who fits, which 
centers on the political nuances related to dis-
courses in and among the family trees in our field; 
(b) the notion of  “up there versus down here,” 
which has to do with the gaps in between various 
worlds; and (c) the new relevance that UCEA can 
have relative to these legacies. Our legacies are not 

always of  our choosing. Like our culture, they are the medium in which 
we swim, and our consciousness of  them enables us to see where we 
have been and how that might inform future decisions that may even run 
counter to them. In short, it enables us to be “in” but look “without” the 
professional field we all inhabit.

It’s All About Networks
Professional fields are composed of  networks that are complicated and 
often invisible creatures. What makes them formidable is that they are part 
of  both large and everyday discourses. Let’s begin these considerations 
with Stammbaum, a linguistics theory developed by August Schleicher in 
1874. He looked at how languages in Europe were related to each other 
and categorized these relations as family trees. I offer that we can use 
the same metaphor of  family tree to examine networks of  scholars and 
their relationship to discourses. I define Stammbaum as having two di-
mensions: (a) family trees (meaning students who begat students) and (b) 
forests (meaning networks of  those who think together).

Because there are so many family trees in our field, I decided to 
explore one part of  a family tree as an example of  how to consider a net-
work. I chose a segment of  a family 
tree that is most familiar to me: my 
own. This was done out of  prag-
matics as it was easier to research 
“who begat whom” within the time 
constraints embedded in the prepa-
ration process of  the Presidential 
Address. This tree is only an ex-
ample and does not represent the 
entire lineage or history of  UCEA; 
it also does not represent the entire 
field of  educational administra-
tion. It is one example to serve as a 

Figure 1. Professor Thomas Barr 
Greenfield.
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Contributing to the Review
The content of  the UCEA Review is not peer reviewed, and 
any opinions printed in the Review should not be viewed as 
a statement by UCEA, UCEA Executive Board members, 
UCEA member institutions, or UCEA faculty. The opin-
ions expressed are those of  the authors alone. The UCEA 
Review serves as a source of  information and news and a 
place where program innovations are shared and critical 
questions are raised. Members use the review for debate, to 
share opinions, and to engage the educational administration 
community in conversation and debate. If  you have ideas 
concerning substantive feature articles, interviews, point/
counterpoints, or innovative programs, UCEA Review edi-
tors would be happy to hear from you. The Editorial Team 
(see back page of  the Review) meets twice a year. One to two 
features appear in each issue of  the Review, which is pub-
lished three times a year. 

Errata
In the Fall 2011 issue we misidentified IES Program Officer 
Stapleton’s first name as Katrina; the correct spelling is Katina 
Stapleton.

springboard for us to think together about the different family trees 
in our field and for you to consider your own Stammbaum. 

The Dimensions of  Stammbaum
Let’s begin with the first dimension of  Stammbaum: Robert (Bob) 
Stout is the 23rd president of  UCEA. He retired several years before 
I entered the professoriate. I consider him my academic “father” as 
he chaired my dissertation at Arizona State University. To put it sim-
ply, he studied the politics of  schools and “who counts.” I study, in a 
nutshell, the politics of  schools and “who fits.” One of  my academic 
“children” is Dr. Charles Smialek, who earned his doctorate at Kent 
State University. Currently, he is the principal at Euclid High School 
in Cleveland, Ohio, and he studies school politics in terms of  “re-
form as liturgy.” Thus we have a “branch” of  one family tree: Dr. 
Stout, me, and Dr. Smialek. If  we extend our lens a little father we 
can consider this example of  a family tree by placing at the root of  
the tree Dan Lortie from the University of  Chicago, one of  the great 
scholars in our field. I recognize that one of  the limitations of  this 
family tree metaphor is that is provides a truncated and limited view 
of  a network. But I use it because it is a symbolic way to visualize the 
structures and infrastructures of  networks.  

From Dan Lortie to the Barbara Jackson Scholars

In 1964, Bob Stout was Lortie’s teaching assistant. A few years later, 
Dr. Lortie worked with David Monk and Rick Ginsberg. When you 
look a little farther up the branches of  the tree you discover Dan 

Lortie also taught Gary Crow and Ellen Goldring; David Monk 
taught Steve Jacobson; and Bob Stout claims Marilyn Tallerico, 
Greg Garn, and me. As the branches unfold, we also see the pres-
ence of  the Barbara Jackson Scholars in this particular tree.  For 
example, Daniel Spikes worked with Gary Crow, Steven Isoye 
worked with Steve Jacobson, and Annette Franklin worked with 
me. When we consider this small snapshot of  one man’s career at 
the University of  Chicago, you can see that I might count Jason 
Huff, who studied under Ellen Goldring, who studied under Dan 
Lortie, as my cousin, to some degree. Now that we have examined 
how a family tree can be structured, let’s consider a forest.  

Forests are networks of  people who think together. Not 
necessarily because they were assigned as students or mentors to 
each other but because they find each other via shared interests or 
projects. Here’s an example of  the power of  the forest: Bob Stout, 
Jay D. Scribner, and Martha McCarthy got to know one another 
by serving as members of  the UCEA Executive Committee many 
years ago. At one point it would be honest to say that our orga-
nization was in a bit of  a financial crunch. And there was also a 
recognized need for younger scholars to have a venue to meet and 
think with senior scholars in educational leadership. The Execu-
tive Committee was thinking through this puzzle and Martha said, 
“What if  we have a convention?” 

The Evolution to This Moment and “Why Should We Care?”

That nonchalant moment of  that forest of  thinkers evolved into 
this moment, right now. For many (me included), the UCEA annual 
meeting is a place that helps to define and shape a career. And this 
large, complex event began with a brainstorming session among 
a forest of  thinkers. What happens if  we consider Stammbaum 
in toto? One example would be this: Michelle Young, who is the 
“academic daughter” of  Jay Scribner, is “my cousin” as Scribner 
and Stout were close friends. And our “sons,” Charles Smialek 
(principal of  Euclid High School), and Bradley Carpenter (faculty 
member at the University of  Louisville) are also related. The con-
nection is based on our tendency to pass on to our students what 
we are considering and what interests us (Collins, 2000). 

Our colleague Kathleen Brown was talking with me about 
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Stammbaum recently. She wisely said, “I think you should ad-
dress this question: ‘Why should we care about Stammbaum?’” 
We should care because where we come from frames who we are, 
where we are going, and thus how the field is understood. What 
rates as scholarship in the various exchanges in our profession is 
intertwined with the Stammbaumn of  who is engaged in such 
scholarship. When you consider the entire field of  school leader-
ship, which is only one segment of  the field of  education and a 
subfield of  management, UCEA is one forest of  many. And that 
is why the politics are so yeasty and so important. We are what 
our experiences have shaped us to be. Such a recognition marks 
the first step towards probing the boundaries of  our own self-
imposed limits.

Stammbaum and the Idea of  “Fit”
Some researchers (Collins, 2000; Duke & Iwanicki, 1992; Tooms, 
Lugg, & Bogotch, 2010) say that fit is the recognition of  a person 
as compatible with the ideals of  a group. A relevant example of  
fit is tenure. Fit is also used in other ways. Personnel directors 
often say, “You just were not the right for the job” when explain-
ing the outcome of  an interview to an unsuccessful candidate for 
a principalship. “You were the right fit for the position” is often 
used to explain why someone was selected for a school leadership 
position.

You see, when you fit, you count, and those who count de-
cide who and what fits (Foucault, 1975; Goffman, 1963; Gramsci, 
1971; Iannocone & Lutz, 1970; Stout, 1986; Tooms et al., 2010). 
So you have this interesting cycle of  those who count fit, and 
those who fit decide who and what counts. Fit is a sensitive and 
challenging construct because it can be subliminal and not quite at 
the full awareness level, and yet we all at one time or another have 
felt that we, or even someone else, does or does not fit.   

Let’s think about this phenomenon in terms of  UCEA. We 
are validated as academics through relationships, ascriptive alloca-
tion, politics, and timing (Collins, 2000). So let’s take a snapshot in 
time. This is a picture in a 1961 issue of  the UCEA Review. It rep-
resents a typical picture of  UCEA folks, all White, all male. Who 
fits is pretty obvious. Who isn’t present represents a determination 
of  who doesn’t fit. Now take a look at a snapshot from 2006 edi-
tion of  the Review. Who now fits has changed specifically in the last 
50 years. The diversity of  scholars who participate in UCEA has 
evolved considerably along the aspects of  gender, sexual identity, 
and ethnicity. The path from exclusion to inclusion has not been 
automatic, easy, or completed for our organization. It represents 
much hard work and struggle of  those who were not present in 
1961.  

A Deconstruction of  Fit

Ira Bogotch, Catherine Lugg, and I wrote an article that decon-
structs fit (Tooms et al., 2010). We used a skeleton watch with 
one hand as a visual metaphor of  this concept because everybody 
uses a watch to tell time, but we don’t think about how the watch 
works. Our watch functions via the work of  three gears and only 
one hand. The first gear is social constructionism, the theory that 
reality is coconstructed (Berger & Luckman, 1966). For example, 
you (the listener) and I (the speaker) are agreeing at this moment 
(I hope) that we are in the middle of  an intellectual conversation. 
So we are coconstructing reality. 

Hegemony is the second gear. As most of  us know, it is 

basically a kind of  veiled imposition in which some groups are op-
pressed by other groups, not by violent means but through large 
messages in culture (Gramsci, 1971).

The last gear in the watch is identity theory. The idea here 
is that identity is a collection of  socially constructed frameworks 
(Lumby & English, 2009; Stryker & Burke, 2000). I understand this 
by thinking about empty picture frames around our necks, and how 
we understand each other changes depending on our role and rela-
tion to whom we are interacting with. For example, my mother sees 
me as daughter, and yet my academic son sees me as teacher. But 
I am the same person. All of  these wheels work together to point 
the hand towards noting who fits and who doesn’t in the zeitgeist 
of  our society. 

If  fit is reciprocal (a cycle of  those who count, fit; those who 
fit, count), how does it ever change? I think it changes because the 
watch really looks like a kind of  Salvador Dali, postmodern watch 
(Figure 2). It’s fluid. The metaphor exposes the critical side of  both 
how we use language and the idea of  multiplicities. My coauthors 
and I (Tooms et al., 2010) used this metaphor because the meaning 
of  fit is deliberately imprecise and grounded in a particular kind 
of  politics depending 
on context and per-
son. The one hand of  
the watch can tell only 
“good enough” time. 
And after years and 
years of  cultural repro-
duction, “good enough” 
becomes the norm of  
the profession and of  
our personal theories 
in action. The question 
of  “good enough” in-
trigued us because we 
felt that “good enough” 
was not good enough 
for the profession of  
educational leadership. 
Therefore, understand-
ing fit must guard against 
what has become “good 
enough” as criteria in 
our profession. 

It is important 
to note who and what fits changes through dissent within groups 
and within discourse. And one of  the vehicles for that is via tem-
pered radicalism, a phrase coined by Meyerson and Scully in 1995. 
Its crude definition refers to making change in terms of  two steps 
forward and one step back. We can change the notions of  who fits 
through patient, tenacious work. That time does produce change is 
evidenced in the pictures we looked at in the UCEA Review.  

I want to return to the question of  why we should care about 
this. Here’s why: because fit and Stammbaum collide with the same 
kind of  force that celestial bodies have smashing into each other. 
And that large discursive collision up there affects everyday dis-
courses. And there we find again the yeasty politics of  what is val-
ued. This idea is reflected in Jack Culbertson’s book, Building Bridg-
es: A History of  UCEA. He noted that there are tensions between 
the epistemology of  application and the epistemology of  calculable 

Figure 2. Postmodern fit watch. Reprinted 
with permission from “School Leadership 
and the Politics of  Fit,” by A. K. Tooms, 
C. Lugg, and I. Bogotch, 2010, Educational 
Administration Quarterly, 46(1), 96-131.
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science. And these tensions are at the core of  many debates, then 
and now (Culberston, 1995).   

A Reconsideration of  the Greenfield–Griffiths “Debate”

I’d like to bring you my favorite example of  this tension within the 
realm of  UCEA: Thomas Barr Greenfield and Daniel Griffiths. 
In 1974, Greenfield was a young academic presenting a paper at 
the International Intervisitation Programme in England. Dan 
Griffiths, who was the former dean of  the New York University 
School of  Education and a former president of  UCEA, was sitting 
in the audience. In a nutshell, Greenfield argued that positivism 
should not be the only way to go about research and sharply criti-
cized the field’s dependence on organizational sociology. Griffiths 
not only disagreed, he also perceived Greenfield’s probing as a 
form of  heresy. And thus began one of  the biggest arguments/
debates ever in our field’s epistemocratic history. The positions of  
the protagonists spanned multiple publications. 

Specific quotes that exemplify this debate include this: “My 
chief  argument is against those who would fit all truth about orga-
nizations into a single, objective, non-political, self-less truth called 
science” (Greenfield & Ribbins, 1993, p. 119). Here’s Griffiths’s  
(1984) perspective: “We appear to be rejecting the very approach 
that gave the world its greatest scientific productivity and are now 
seeking a whole raft of  approaches such as phenomenology, eth-
nomethodology, symbolic interaction, and the sociology of  the 
absurd” (p. 54). 

The debate got so big that scholars wrote about the debate 
itself. Most notably, Byrne stated, “The field would be considerably 
helped by distinguishing when the nature of  a debate is academic 
and when it is political” (as cited in Kendell & Byrne, 1978, p. 107). 
I would offer that we need to revisit that consideration specifically 
in terms of  how it interplays with the zeitgeist and Stammbaum of  
our organization and field. 

One might wonder if  Griffiths and Greenfield hated each 
other. As they are both deceased, it is a wooly question to answer. 
I sought to answer this question by talking with Dr. Peter Ribbins, 
who coedited with Thomas Greenfield a 1993 book entitled Green-
field on Educational Administration: Towards a Human Science. At the 
time of  assembling his book with Ribbins, Greenfield was aware 
that he had a terminal illness and was dying (P. Ribbins, personal 
communication, June 24, 2011). The last chapter of  the book is 
dedicated to his reflections on his career, work, and life. Ribbins 
(personal communication, June 24, 2011) stated that he did not 
believe that Greenfield and Griffith hated each other. Ribbins went 
on to share that Greenfield had thought of  a kind of  taxonomy 
that explained how colleagues get along, but they did not include 
it in the book. Greenfield saw relationships within the academy as 
quantified on a kind of  spectrum that includes enemies, opponents, 
supporters, and friends. I extend Greenfield’s spectrum idea by of-
fering that one’s positionality on the spectrum is related to one’s 
focus. For example, those considered opponents and supporters 
are focused on the work; those considered enemies or friends are 
more focused on the person (see Figure 3). From a postmodern 
perspective this instrument is somewhat crude, as there are many 
categories as yet named or recognized. Furthermore, this consid-
eration is not central to this moment in our field’s epistemology.   

An interesting thing happened to Greenfield after he pre-
sented his paper and it attracted notoriety. His home institution, 

the Ontario Institute for Studies in Education, decided he was trou-
blesome and embarrassing. He recounted that he was declared a 
misfit, ridiculed, and even shunned because of  his work: 

I discovered something about my field…its pettiness, its 
calcified and limited vision, its conventionality, its hostility 
to dissention opinion, its vituperativeness. The attack was 
personalized, it was by secondhand statement, innuendo—
people who had not read the paper but claimed they knew 
what it was about. (Greenfield & Ribbins, 1993, p. 247)

In Europe there wasn’t a problem, but Greenfield explained 
that in the United States he was a kind of  token “fringe” scholar 
(Greenfield & Ribbins, 1993, p. 248) invited to contribute in a lim-
ited way after the fervor of  the debate. Greenfield explained in the 
last work before he died that the legitimacy of  his ideas was eroded 
or erased by colleagues who called into question his credibility and 
competence. It was a time when accusations or innuendos about 
one’s person were mixed with that person’s views in an attempt to 
impugn one’s credibility and hence his or her position on issues that 
were unpopular (Greenfield & Ribbins, 1993).    

Greenfield died before his book with Ribbins was published 
in 1993. After his death, the Canadian Association for the Study of  
Educational Administration named an award for him because of  
all the insightful and original work he contributed to the field. In 
England in 1994, Educational Management Administration and Leader-
ship published an entire special issue on the impact of  Greenfield’s 
work on postpositivism. In 1994 the International Intervisitation 
Program in Educational Administration was held for 1 week in 
Toronto and 1 week in Buffalo, New York. During the Toronto 
segment, a day of  special sessions was devoted to the work of  
Greenfield, which included presentations by several who knew and 
worked with him, including Peter Ribbins and Dan Griffith (Hick-
cox & Jacobson, 1994). Also in 2003, Macmillan edited Questioning 
Leadership: The Greenfield Legacy. This speaks to the argument that 
Greenfield has at last secured a place in our field’s history in terms 
of  his thought and work. 

Sadly, Greenfield did not live to see this. I found it interesting 
that my graduate assistant and I spent a year trying to locate a pho-
tograph of  Thomas Greenfield with no success. We contacted the 
Ontario Institute for Studies in Education, the Canadian Society for 
the Study of  Education, the University of  Manitoba, as well as his 
coauthors. All were unable to help us locate his picture. I realize that 
not having a photograph on the Internet does not equate erasure. 

Figure 3. Greenfield’s taxonomy of  colleagues. 

Where is the focus?
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I realize the futile attempts of  individuals to locate a photograph 
of  an emeriti and deceased professor at his home institution also 
does not equate erasure. But I do find it unusual and worth noting 
that over the course of  12 months we made significant attempts to 
locate a published or archived image of  Dr. Greenfield to no avail.

 To my delight, Dr. Stephen Jacobson graciously provided me, 
a week after this address was given in Pittsburgh, with the photo-
graph of  Thomas Barr Greenfield that is published within this work 
(Figure 1). I greatly appreciate his generosity.  

So What? Who Else Has Been Marginalized?

All of  this causes me to wonder, how many other Greenfields are 
there? I don’t know. I am offering today just one example: There 
are certainly other scholars who have felt they were marginalized 
or erased. My point is to invite you to consider who else has been 
erased, because erasing has become engrained in the scholarship 
of  educational leadership and Greenfield is only one example. You 
might be sitting next to a Greenfield right now, because this kind of  
politic has to do with what is thinkable and unthinkable when we 
consider leadership in schools and leadership preparation. 

Up There and Down Here
I believe who fits contours who is marginalized and who is not in 
terms of  the purpose of  schooling. When I’m talking about an as-
sumptive world, we normally think “theory and practice.” But there 
are many more. An assumptive world is a larger group of  people 
who act and think and value the same things. Some examples in-
clude school leaders, the Association for Supervision and Curricu-
lum Development, the American Federation of  Teachers, the In-
ternational Reading Association, and on and on. All of  these under 
the umbrella of  education. We all belong to one assumptive world 
or another, and so we think about up there and down here: “Up 
There” refers to policy, the macro politics, economics, and big D/
Discourses. Big D Discourse (D/Discourse) refers to the metames-
sages that absorb in society and the mainstream culture (Gee, 1996, 
1999). Conversely, little d discourse (d/discourse) refers to the nuts 
and bolts of  everyday exchanges (Gee, 1996, 1999). An example of  
how D/Discourse and d/discourse intersect this would be a water-
cooler discussion (d/discourse) about a presidential candidate de-
bate (D/Discourse). “Down Here” is the everydayness of  our lives 
and the d/discourses. So there’s a big space between “Up There” 
and “Down Here.” In this space the struggles for recognition and 
legitimation struggle. Every day in the principalship is different be-
cause of  the ambiguity of  the role and the intersection of  D/d 
discourses (Gee, 1996; Griffiths, 1963). 

A New Relevance for UCEA: Bridging Practice and Policy?

When I was a principal, I was thinking about my school every day. 
Is it safe? How are the test scores? And who is going to complain 
about them at the school board meeting? I’m not necessarily think-
ing about Arne Duncan and what he has to say today. So how do 
we make this gap between the Up There of  policy and politics and 
the Down Here of  day-to-day life traversable? I think addressing 
this question is where UCEA can become newly relevant. This new 
relevance rests on bridging these worlds of  practitioners and policy 
makers and practitioners and scholars. There are people doing this 
right now much better than we are. They are redefining the field and 
connecting directly to the practitioners. They aren’t even going to us 

anymore; they are going straight to school districts. 
We can be that bridge between practitioners and policy mak-

ers. Look hard at the macro politics and micro politics. But we can 
also look at the science of  educational leadership and the other 
disciplines that schools are built upon. So for example, when I be-
come a principal and I’ve got my doctorate in leadership I don’t 
think about the art and science of  leading anymore because I know 
it. I’ve got my degree. What I’m thinking about is what am I going 
to do about that math coach and I don’t know anything about read-
ing because I was a science teacher. So who do I talk to at the As-
sociation for Supervision and Curriculum Development? Who do 
I talk to at the National Council of  Math Teachers? UCEA can be 
a gateway to the other associations by building bridges in this arena 
and focusing on the delivery or conduit to delivery of  professional 
development for school leaders.  

However, I am still haunted by Kathleen Brown’s question, 
“Why should we care?” We should care because this principal is 
worried about test scores, and this vice principal and resource of-
ficer is in the cafeteria trying to make it a safe and orderly environ-
ment. This other principal is kissing a pig to motivate her students 
to read more books. And this vice principal is asking a student if  
she is bullying another classmate again? We can be more relevant 
by helping to bridge the gaps between these mundane leadership 
activities into bigger discussions. It is in the everydayness of  leader-
ship where I think we should be looking to in terms of  the future. 

Being Ordinary

And to do that we can consider Harvey Sacks’s (1985) idea of  “do-
ing being ordinary.” Dr. Sacks was a sociologist, died at 40 years 
old in 1975, and is considered the father of  conversational analysis. 
He came up with the idea of  “doing being ordinary” as a way to 
explain how people tell each other about the reality of  their lives. 
For example, when people come through the door at the end of  a 
work day, they are usually asked by whomever they share their liv-
ing space with, “How was your day?” They respond, “Oh, it was 
an ordinary day.”  

But in an ordinary day you might meet your professional 
icon, who’s an intellectual at the University of  Virginia, and he 
gives you a pep talk on how you can broaden your scholarship. An 
ordinary day for you today may be that you get to honor and share 
in the good news that one of  your junior colleagues just got tenure 
and promotion. Or an ordinary day is that you endured a nasty 
exchange in the midst of  a faculty meeting. What is ordinary to you 
can be anything but to someone else. Recognizing the specialness 
of  the ordinary is where we can provide professional development 
and context that other places are not because they are not ground-
ed in authentic research. 

We can be more relevant by connecting with school lead-
ers via the contexts of  their everyday concerns. We can be more 
relevant by translating Up There to Down Here in professional 
development. We can be more relevant by building bridges with 
those organizations that have the immediate attention of  school 
administrators. 

To Honor and to Question Our Legacies

The other thing we can do to honor our legacy is to think about our 
family trees and forests. Whom are you sitting with? Who is sitting 
around you? Look at the forest you’re in now. Part of  your family 
tree is in the room. How are we being accessible to practitioners 
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and students? Not just our students who are practitioners, but how are 
we helping the practitioners who surround us get access to what we 
do? How are we contributing to our family tree and to the forests that 
we are a part of? 

We must remember that, fit or misfit, we keep going. Part of  why 
we keep going is because of  the everydayness and support of  each 
other. What happened to T. Barr Greenfield? He remained tenacious 
and committed to his work even when he felt denigrated and ignored. 
And I believe he did this because he courageously stood by his work 
and his line of  argument, and he understood that movement in a large 
discourse happens through dissent—even when it is painful. 

This organization has made a profound difference in my life. Be-
cause of  all the things I just told you. Because of  the everydayness of  
people being willing to give a little time or an insight. Because of  the 
D/Discourses, where we as an organization take a stand to talk about 
things. I have found myself  inspired and in awe of  our colleagues, and 
I am fully aware that I would not be standing on this stage thinking 
with you today if  it weren’t for several people in this room. Who we 
are as scholars is due in large part to the kindness and grace of  the 
members of  our Stammbaum. I know that several of  you in this audi-
ence agree. And so if  you feel the same way that I do, then you must 
have the same sense of  hope for our future that I do because of  the 
incandescence of  our legacy. Because of  the power of  who we are as 
a group of  thinkers committed to serving others. 

With that said, I’d like to show you a mosaic of  colleagues that 
I consider part of  my Stammbaum. I am humbled by their generosity, 
inspired by their example, and I owe them an incredible debt. As you 
look at their photographs, I encourage you to think about who are the 
thinkers in your forest and whom you claim in your family tree. 

That puts us back at the beginning. I leave you with the task of  
honoring our legacy by remembering that legacies are interesting crea-
tures because they are born from our everyday actions and we are never 
really sure of  their potency. Acknowledge the power of  Stammbaum 
and the politics of  fit. Go forth! Recognize what is Up There and what 
is Down Here. Create new relevance to schools through the everyday-
ness of  “doing being ordinary.” Think passionately with those who 
inspire you the most. And when you are faced with the choice to fit 
or not, push the bounds of  what is thinkable and remain unrepentant 
in your quest: You never know the power of  the legacy your everyday 
actions create. 
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UCEA Welcomes Your 
Participation in  
Convention 2012

For those who would like to volunteer to serve as 
a convention proposal reviewer or chair/discus-
sant, you can do so through the UCEA website 
after April 1, 2012. Similar to proposal authors, 
volunteers will sign up through UCEA’s All Aca-
demic 2012 Convention portal.  
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Introduction: Engaging the Presidential Address

Michelle D. Young

Over the course of  UCEA’s history, the UCEA Presidential Address 
has become a key fixture within the Winter issue of  the UCEA Re-
view. It is considered an important resource by many scholars of  
educational administration because of  its focus on the state of  the 
UCEA consortium or on issues or problems of  educational admin-
istration and leadership as they relate to UCEA. The address, in the 
past, was delivered to the UCEA plenary session members during 
their annual governance meeting. In 2001, however, the UCEA Ex-
ecutive Committee sought to increase the visibility of  these histori-
cally and institutionally significant addresses and, for the first time, 
opened the Presidential Address to the entire UCEA Convention. 
President Maria Luisa Gonzalez was the first president to deliver 
her address to UCEA Convention attendees, and the practice has 
continued with each subsequent president. 

This year UCEA is developing a new practice concerning 
the Presidential Address. We have asked a group of  UCEA past 
presidents to offer responses to the Presidential Address. UCEA 
thanks Past President Tooms for graciously agreeing to begin this 
new tradition with her piece. Within the next few pages you will find 
responses from Past Presidents Gary Crow, Michael Dantley, and 
Maria Luisa Gonzalez. We hope the ideas and issues provoked by 
the Presidential Address and the three responses serve as a spring-
board for thoughtful reflection and meaning conversations among 
the UCEA membership and colleagues in the broader field.

Response to 2011 UCEA Presidential Address

Gary M. Crow
Indiana University

I appreciate the opportunity to respond in the spirit that Autumn 
urges to “push the bounds of  what is thinkable.”  I do this with the 
recognition—eloquently articulated by Dr. George Yancy—of  my 
position: a White, male, past UCEA president, with both the privi-
leges and the limitations that that includes. 

The 2011 UCEA Presidential Address 
emphasizes several important points that 
could be reinforced, such as legacy, the “ordi-
nary,” and fit. But I focus primarily on the use 
of  the metaphor of  family tree and its use in 
the particular discourse of  a presidential ad-
dress. The use of  the family tree metaphor to describe our legacy 
in educational leadership and UCEA has both strengths and weak-
nesses. Certainly one strength that the address emphasizes is the 
importance of  acknowledging legacy. Ignoring the legacy of  our 
profession, our roles, and UCEA is not only arrogant but limits our 
understanding of  our own biases and prejudices. Another strength 
of  the tree metaphor is that it provides an opportunity to recognize 
our part in a larger collective that goes beyond our particular disci-
plinary focus or university affiliation.

But the metaphor of  tree also has its limitations. First, discuss-

Responses to the 2011 UCEA Presidential Address
ing family trees ignores the fact that deciding which family tree we 
privilege is not value free. For example, family trees are notorious 
for tracing male rather than female lineage, at least in some groups. 
Second, the metaphor of  tree assumes linearity and unidirectional-
ity in terms of  influence, a hierarchical rather than reciprocal view 
of  mentoring. It can also assume that we only learn from our “family 
tree.”  Third, trees are more than their branches, trunks, or roots. In 
fact, artists note that it is the spaces between the branches where the 
tree becomes defined and depicted, where possibilities for creativ-
ity become realized. The metaphor of  tree tends to emphasize that 
which is most recognized and ignores the less obvious or perhaps 
the less privileged. In the case of  our profession, how do individuals 
and/or groups become obvious, recognized, privileged?  And how 
and why do other individuals and groups become ignored and yet 
form the spaces that allow the branches to be seen, that allow cre-
ativity and possibilities for knowledge, growth, and change? 

Autumn has called our attention to the importance of  meta-
phor through a particular kind of  discourse, namely a presidential 
address. So, I want to acknowledge its purposes in leading us to-
ward critical conversations about, for example, the metaphors we 
use. I acknowledge as Autumn did that presenting this address is a 
humbling and daunting experience; past presidents will tell you that 
they began thinking about it a year ahead. So I appreciate the time, 
expertise, and effort put into it. 

Presidential addresses are ritualized discourses that have mul-
tiple purposes for the organization, more so than for the individual 
who addresses us. First, they help define who we are. Certainly the 
metaphor of  family tree can do this, but it has the kinds of  limita-
tions identified earlier. Second, presidential addresses help us un-
derstand where we are situated in time. That is, they help us as a 
group understand where we have been and where we are headed. 
UCEA has undergone significant change—change in focus, change 
in membership, etc. We are clearly more diverse and, I would main-
tain, more democratic than before. But as Malu Gonzales reminds 
us, along with this increase in democracy comes consequences, 
some of  them painful. Third, a presidential address can also remind 
us to celebrate what we have accomplished, for example, our more 
diverse membership. But presidential addresses sometimes need to 
pinch us, goad us, perhaps even aggravate us to ask uncomfortable 

questions. How do we deal with the consequences of  
greater diversity and democracy?  How do we deal 
with our own discomfort?  How do we find ways to 
recognize the continued silence of  some?  How do 
we find ways to understand the continued discom-
fort of  others?  What constitutes the spaces between 
the branches?  What is hidden in these spaces?  What 

can UCEA learn from spaces of  difference, as opposed to spaces 
of  privilege?  

It is the spaces between the branches 
where the tree becomes defined and 
depicted, where possibilities for 
creativity become realized. 

UCEA on Facebook & Twitter:

www.ucea.org/social-media
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Response to the UCEA President’s 2011 Address

Michael E. Dantley
Miami University

As I begin this response to the 2011 President’s Address, I do so 
from a position of  having been a past president of  UCEA. I am 
keenly aware of  the multiple drafts as well as the thoughts and per-
spectives the contemplative president believes ought to be included 
in this monumental moment. It is a once in a lifetime event, and 
so as the president of  this auspicious organization, one wants to 
make sure that the message is poignant, passionate, and somewhat 
provocative. I also know, only too well, the battle that takes place 
between ideas and concepts all competing for a limited space of  ex-
posure, airtime, and focus. So my response to Dr. Tooms’s address 
is not without a deep empathy for the dynamics, both emotional 
and intellectual, that undergird the writing and the delivery of  the 
presidential address. You haven’t lived until you’ve done it!

However, as I reflected on the substance of  the address, a 
number of  questions and concerns as well as commendations 
flooded my mind. I position this reflection in 
a critical theoretical frame that has for some 
time served as the foundation for my scholar-
ship. So I admit that this reflection emanates 
from a position of  questioning the power dif-
ferentials that were, in my estimation, replete 
throughout this presidential address. Beyond 
grounding this response in a theoretical con-
struction, my reflection and response also 
come from a perspective of  being a member 
of  an organization (UCEA) I believe to be committed to notions 
of  social justice, inclusion, intellectual rigor, and exemplary educa-
tional leadership preparation. Again, my very personal perspective 
offers that all of  those distinguishing features of  our organization 
were not particularly evident in this address. So I offer these prefac-
ing positional statements as the frame for what proceeds.

Past-President Tooms began the address with forthrightly 
announcing that the conceptual frame used to contextualize her 
thinking was August Schleicher’s notions of  Stammbaum, an idea 
she defined as a theory of  linguistics that traced the family trees 
of  European languages or, more specifically, “how different fam-
ily trees of  languages were related to each other in Europe.” From 
the articulation of  that conceptual premise, I was compelled to see 
that exclusion was already pre-eminently positioned in this address. 
Nonetheless, I continued to listen intently and to engage the sub-
stance of  the address as I have long since adopted a Freirean posi-
tion that embraces doubts, questions, and uncertainties as the very 
fodder for future learning. Freire (1998) wrote, 

The fundamental certainty is that I can know. I know that 
I know. In the same way, I also know that I do not know, 
which predisposes me to know the following: first, that 
I can know better what I know; second, that I can know 
what I do not know yet; third, that I can produce forms of  
knowledge that do not exist yet. (p. 31) 

So I remained in an intellectually curious position while inter-
rogating the theoretical frame that was announced to be the foun-
dation for this address. As I offer that critique, it is also important 
to note that when articulating any conceptual frame, inclusion and 

exclusion of  ideas concomitantly exist. It is virtually impractical to 
expect coverage of  every possible conceptual frame, every possible 
perspective, and every possible theoretical construction that could 
impact one’s thinking when constructing a presidential presenta-
tion. But the emphasis that the address takes later on, specifically 
engaging the new relevance of  UCEA, would seem to have called 
for a conceptual frame that more readily includes than excludes. As 
an aside and perhaps one that others might readily dismiss, trees and 
forests couched in an American historical context are particularly 
troubling metaphors, especially for African Americans. The whole 
“who fits” discourse that ran throughout the address raised con-
tinual questions and concerns for me. 

When President Tooms specifically and I am sure proudly 
proclaimed the fatherhood of  her academic journey, I wondered 
who were her sisters and who were her siblings of  a darker hue. 
If  there were none whom her father claimed as graduate students 
(claiming itself  being another privileged exercise, I might add), I 
wondered why the president had not announced the troubling, ex-
clusive nature of  the progeny validated by her academic father and 
his White brothers.  

President Tooms offers an explanation for 
the emergence of  two divisions in AERA. She 
applauds, and rightly so, the forward thinking of  
Drs. Stout, Boyd, and Spady for recognizing the 
need to explore research in educational policy 
and politics and in therefore the creation of  a di-
vision in the wider educational research discourse 
in AERA that focused on these areas. What an 
opportunity, it seemed to me however, for the 
president to have troubled the whole notion of  

this emerging educational policy and politics discourse when only 
White men were at the table creating this space to address especially 
political issues in education. I had to ask where the voices were of  
those who had been historically marginalized, women and people 
of  color, folks with disabilities, and members of  the lesbian, gay, bi-
sexual, and transgendered (LGBT) community. Were such scholars 
and students who faced both personal and communal discrimina-
tion through the perpetuation of  politics and policies that reified a 
hegemony completely satisfied to leave divergent voices outside of  
the conversation?

While it is a commendable thing to celebrate history, is it an 
efficacious thing to present a revisionist history that does not inter-
rogate the multiple ways those outside of  these celebrated events 
remained excluded, especially from a conversation on educational 
policy and politics? If  we were, through this address, called upon 
to ford the historical waters of  our field and to unearth the accom-
plishments progenitors made to the creation of  educational leader-
ship, I queried why the efforts and scholarship of  Dr. Barbara Jack-
son were not included. I was driven to this critical contemplation 
especially because the field-impacting topic of  politics and policy 
was being fomented. My question was not why Dr. Jackson was not 
a part of  the Stout, Boyd, and Spady triumvirate, but why President 
Tooms did not add Dr. Jackson’s voice even as a counternarrative 
or, more poignantly, as a reason to more keenly explore the politics 
and policies that were excluding and contextualizing educational 
leadership work at that time. Dr. Jackson was around, active, and 
agonizing over the plight of  African Americans in the political con-
text of  American education but was silenced during our president’s 
historical review of  our field. 

While it is a commendable thing to 
celebrate history, is it an efficacious 
thing to present a revisionist history 
that does not interrogate the multiple 
ways those outside of  these celebrated 
events remained excluded?
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I applaud the section of  the address that recognizes the 
changes UCEA has undergone. There were allusions made to the 
diversity of  people that now participate in the organization. For 
example, a picture of  past Jackson Scholars was shown as demon-
stration of  the changing face of  UCEA. From the picture alone, 
one could presume that monumental changes are reshaping UCEA 
and so I would disagree, however, with the statement in the address 
that argues that the degree to which UCEA has changed is neither 
good nor bad, it just is. There is a qualitative nature of  any change 
process. The politically correct and safe position is to maintain that 
the change makes no moral or ethical statement about the nature of  
the organization, when quite the opposite is the case. Change will 
always have its adopters and resistors. And often they embrace these 
diametric positions because of  their moral or ethical predilections. 
These changes in UCEA have a definite axiological quality to them, 
and announcing those changes would have been a superb time to 
also plant the seeds of  our organization taking the necessary next 
steps, the moral and ethical next steps, to move beyond the recogni-
tion of  diversity to enacting policies and practices of  pluralism, an 
idea bell hooks (2003) wrote about in her text Teaching Community: 
A Pedagogy of  Hope. This could very well have been the presidential 
call for essential, difficult, and yet courageous conversations our or-
ganization must have in order to move to an even more substantive 
position in our implementation of  systemic, socially just practices. 
The whole notion of  pluralism, hooks offered, moves people and 
institutions from merely recognizing the presence of  diversity, a re-
ality not easily ignored, to a pluralistic position where that diversity 
and the celebration of  diversity become the bedrock of  future poli-
cies and organizational decisions. Diversity becomes a mainstay and 
a progenitor of  projects and institutional practices designed to en-
hance the quality and effectiveness of  the organization. But there’s 
more. Such a proactive position by UCEA could compel many of  
our membership to replicate this model in our own institutions and 
therefore to have a more broad-based impact on our own profes-
sional venues and communities.

I was concerned by the place of  superiority or the “up there” 
status that policy, the macropolitics, and what was referred to as the 
“large D Discourses” were given in this address and the relegation 
to “down there” status of  the “everydayness of  our lives and the 
little d discourses.” Again, there was no troubling of  the veracity or 
usefulness of  these delegations. Such dichotomies or binaries have 
to be demystified if  ever there is to be a coalescing of  the two reali-
ties. Perpetuating unnecessary or even false binaries as a hegemonic 
given identifies this situation as unchangeable. Such a position flies 
into the face of  the new relevance that bridges the worlds of  prac-
titioners and policy makers the presidential address delineates as a 
hoped-for condition.

I close this review with the following points. The address ulti-
mately points to a prophetic future for UCEA and our field. Some 
parts of  the address caused the listener to have to push to get to 
the hope the president ultimately presented. But it is the hope for 
a better, more socially just future that will compel this organization 
to have the serious conversations that represent where UCEA cur-
rently is and where we hope it will be going. We have to discuss how 
we move deliberately to a pluralistic agenda. How do we engage ide-
ological differences in a democratic and socially just space? How do 
we hold the organization and ourselves accountable to maintain the 
hard work implementing the democratic process demands? How do 
we, as Judy Alston (2005) argued, serve as tempered radicals while 

we forge an activist agenda as an organization and as members of  
UCEA? This presidential address compels us to begin serious dia-
logue and actions on a host of  topics that will have a substantive 
impact on the organization for years to come.
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Reflections on a UCEA Presidential Address  
in the Not-So-Distant Past

María Luisa González
The University of  Texas at El Paso

A short time ago I was asked to reflect on my presidential address. 
At first, I thought the idea would be easy to expand, but the seem-
ingly brief  task became quite difficult to conceive. This exercise 
elicited so many memories that it could only be approached from a 
very personal level with a limited palette. Thus, I here provide a few 
perceptions and reflections on the presidential address that took 
place during a not-so-distant past.

To provide some context, I attended my first UCEA Conven-
tion in 1989 at a time when UCEA was quite a different organiza-
tion. At that time there were only five Latinas and another handful 
of  African American women, whom I can still name, on tenure-
track faculty status at UCEA institutions. Twelve years later, I be-
came president. I was the first woman of  color and the only Latina 
to be elected. There had been only one other UCEA president of  
color prior to that, Pedro Reyes.

There was a pervasive question that haunted me while I 
prepared my presidential address that probably should still dwell 
in the minds of  all presidents: In which ways can our presidential 
address influence our professional organization? Hopefully, we, as 
presidents, can engage our audience in a type of  thoughtful reflec-
tion of  various elements, elements that bring to the forefront the 
constraints, problems, and challenges that our field is facing with 
attempts at resolution, solution, or major dissolution. In an attempt 
to steer away from the formulaic and prescriptive models offered 
by theories of  communication, I present a couple of  considerations 
that I found useful when preparing to address our professoriate.

One such element to consider is the nature of  the address. 
For me it was the teachable moment—once a teacher, always a 
teacher. I had to start with the known—my life as a borderlander—
going from the known into the unknown. However, we cannot stay 
“stuck” in who we are, or in the personal moment. We must expand 
to deeper and meaningful places of  the audience’s hearts and minds. 
At that time, I wanted to present messages that would raise aware-
ness as to whom we were as a profession and the incredible lack of  
inclusiveness in our field. 

The next element evolved from the question: How do we 
need to change? My theme, “borders,” related to how professors of  
educational administration had to become border people. My dis-
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cussion of  borders was not the first time the concept was raised; I 
believe three previous presidents had discussed the term but with a 
different theme. As I explained it, we had to cross borders between 
our university walls and P-12 school buildings. The concept opened 
itself  to other streams of  thought as well. We also 
had to cross the borders of  exclusion that existed 
related to race, culture, sexual preference, linguis-
tic differences, and others. I contemplated how we 
had to respect and include in our own work the 
scholarship of  our varied and diverse scholars. I 
might have offended a few individuals when I had 
the audacity to list the scholars that were part of  this very small, 
underrepresented group in our field. However, my goal was to be 
graphic and unnerving—thus creating an indelible point. I pushed 
the envelope by listing with individual names the small number who 
were professors in our field. 

Another element that I will share was truly beyond my control. 
This stemmed from the fact that there was a change in the schedul-
ing of  the presidential addresses. Up until my own presidential ad-
dress, all others were held at the end of  the Plenum, as part of  the 
multischeduled sessions and not as a stand-alone “event” at UCEA. 
The idea was to open the presidential address to the greater audi-
ence in hopes of  engaging in discourse and open discussion. The 
responsibility and not to mention the fear of  standing before the 
larger group of  educational administration professors was daunting. 
However, that sense of  collective responsibility that we feel when 
we are people of  color takes over. We simply cannot even consider 
being “mediocre.” We do not have the privilege of  being average or 
less than so. We represent so much to so many because we are so 
“singular” in our field—unique to others like us or other people of  
color—as well as to those who are the majority in our field.

In retrospect, the last element is the one that takes place be-
fore, during, or after the presidential address. It revolves around 
another question: How can we measure the impact of  the UCEA 
presidential addresses? The presidential address can be symbolic as 
well as a catalyst of  actions and movements that need to take place 
within an organization. During my term as president, there were 

heroic individuals who, against all odds, moved us toward a set of  
courageous actions that are now part of  the fiber of  our organi-
zation. One such action was the long-awaited honor bestowed on 
Barbara L. Jackson, the Roald F. Campbell Lifetime Achievement 

Award. She became the first and only African 
American woman to receive the most prestigious 
award in our field. Another action was the first 
time a meeting of  the Social Justice SIG took 
place and was printed in our program. Previous 
to this, the meetings were not given formal space 
in our convention. Another most positive action 

was the development of  the Jackson Scholars with its subsequent 
establishment that must continue to expand year by year. 

In summary, the UCEA presidential address is emblematic of  
what is and what needs to be accomplished in our field. To some 
of  us who have given the “famous” speech, we soon choose to 
forget its contents but not the moment. However, in my case it has 
not been that easy to do either. I continue to look at our progress 
as an organization and find that we have moved into some very 
unconventional directions for our formerly traditional field into 
some quite progressive paths from the time I addressed our UCEA 
participants. However, there are other broad spaces that we need 
to cover. One such space is whom we elect as president and who 
will subsequently give the address. This order has not changed that 
drastically in the years since my presidency. No other woman of  
color to date and only two more men of  color, one African Ameri-
can and an Asian, have been elected. We have also had the honor 
of  two openly homosexual presidents serve UCEA. Unfortunately, 
in terms of  “cultural, racial, and sexual differences,” these few ex-
amples are all that come to mind. More change is needed for that 
change to occur and hopefully it takes place very soon. As leaders 
and leader developers, it is my strong belief  that we need to be the 
exemplary models for schools, institutions of  higher education, and 
the political representatives of  our nation. If  we are not, then what 
message are we continually sending to our “practitioner counter-
parts” as well as the rest of  the nation? 

The presidential address can be 
symbolic as well as a catalyst of  
actions and movements that need to 
take place within an organization. 

2012 UCEA Conference Theme:  
The Future Is Ours: Leadership Matters

The conference theme is intentionally open ended, representing both the uncertainty of  the future and the urgency of  our pro-
active efforts to frame it in ways that are socially just, student centered, and research based. We want the 2012 Conference to be 
innovative—modeling new practices and ways of  communicating, creating spaces and places for critical and in-depth dialogues and 
networking with UCEA members, and fostering new partnerships and research opportunities.

Have you ever heard of  an unconference (Greenhill & Wiebrands, 2008) or Ignite sessions (a grouping of  3-minute, rapid 
research presentations followed by discussion)? These are just two of  the new ideas we are considering. At this point the following 
strands are topping our list:

• leading with global communities in mind;
• sustainability and green school leadership;
• technology-facilitated leadership, communications, and learning;
• expanding and enriching effective partnerships; and
• educational policies for the future.  

Greenhill, K., & Wiebrands, C. (2008, November). The unconference: A new model for better professional communication. Paper presented at the LIANZA 
Conference: Poropitia Outside the Box, Auckland, New Zealand. Available from http://researchrepository.murdoch.edu.au/624/

See p. 31  
for Call for Proposals
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What better time to discuss your in-
stitution’s leadership programs and 
whether they are in need of  improve-
ments than the start of  a new year? 
Actually, any time is a good time to 
talk about the quality and impact of  
your leadership programs as well as 
how the quality and impact can be in-
creased. But exactly when is the last 
time you engaged in such a conver-
sation with faculty colleagues in your 

institution?  If  it’s been a while, then it’s time to put your programs 
on the next faculty meeting agenda. 

Depending on your institutional climate, this may be a wel-
come conversation and one you have been committed to holding 
but haven’t been able to find the time. Or perhaps you have talked 
around the edges of  your programs but aren’t quite certain how to 
deepen the conversation. If  talking about your programs and how 
they are delivered through individual courses and experiences was 
heretofore unthinkable at your institution, then it is time to inter-
vene and talk shop. 

UCEA has focused on excellence in leadership research and 
preparation for over five decades and has anchored its Institutional 
and Program Quality criteria to the knowledge base on quality lead-
ership preparation. Over the last decade, UCEA has renewed its 
research efforts around preparation, supporting research on how 
preparation impacts the practice of  educational leaders and what 
program features are indicative of  quality preparation (Darling-
Hammond, Meyerson, La Pointe, & Orr, 2009; Jackson & Kelley, 
2002; Young, Crow, Murphy, & Ogawa, 2009). This research agenda 
is ongoing, and a growing amount of  evidence indicates that sev-
eral program features are particularly important. These features are 
strongly represented in the UCEA Institutional and Program Qual-
ity criteria. As you plan your program conversations, you should 
keep these features in mind or, even better, use them to direct your 
conversations. 

Key to effective preparation is intentionality. It is essential that 
program faculty members discuss and agree upon the leadership 
they are working to develop through any given program. The ends 
of  education must be understood clearly if  the means to achieve it 
are to be effectively defined and, equally important, evaluated. If  
your faculty has not had the opportunity to define your program’s 
purposes, then this is the first conversation to hold in 2012. It is 
foundational to effective leadership preparation. 

The results of  your conversations concerning program pur-
pose should facilitate further conversations, such as, “What are the 
implications for knowledge, experiences, and skill development in 
developing such leaders?” and “How well does our current curricu-
lum and the delivery of  that curriculum reflect our program goals?”  
The first question suggests an analysis of  the facets of  leadership 
implicit within the kind of  leadership identified by the faculty as 
well as an identification of  the essential preparation experiences 
(i.e., readings, discussions, practical experiences, simulations, etc.) 
needed to build such leadership. The second question will require 

From the Director: Time to Talk Shop
Michelle D. Young

that faculty conduct a deep review of  the currently offered cur-
riculum and any existing evaluation data on the program. To be 
clear, a deep review involves more than sharing syllabi and review-
ing student evaluation results. A set of  questions, aligned to the 
desired leadership program outcome, should be developed to guide 
the review. 

Conversations and inquiry of  this nature can be further guid-
ed by research on effective preparation as well as the UCEA Institu-
tional and Program Quality Criteria. Research on quality preparation 
has been compiled within UCEA’s recently published handbook of  
research on effective preparation (Young et al., 2009), and specific 
program examples are provided within a book by Darling-Ham-
mond et al. (2009). Furthermore, UCEA has developed a guidebook 
for master’s and doctoral programs in educational leadership, which 
includes rubrics that illuminate the difference between very effec-
tive, effective, and developing practices concerning each UCEA In-
stitutional and Program Quality Criterion as well as suggestions for 
how to use the rubrics to facilitate conversations around program 
improvement (Young, Orr, & Tucker, 2012). Within your conversa-
tions, special attention should be given to the following: 

1. Effective preparation programs have strong curriculum fo-
cused on instruction and school improvement.

2. Effective preparation programs have a coherent curriculum 
that is tightly integrated within field work. 

3. Effective preparation programs make use of  learning strate-
gies that facilitate active engagement.

Conversations of  this nature will set you and your faculty col-
leagues on the path of  improved programming. Regardless of  the 
size or nature of  the changes you plan to put in place, you will 
be much better informed of  your colleagues’ philosophies about 
leadership and adult education, the approaches and resources they 
use in their classrooms, as well as the strengths and weaknesses in 
your program. Putting in place an effective evaluation system will 
enhance your understanding of  what is and is not working in your 
program, where faculty need to focus their thinking and work, and 
where your program excels. UCEA’s Developing Evaluation Evidence 
guidebook (Orr, Young, & Rorrer, 2010) and online web resources 
(see http://www.ucea.org/educational-leadership-prepara/) can be 
extremely useful in developing an evaluation system that is custom 
fit to your program purpose and needs.

Other topics, again anchored to research on effective prepara-
tion, require conversation: (a) designing program recruitment and 
selection processes that align to program purpose, (b) developing 
collaborations with school districts that align with program pur-
pose, (c) providing quality internship experiences, (d) providing so-
cial and professional support for candidates (e.g., cohorts, mentor-
ing, social networking), and (e) ensuring that your faculty colleagues 
have the capacity and time to deliver preparation programs. The 
UCEA Review is another great resource for educational leadership 
preparation programs that are looking for examples of  innovative 
and effective practice. In each issue, we highlight a UCEA program 
that is exemplary or innovative in some element of  its leadership 
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preparation. Past issues are available online (see http://www.ucea.
org/ucea-review1). 

Talking shop about the quality and impact of  your leadership 
preparation program is important beyond the immediate impact on 
thousands of  teachers and students that your graduates may impact 
(see also the Ethical Code for the Preparation of  Educational Lead-
ership at http://www.ucea.org/ucea-code-of-ethics/). It is also an 
important responsibility for you as a faculty member within your 
institution. With increasing frequency, book announcements, maga-
zines, the Internet, and other news sources share perspectives criti-
cal of  colleges and universities. Consistent themes include that tu-
ition is too high, student debt is growing too fast, the cost structure 
of  higher education is out of  control, universities fail to educate, 
and the economic benefits of  a college education no longer exist. In 
response, states and universities increasingly are conducting evalu-
ations of  the programming offered in higher education. Get ahead 
of  the game. Make sure you have a clear sense of  purpose and 
practices that strongly align. Know your programs’ strengths and 
weakness. These conversations, along with a strong understanding 
of  your institution’s goals and budget model, will help you commu-
nicate about your program area more effectively. 
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Innovative Programs:
The Law and Education Institute  

Pennsylvania State University

Hans W. Klar
Clemson University

In concert with the focus on education and the law in this issue of  
the UCEA Review, the Innovative Programs column is featuring the 
Law and Education Institute at Penn State University. This innova-
tive program is being highlighted for its emphasis on developing the 
legal literacy of  teachers, administrators, and attorneys in the name 
of  enhancing educational opportunities for students and encourag-
ing school leaders to adopt the role of  legal educators. 

The Institute

History and Purpose

The Law and Education Insti-
tute at Penn State (hereafter “the 
Institute”) was developed and is 
currently directed by Dr. Preston 
Green. Dr. Green is the Harry Lawrence Batschelet II Chair of  
Educational Administration and professor of  education and law at 
Penn State University.  Dr. Green initiated the Institute in 2008 and 
has offered the program to teachers, administrators, and attorneys 
each summer since at Penn State’s University Park campus.  

According to information found on the Institute’s program 
description, 

• 85% of  teachers receive no training in educational law;

• 61% of  teachers say their colleagues avoid making decisions 
they think are right, because they might be challenged legally;

• 77% of  principals say that schools practice “defensive teach-
ing” to avoid litigation; and

• 77% of  principals say their colleagues avoid making decisions 
they think are right, because they might be challenged legally.

Statistics such as these, and a complaint from a Penn State alumni 
and former Pennsylvania State Education Association attorney tired 
of  representing teachers unfamiliar with their legal responsibilities, 
led to the creation of  the Institute. In an interview, Dr. Green de-
scribed the purpose of  the Institute as “trying to dispel the water 
cooler aspect of  how the knowledge of  law gets passed around.” 

Dr. Green also described the importance of  using the Insti-
tute to enhance the “legal literacy” of  educators. In an informative, 
6-minute video on the Institute’s website (http://www.outreach.
psu.edu/cape/education-law/), Dr. Green describes legal literacy 
as an “understanding of  the legal questions that one would face in 
the classroom or the school district.” Dr. Green noted that a lack of  
legal literacy results not only in educators’ occasionally violating the 
law but also in their not seeking innovative solutions to problems 
for fear of  legal challenges. Dr. Green reported, “People will actu-
ally refrain from taking action that they think makes educational 
sense because of  some misapprehension that what they are doing 
is illegal.” However, Dr. Green said once they have become familiar 
with the basic legal principles, they learn that “in many cases what 
they think is educationally sound is also legally sound.”
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Program Delivery

The Institute, now in its 4th year, is offered at the Dickinson 
School of  Law on Penn State’s University Park campus. The In-
stitute’s weeklong professional development program is presented 
by Dr. Green and other experts in the field of  educational law, 
including professors of  educational law and practicing attorneys. 
One of  the many experts includes a former colleague of  Chief  
Justice John Roberts who provides participants with updates on 
Supreme Court cases that pertain to education. 

Program Content

The Institute is offered in three separate strands designed to in-
form educators, school and system leaders, and attorneys about 
school law issues that occur in the classroom and at the district 
level. During the 5 days in which the Institute is offered, interac-
tive presentations and discussions are held from 8:00 a.m. to 5:30 
p.m. Seminar topics included in the 5-day program include the 
following:

• An Introduction to the        •  Legal and Ethical Issues for  
Legal System                           Educators and Administrators

• Student Rights                     •  Personnel and Employment
• Charter Schools                   •  Special Education
• Technology                          •  School Liability
• Religion                                •  Speech
• Principals and the Law         •  Update on the Supreme
• Family Law and Public            Court 

Schools

Participants enrolled in the educators’ strand are able to se-
lect one of  five program options. The most intensive option spans 
5 days, with the 5th day involving a take-home examination. Upon 
completion of  the 5 days of  discussions and the exam, partici-
pants receive three graduate credits and 90 hours of  continuing 
professional education credits. Other options include only attend-
ing 1 or 2 days of  seminars and not completing the take-home 
exam. Participants receive graduate credits and continuing educa-
tion credit commensurate with the course option they complete.

Similar to participants enrolled in the educators strand, 
participants enrolled in the school and system leaders strand can 
choose from five course options. The two most intensive options 
include attending 5 days of  seminars and completing three, job-
embedded assignments within 3 weeks of  the Institute being held. 
The assignments include completing a classroom negligence risk 
audit, analyzing the legal dimensions of  a school’s discipline policy, 
and reviewing a school’s rating form and termination procedure 
for teachers. For completion of  this option, participants receive 90 
continuing education hours and three graduate credits.

Participants in the strand for attorneys have two enrollment 
options. Option 1 involves participating in all 5 days of  discus-
sions. For completing this option, participants receive 31 continu-
ing legal education (CLE) credits. The second option available 
to those enrolled in this strand involves attending only 2 days of  
seminars, for which they receive 12 CLE credits. 

Participant Feedback

According to Dr. Green, feedback from graduates of  the program 
is “universally positive.” Participants say the program helps them 
address their fears about legal issues and keeps them abreast of  
changes with the law. Dr. Green added that participants regularly 

College of  Education
Pennsylvania State University
207A Rackley
University Park, PA 16802
814-863-1879

Dickinson School of  Law
Pennsylvania State University
316 Beam
University Park, PA 16802
814-863-4962

report that they would recommend the Institute to their peers. One 
participant, who was an administrator, stated on an evaluation form, 
“This is the best professional development program I have ever 
attended. I can’t wait to go back to my teachers with this informa-
tion!”

Future Directions

In 2012, the Law and Education Institute will be expanding from its 
residential-only program-delivery mode to include a distance-learn-
ing option. This means that, while the Institute will still be hosted at 
the University Park campus, it also will be simultaneously broadcast 
to other sites around the Commonwealth of  Pennsylvania. 

Joint Degree Programs 
Penn State is also one of  the few tertiary institutes in the United 
States to offer a joint degree in education and law. Also initiated 
by Dr. Green, who completed separate doctorates in law and edu-
cational leadership, the dual degree was developed for those inter-
ested in further researching the “interplay between education and 
the law.” The joint degree, actually four different degrees, is offered 
through a partnership between the Dickinson School of  Law and 
the Department of  Education Policy Studies. The degrees offered 
through this partnership are

• JD and MEd Student Affairs;
• JD and MA & PhD Educational Theory and Policy Program;
• JD and MEd, DEd, PhD Higher Education Program; and
• JD and MS, MEd, DEd, PhD Educational Leadership Pro-

gram.

For More Information
For more information on the Law and Education Institute at Penn 
State, please visit 

http://www.outreach.psu.edu/cape/education-law/ 

or contact

Wanda Bickle
Penn State Law and Education Institute
128 Outreach Building
University Park, PA 16802
Phone: (814) 863-6780
Email: wqb2@psu.edu

For information about the joint degree programs, please visit
http://www.ed.psu.edu/educ/eps/law-eps-joint-degrees 

or contact

Preston Green, JD, EdD
pcg10@psu.edu 
Professor of  Education and Law
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At a Crossroads: The Educational Leadership 
Professoriate in the 21st Century
by Donald G. Hackmann & Martha M. McCarthy

This volume represents the results of  a comprehensive study of  
educational leadership faculty and the departments and programs 
in which they work. It reports the characteristics, activities, and 
attitudes of  educational leadership faculty involved in university-
based educational leadership preparation programs in 2008 and 
provides longitudinal comparisons with data from studies con-
ducted since 1972. Findings are compared by type of  institution 
and with respondents grouped by sex, race, administrative experi-
ence, type of  appointment (tenure-line or clinical), length of  time 
in the professoriate, and affiliation with UCEA and the National 
Council of  Professors of  Educational Administration. While the 
number of  university-based leadership preparation programs 
continues to grow, the average faculty size has declined. Among 
major trends are an increase in female faculty (from 2% in 1972 
to 45% in 2008) and the reduction in gender differences in at-
titudes and activities since the mid-1980s. Also, over the past few 
decades, there has been a significant increase in faculty occupying 
non-tenure-line positions, having administrative experience, and 
focusing on leadership in general, in contrast to a content special-
ization. These and other developments have significant implica-
tions for leadership preparation 
programs and for knowledge 
production in our field.

www.infoagepub.com/ 
products/At-a-Crossroads

Explore UCEA Online

Webinar Series

www.ucea.org/webinar/

Publications 

www.ucea.org/publications/

UCEA Review Archive 

www.ucea.org/ucea-review1/

Graduate Student  
Resources & Development 

www.ucea.org/graduate-student-development/

Grad Student Column Online
We are pleased to announce the creation of  two new elements 
within the UCEA website focused on issues and information 
relevant to the graduate students of  UCEA. The Graduate Stu-
dent Column will contain features about the graduate student 
experience, news from the world of  educational administration 
that is of  particular relevance to graduate students, profiles of  
graduate students involved with UCEA, interviews with re-
searchers in the field, and much more. The Graduate Student 
Blog will contain similar information, but in a more discussion-
oriented format encouraging conversation between graduate 
students via posts and comments. Additional topics we hope to 
cover in the blog include information about the Clark Seminar 
and Jackson Scholars, job opportunities, research tips, and more. 
Please submit any topics or ideas you have for either the Gradu-
ate Student Column or the Graduate Student Blog by e-mailing  
ucea@virginia.edu.

www.ucea.org/graduate-student-column/

www.ucea.org/graduate-student-blog/
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Dr. Laura McNeal is a Faculty Fellow in the Charles Hamilton 
Houston Institute for Race and Justice at Harvard Law School. Dr. 
McNeal holds a JD degree from Washington University, St. Louis, 
and a PhD in Education Administration from Illinois State Univer-
sity. She has served on the faculty in the College of  Education at 
Georgia State University and Michigan 
State University, where she taught educa-
tion law, policy, and leadership courses. 
Dr. McNeal’s interests in urban youth 
and education policy requires an inter-
disciplinary approach that is refreshingly 
new, theoretically rich, and methodologi-
cally rigorous. Her research interests 
include examining how law and policy 
impact urban student achievement and 
effective school leadership.

MR: Please offer a synopsis of  your career in academia and your 
current position.

LM: After completing my PhD in Education Administration and 
law degree at Washington University, St. Louis, I served on the fac-
ulty at Georgia State University and Michigan State University Col-
lege of  Education, where I taught education law, policy, and leader-
ship courses. I am currently a faculty fellow at the Charles Hamilton 
Houston Institute for Race and Justice at Harvard Law School, 
where I conduct empirical research that examines the intersection 
of  education law, leadership, and equity. 

MR: In your experience as a faculty member teaching school law in 
a principal preparation program, what did you find to be the most 
beneficial aspect of  your work?

LM: I am grateful to be in a position to help current and future 
school leaders make meaningful connections between law and 
K–12 schools so that they can use that knowledge to ensure that 
all children receive equal educational opportunities and reduce their 
district’s liability risks. For example, according to the U.S. Depart-
ment of  Education, over 6 million children currently receive special 
education services. As a school law professor I am able to educate 
school leaders on their legal responsibilities to students with spe-
cial needs to help ensure that this vulnerable student population 
receives a high-quality education. Additionally, teaching school law 
is rewarding because it provides me with the opportunity to make a 
positive contribution to the financial stability of  school districts by 
teaching school leaders the importance of  considering the legal im-
plications of  their actions, especially those involving students with 
special needs. On average, 40% of  lawsuits filed against school dis-
tricts are in the area of  special education. Therefore, it is my hope 
that after taking my course students will make informed decisions 
that will help school districts avoid costly lawsuits. 

MR: What was the most challenging aspect?

LM: My greatest challenge in teaching school law in principal prep-
aration programs is to impress upon my students the importance of  

knowing when to wave the red flag. As one of  my law professors 
once said, “A little knowledge is a dangerous thing.” What I mean 
by that phrase is that after completing a school law course, many 
school leaders feel qualified to make complex legal decisions that 
arise in their schooling environment, such as when to ban certain 
clothing or a school activity. However, the law is constantly chang-
ing, and thus what might be permissible today may not be 3 months 
from now. For these reasons, I constantly reiterate the importance 
of  consulting with the school district’s attorney whenever possible, 
as opposed to feeling qualified to make legal decisions. The purpose 
of  a school law course is to help school leaders avoid liability risks, 
not become legal experts. 

MR: Describe some activities that you incorporated in your school 
law course to engage students in the knowledge and application of  
required concepts.

LM: I incorporate a lot of  vignettes and role-playing activities that 
allow my students to apply the legal concepts learned during the 
course to analyze what the appropriate response should be for a 
school leader and predict the judicial outcomes. I make a conscious 
effort to develop my curricular activities based on current lawsuits 
pending against school districts in the state in which I am teaching. 
This helps students understand the relevancy of  the course material 
and develop the ability to transfer legal theory to practice in their 
leadership role. For evaluating student learning I use essay exams to 
assess their understanding of  policies, laws, and regulations enacted 
by local, state, and federal authorities that impact K–12 school sys-
tems. My goal is for students to leave my school law course with the 
legal knowledge, ethical disposition, and other skills necessary for 
successful school leadership. 

MR: Can you identify an area, or areas, in school law that you con-
sider the most important for prospective school leaders to be fa-
miliar with?

LM: As a result of  the increased pace and scope of  federal in-
tervention in school reform, education laws and policies have be-
come a more prominent fixture in K–12 schools through constitu-
tional, statutory, and judicial mandates. Based on the current legal 
landscape, there has been a stark increase in lawsuits against K–12 
schools regarding the legal rights of  undocumented students in re-
lation to education, permissible disciplinary actions for offensive 
speech that occur in virtual environments such as Facebook, and 
school leaders’ legal responsibilities in addressing peer harassment. 

MR: Do you have recommendations for other professors of  school 
law regarding the preparation, delivery, and/or evaluation of  school 
law courses?

LM: Based on my experiences, the best pedagogical approach 
to teaching school law is to develop a curriculum that will allow 
students to examine how flaws in the design and implementation 
of  laws can foster (un)intended consequences that constrain the 
efforts of  school leaders to create diverse and equitable schools. 
From a theoretical standpoint, it is important to engage school lead-

Interview: Laura McNeal

Mariela Rodríguez 
The University of  Texas-San Antonio
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ers in discourse that examines how to negotiate the unforeseen 
hidden costs embedded within education laws and policies that 
perpetuate social inequality in schools. In terms of  evaluation, I 
encourage leadership preparation programs to evaluate the quality 
of  school law courses based on the relevance of  the legal topics 
covered, meaning does the course address crucial legal issues im-
pacting today’s K–12 schools? Additionally, I think it is important 
to assess whether the course provides school leaders with the core 
foundational legal principles that will directly impact their day-to-
day school operations such as the First Amendment, particularly 
freedom of  speech, freedom of  association, and the Fourteenth 
Amendment as it relates to undocumented students. Often, school 
leaders are in a position where they have to make split-second de-
cisions. A sound understanding of  core constitutional legal prin-
ciples will decrease the likelihood of  making leadership decisions 
that infringe on the rights of  students or school staff.

MR: How does your current work relate to your previous work as 
a faculty member? What have you learned?

LM: My current work with Harvard Law School bridges together 
my interdisciplinary background in law and educational leadership 
by allowing me to explore meaningful ways we can revise existing 
laws and create new laws to assist school leaders in creating equal 
education opportunities. For example, one research project I am 
currently working on is developing a tool to measure the degree of  
unconscious bias in school leadership decisions in hopes that we 
can help explain and address some of  the disparities in the field of  
education in the areas of  special education, school discipline, and 
student achievement. Another project focuses on developing new 
legal strategies to assist school leaders in addressing de facto seg-
regation in schools due to segregated housing patterns. Through 
my engagement in this interdisciplinary work I have learned the 
importance of  school leaders understanding how to work within 
existing legal frameworks to advocate for improved policies and 
regulations within their districts to support the success of  all stu-
dents regardless of  their ethnicity, gender, disability, socioeconom-
ic background, or other characteristic.

MR: Additional thoughts?

LM: In today’s times, school leaders must exercise their respon-
sibilities in an increasingly complex legal environment. Now that 
the recession has entered the schoolhouse doors, it is imperative 
that school districts avoid costly litigation that takes away school 
resources that can be used to educate our children. School law 
courses are one of  many important components necessary to en-
able school leaders to successfully navigate the current education 
milieu to develop and maintain diverse and equitable schools.

Call For Nominees:  
2012 Excellence in Educational 

Leadership Award
The Award: The Executive Committee of  the UCEA is ask-
ing for nominees for the 15th Annual Educational Leadership 
Award, in recognition of  practicing school administrators who 
have made significant contributions to the improvement of  
administrator preparation. This distinguished school adminis-
trator should demonstrate an exemplary record of  supporting 
school administrator preparation efforts. This award, one of  
national recognition, provides a unique mechanism for UCEA 
universities to build good will and recognize the contributions 
of  practitioners to the preparation of  educational leaders. Funds 
to establish the Educational Leadership Award were donated 
to UCEA by the Network of  University Community School 
Districts, a consortium of  school districts in university towns. 
However, UCEA now fully funds this important initiative.

The Procedure: The UCEA Plenum Representative (PSR) at 
each participating university should consult with colleagues and 
other constituencies designated by faculty to identify a worthy 
recipient. The PSR (or a designee) should plan to make the 
award presentation at an annual departmental, college, or uni-
versity ceremony. The nomination deadline is March 12, 2012.

After that time, UCEA will provide official certificates 
of  recognition to universities who have designated a recipient. 
UCEA will publish the names of  the award recipients and their 
sponsoring university in the UCEA Review and place the recipi-
ent’s names on the UCEA mailing list for 1 year. If  desired, 
UCEA also will provide a boilerplate press release for announc-
ing the award recipient to news agencies; however, the univer-
sity may choose to coordinate this announcement through its 
public relations office in order to include additional informa-
tion about the award presentation.

To nominate a candidate, please fill out the nomination 
form at www.ucea.org and submit it with the following (post-
marked by March 12, 2012):

•  Letter of  Nomination
•  Information supporting your university’s selection of  this 

individual 
•  Brief  professional bio of  no more than 300 words
•  Optional—stamped, preaddressed envelopes for dissemi-

nation of  press releases.

Deadline: March 12, 2012

www.ucea.org

                                                                   “Shaping Educational Reform: 
       Conference: July 20-22, 2012                  Learning From Research and Practice”

           The Midland Hotel, Manchester, England              http://www.belmas.org.uk/belmas11/events/Conf%202012.eb
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Abstract
Educational inequities exist across the globe. While an evolving em-
phasis on educational access, social justice and equity dominates 
global agendas, large portions of  the world’s population still do not 
have adequate access to educational opportunities. While the solu-
tions to these disparities are multifaceted, one specific, collaborative 
solution is emphasized. 

Problem Explained: Inequitable Educational 
Opportunities on Global Scale
In recent years and in all parts of  the world, considerable efforts 
have been made to increase educational access and decrease edu-
cational inequity. An extensive body of  research suggests an inter-
relationship among educational opportunity, family income, and 
economic development (Green, 2007; Härmä, 2010; Parameswaran 
& Kader, 2009). Consequently, numerous nations are striving to in-
crease educational opportunities for all social strata (Harris, 2005).  
For some areas of  the world, significant strides have been made to 
increase educational opportunities. The convergence of  the World 
Wide Web with innovative teaching strategies and instructional 
technologies has provided advanced and rewarding educational op-
portunities at all educational and social levels (Goetze & Stansberry, 
2003; Rotberg, 2004). However, many geographical areas are still 
plagued by educational inequities that result in social and economic 
disparities.

Thus, while an evolving emphasis on educational access and 
equity dominates global agendas, large portions of  the world’s pop-
ulation still have significant educational deficiencies. One reason for 
this dilemma is isolation, which continues to be one of  the greatest 
barriers to educational development in both the United States and 
globally (Diggens, 1990). In all parts of  the world, rural is rural. In 
those areas where people are geographically or politically isolated 
from the modern world, the web and innovative technologies are 
actually perpetuating educational inequities and widening the digital 
divide between the haves and have-nots (Guillén & Suárez, 2010). 
Moreover, in many regions, the lack of  electricity and Internet con-
nectivity compounds the problem, making educational inclusion 
virtually impossible.

Problem Addressed: Explanation of  the LeaderU 
Network 
Solutions to the above problem are multifaceted, and there is no 
single quick fix. However, any attempted solution should be sus-
tainable, cost efficient, user friendly, and universally applicable. Re-
garding sustainability, the well-being of  the natural world and the 
responsible use of  natural resources should be taken into consid-
eration. Cost effectiveness and cost efficiency are also paramount 
concerns, as expensive solutions just are not going to work in the 
long run and are not needed. Likewise, another consideration is 

The LeaderU Network:  
Bridging Educational Inequities Through  

Podcast Repositories and Radio Communication

Ed Harris 
Oklahoma State University

the notion of  openness, which includes flexibility and accessibil-
ity as well as the use of  open-source technologies, communication, 
and information. In sum, whatever applications are adapted, they 
should be universally available as well as facilitate knowledge and 
help develop the values, attitudes, and skills needed to be effective 
participants in an interdependent and interconnected world.

One way to address the problem is through a network of  
educational institutions, media specialists, radio professionals, and 
nonprofit organizations that collaborate specifically to bridge edu-
cational inequities throughout the world. One of  the central pur-
poses of  this network would be to produce educational podcasts 
for audio repositories, virtual libraries, audio journals, and especially 
radio communication. This proposed LeaderU Network would be 
an important medium to disseminate pertinent educational infor-
mation to populations in remote, isolated corners of  the globe.  
An example of  this type of  networking is currently taking place at 
Oklahoma State University.  Faculty from the College of  Educa-
tion along with Oklahoma State University’s Institute of  Teaching 
and Learning Excellence and the nonprofit organization, Ears to 
Our World (ETOW), are partnering to develop, catalogue, and dis-
seminate educational podcasts that can be broadcasted to and/or 
downloaded from any part of  the world.

The first series of  these podcasts deal with educational lead-
ership and reading literacy. The audio content provides holistic 
ways leadership and literacy development can be accomplished in 
any socioeconomic or geographic setting. Regarding the partners, 
the Institute of  Teaching and Learning Excellence is providing the 
studio, editing, and production resources to record and store the 
audio podcasts. ETOW is a grassroots, humanitarian organization 
that specializes in the distribution of  medium- and shortwave radio 
technologies to connect media broadcasters with individuals in the 
developing world. ETOW is providing self-powered shortwave ra-
dios to schools and communities in remote areas, including Haiti, 
Belize, and Kenya, as well as helping to locate radio stations and 
producers to broadcast this information to those locations. More-
over, Oklahoma State University Professor Ed Harris and ETOW 
Director Thomas Witherspoon are developing a self-powered MP3 
player that can contain prerecorded podcasts for those who do not 
have Internet access. 

Catalogued podcasts and self-powered shortwave radio have 
certain advantages over other modern communication technolo-
gies. For example, while most people in the Western world are rel-
atively adept at computer and Internet technologies, many world 
citizens still do not have computer and Internet skills. Shortwave 
radio, particularly self-powered shortwave radio, is an excellent 
means to reach isolated areas of  the world as well as augment and 
complement other available communication technologies (Gilbert, 
2009). These podcasts, or audio streams, can be broadcasted from 
regional or distant countries. Also, with the cooperation of  local 
governments and/or educational institutions, audio streams can be 
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uploaded to a computer server within any country and then broad-
cast via shortwave at designated times or intervals for the benefit of  
the peoples of  the area.  

Goals and Future Projects of  the LeaderU 
Network
The LeaderU Network is progressively evolving, and current mem-
bers are working on cost-efficient, user-friendly, sustainable solu-
tions as well as seeking like-minded partners. Some of  the network’s 
goals include the following:

•  Expand usages of  podcasts to include the production of  an 
audio journal.

•  Develop school broadcasts that include curriculum-based con-
tent.

•  Develop adult education and community development broad-
casts.

•  Develop farm and home broadcasts targeted for farmers and 
villagers to provide information and advice on agriculture as 
well as assistance in adopting innovative practices.

•  Develop university broadcasts aimed to expand higher educa-
tion as widely as possible among the different strata of  society.

•  Develop and utilize existing language-learning programs aimed 
to teach a variety of  languages.

•  Utilize interactive radio technologies that allow for asynchro-
nous feedback and communication.

•  Develop cooperative relationships with regional governments 
and educational institutions to store programs on their com-
puter servers for broadcast to the peoples in their respective 
areas.

For more information about the LeaderU Network contact:

Dr. Ed Harris
College of  Education, Oklahoma State University
405-744-4932
ed.harris@okstate.edu
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UCEA Employment  
Resource Center 

UCEA Job Search Handbook
The UCEA Job Search Handbook, located on the UCEA website 
(www.ucea.org), is an online resource for aspiring educational 
leadership faculty members and the institutions that prepare 
them. Topics include preplanning, preparing an application, 
the interview, postinterview tactics, negotiations, and sample 
materials. 

UCEA Job Posting Service
UCEA provides, free of  charge on its website, links to job position 
announcements.  To submit a posting for the website, please e-
mail the URL for the position announcement (website address at 
your university where the position description has been posted) to  
ucea-list@virginia.edu. A link will be provided to the job an-
nouncement from the UCEA job posting page: www.ucea.org. 

UCEA-Sponsored Events  
at the 2012 AERA Meeting:

April 12-15, 2012, Vancouver, BC, Canada

Thursday, April 12–Friday, April 13
32nd Annual David L. Clark National Graduate Student 

Research Seminar in Educational Leadership & Policy 

Friday, April 13
Barbara L. Jackson Scholars Spring Workshop 
William L. Boyd National Educational Politics Workshop

TBA
Division A & L, UCEA, and Sage Publications Joint 

Reception
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New Member: University of  Illinois–Chicago
UCEA welcomes new member, University of  Illinois at Chicago. The University of  Illinois at Chicago College of  Education offers five doc-
toral-level degree programs: PhD in Curriculum and Instruction, PhD in Educational Psychology, PhD in Policy Studies in Urban Educa-
tion, EdD in Urban Education Leadership, and PhD in Special Education. In addition, the university offers nine master’s degree programs. 

The PhD in Curriculum and Instruction offers a concentration in Curriculum Studies, focusing on urban education and its global and 
local counterparts. This program is highly visible nationally and internationally because the main advisors for this program are scholars at 
the forefront of  the curriculum studies community. The other available concentration is Literacy, Language, and Culture, grounded in the 
commitment that language and literacy are essential to every aspect of  human development. 

The PhD in Policy Studies in Urban Education has two concentrations as well. The Educational Organization and Leadership con-
centration involves theoretical perspectives including organizational theory and research, administration and leadership theory, educational 
policy processes, educational organization and leadership, and educational change. The concentration on Social Foundations focuses on 
the social, cultural, political, economic, and global contexts of  education, particularly for urban schools. Students engage in critical, activist 
scholarship on diversity, equity, and social justice in education.

The EdD in Urban Education Leadership has been nationally recognized for its innovation and quality and was identified as a “mod-
el” program by the Illinois Board of  Higher Education Commission on School Leader Preparation. It offers at least 3 years of  site-based 
coaching by former principals who have transformed urban schools and 3 years of  field assessment. The EdD is a single degree program 
designed to accommodate candidates at different stages of  their professional careers.

The PhD in Educational Psychology has two concentrations: Human Development and Learning or Measurement, Evaluation, 
Statistics, and Assessment. Finally, the PhD in Special Education program has been recognized as an exemplary program and awarded a 
leadership preparation grant from the U.S. Department of  Education.

For more information, contact: 

University of  Illinois
College of  Education (MC 147)
1040 West Harrison Street
Chicago, IL 60607-7133
(312) 996-4532
Elise Wilson: ewilson@uic.edu

http://education.uic.edu

New Full Member: Texas State University
Texas State University in San Marcos offers four doctoral degrees: PhD in Adult, Professional, and Community Education; PhD in School 
Improvement; PhD in Developmental Education; and EdD in Developmental Education. In addition, the university offers numerous mas-
ter’s degrees in three departments: (a) Curriculum and Instruction; (b) Counseling, Leadership, Adult Education, and School Psychology; 
and (c) Health and Human Performance.

The vision of  the PhD in Education program (Adult, Professional, and Community Education or School Improvement) is to pre-
pare transformational leaders who will become change agents committed and prepared to improve the quality of  learning communities 
and learning across the life span. The doctoral program in Developmental Education encourages students to critically examine the current 
state of  developmental education, define its essential role in postsecondary education, engage in research-based reconceptualizations of  
the field, and create new theory and innovative practices. The website offers extensive detail on the programs: www.education.txstate.edu/ 
degrees-programs/graduate.htm

For more information, contact: 

College of  Education, Texas State University
Education 4032
601 University Drive
San Marcos, TX 78666-4616
Phone: 512-245-2531
Fax: 512-245-9923
edphd@txstate.edu

http://www.education.txstate.edu/degrees-programs/graduate.html
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Journal of  Research on 
Leadership Education (JRLE)

Michele Acker-Hocevar and Gail Furman, Coeditors
Washington State University

Greetings from the new JRLE editorial team at Washington State 
University! We were delighted to be selected by UCEA as JRLE’s 
new editors and will do our best to ensure the journal’s continued 
success and growth. We are very grateful to Edie Rusch at the Uni-
versity of  Nevada, Las Vegas, for her dedicated work as founding 
JRLE editor and for establishing the journal’s reputation as a major 
venue for scholarship on leadership preparation.

Our vision for JRLE is straightforward: We want the journal 
to serve UCEA’s mission and the needs of  the field by promot-
ing and publishing first-rate, cutting-edge scholarship related to 
leadership preparation and development. To further this vision, we 
strongly encourage submissions related to 

• innovative approaches to leadership preparation and profes-
sional development, including technological innovations;

• research on leadership preparation programs, including 
evaluation of  impacts and outcomes;

• conceptual/theoretical analyses that push the envelope in 
regard to leadership practice and preparation;

• analyses of  current policy trends impacting leadership prepa-
ration, e.g., the growth of  alternative routes to administrative 
certification and the wide variations in credentialing require-
ments across states; and

• international contexts of  leadership preparation and profes-
sional development and comparative studies.

Regarding innovation, don’t miss the December 2011 issue pub-
lished on the UCEA website (www.ucea.org/jrle/). This is an inno-
vative, special issue on technology in leadership preparation, edited 
by Matthew Militello and Jennifer Friend. You will find multiple cre-
ative ideas for embedding technology into your existing leadership 
courses, along with “hotlinks” to illustrate documents and videos…
enjoy!

Finally, we are delighted to announce that JRLE is now part 
of  the Sage journal family, joining other premier UCEA journals, 
Educational Administration Quarterly and Journal of  Cases in Educational 
Leadership. JRLE will continue as an e-journal, but with all the ad-
vantages of  the Sage system for managing submissions and pro-
moting the journal. The next two editions this year will be published 
in April and October. These editions promise to be as exciting as 
the first one edited by Militello and Friend. UCEA members will 
continue to have free access to JRLE issues. Please contact JRLE 
at jrle.editor@wsu.edu if  you have questions about submitting an 
article to the journal through the Sage system or if  you would like 
to be considered as a reviewer.

We look forward to your continued contributions to JRLE!

Michele Acker-Hocevar and Gail Furman, Co-Editors
Washington State University

          UCEA Amazon 
          Bookstore

Shop the UCEA Amazon Bookstore

http://astore.amazon.com/u0b4-20

www.UCEA.org

UCEA, in partnership with Amazon, now offers one-stop 
shopping for all your professional print and e-book needs 
through its online Amazon Bookstore. Purchase books 
published by UCEA members or authored by Convention 
keynote speakers and browse topics of  interest. 
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Accessing the Sage Education Bundle of  Journals  
Through UCEA’s Members-Only Site

Jennifer E. Cook, UCEA

1. Go to www.ucea.org
 
Click on the Members-Only link.

1 

2 

3 

2. Log in and enter   
       password.

URL is http://www.ucea.org/
members-only/

3. You will be directed to the    
        Members-Only page. 

For free access to the Sage 
Education bundle, click “The Sage 
Education Collection.” 

Important: this will open a separate 
browser tab. 

Note logged-in status.
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4 

5 

4. A separate  
       browser tab will  
       open for the  
       Sage  
       Education  
       Collection. 

URL is http://www.
ucea.org/the-sage-
education-collection/ 

Click on the Sage 
Education Collection 
link.

5. You will be redirected to online.sagepub.com 

Best to click the “Search Within Sage Journals Available to Me” option. 
                                   
                                                                   Note log-in info.

Note this tab may be behind the tab for 
the last page you were on. Note two 
tabs.
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6. Enter search terms.

Either use the Boolean fields or use the simple search on upper right. 

6 

7 

7. Success! 

Click on Full Text pdf. 

Download to computer.
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JCEL publishes peer-reviewed cases appropriate for use in programs that prepare educational leaders. Cases presented 
in the quarterly review cover the tangled, complex world of educational leadership, for graduate students as well as 
professionals in the field. Case study criteria: 

• Focus on pertinent and timely issues of educational leadership.
• Present a practical and realistic problem that requires the integration of knowledge within or across disciplines.
• Stimulate self-directed learning by encouraging students to generate questions and access new knowledge.
• Describe a problem that can sustain student discussion of alternative solutions.
• Describe the context in a rich fashion, including the individuals in the case.
• Encourage the clarification of personal and professional values and beliefs.
• Authenticate the connection of theory to practice.
• Include teaching notes that facilitate the use of the case for leadership development.

 
For example, recent issues have featured cases exploring the struggles of a new principal, 
homophobic bullying of students, teacher recruitment, the extremes schools go to to meet 
standardized testing requirements, full inclusion issues, the change in administrative 
priorities following a school shooting, and using JCEL case studies to meet ELCC 
standards.   

Editor: Richard Fossey, The University of North Texas: Richard.Fossey@unt.edu 

Journal of Cases of Educational Leadership
Relevant. Practical. Timely.

The best tool you’ll ever use in your 
educational leadership courses.

UCEA members have free access through the members-only site at www.ucea.org. 

A Sage Publication sponsored by the University Council for Educational Administration

http://jcel.sagepub.com
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Journal of  Research on Leadership Education
UCEA wishes to thank the following outgoing members of  the JRLE Editorial Board  
for their service to JRLE and the UCEA consortium:

•  Adrianna Kezar – University of  Southern California
•  Donald Hackmann – University of  Illinois at Urbana-Champaign 
•  Bradley Portin – University of  Washington 
•  James Earl Davis – Temple University 
•  Elizabeth Murakami-Ramahlo – University of  Texas at San Antonio 
•  Diana Riccardi – Clemson University  

JRLE is a electronic peer-reviewed journal that focuses on articles from multiple epistemological per-
spectives. JRLE serves as an international venue for discourse on the teaching and learning of  leadership across the many disciplines 
informing educational leadership. JRLE is edited by Gail Furman and Michele Acker-Hocevar, Washington State University, and spon-
sored by the UCEA and Sage Publications.

EL
CC

Coming Soon:

Grounding Leadership Preparation 
in Empirical Research:  

The Research Base Supporting 
the Educational Leadership 

Constituent Council  
(ELCC) Standards

Editors: Michelle D. Young & Hanne Mawhinney

Authors: 
• Dianne Taylor, Louisiana State University
• Pam Tucker, University of  Virginia
• Diana Pounder, University of  Central Arkansas
• Gary Crow, Indiana University
• Terry Orr, Bankstreet College
• Hanne Mawhinney, University of  Maryland
• Michelle Young, UCEA

The research base supporting the ELCC Standards for  
Advanced Programs in Educational Leadership at both district 
and building levels.

A UCEA Publication

Using Publications From 
EAQ, JCEL, or JRLE  

in Your Courses?
If  you are a UCEA faculty member and you plan to 
use articles from one of  UCEA’s journals or any of  
the Sage Education journals in your courses, your 
students can download a pdf  of  each article for free 
through the UCEA members-only section of  the 
website. Contact your Plenum Session Representative 
or UCEA headquarters for the members-only login 
information, then:

1. Go to www.ucea.org 
2. On the left-hand side, click on “Members Only.”
3. Type in the username and the password.
4. Then, the student can select the journal or publisher 

collection to access individual article pdfs.

www.ucea.org/publications

www.ucea.org
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Institution Clark Scholar Expected doctoral completion

Auburn University Maysaa Barakat Summer 2013

Auburn Univeristy Christie Broom July 2013

Eastern University Michael Evans Dec. 2012

Georgia State University Demetricia L Hodges May or Dec. 2012

Howard University Lucy Wakiaga Dec. 2012

Michigan State University Sedat Gumus Fall 2012

Old Dominion University Elizabeth Hoag Carhart May 2013

Rowan University Eva Ross May 2012

Rowan University Angela Scott 2012

Rutgers, State University of  New Jersey Yi-Jung Wu Fall 2014

Simon Fraser University Suzanne Pearce Summer 2013

Texas A&M University Michael Thorson Jr Fall 2012

Texas State University Jonna Beck Dec. 2012

Texas State University Genise Henry Dec. 2012

The Ohio State University Patricia Hanna June 2013

The Pennsylvania State University Catharine Biddle Dec. 2013

The Pennsylvania State University Eryka Charley May 2014

The University of  Tennessee–Knoxville Theresa Nixon 2014

The University of  Texas at Austin Jessica Brown 2013

The University of  Texas at Austin Kori Stroub Dec. 2012

The University of  Texas at San Antonio Diane Elizondo Spring 2012

The University of  Texas at San Antonio Angela Urick May 2012

University of  California–Berkeley Huriya Jabbar May 2014

University of  California–Davis Kathryn Hayes Dec. 2013

University of  Illinois–Urbana Champaign Matthew Linick Dec. 2012

University of  Kentucky Todd Baldwin Fall 2012

University of  Maryland Cara Jackson Spring 2013

University of  Maryland–College Park Nathaniel Malkus Summer/Fall 2012

University of  Michigan Lok-Sze Wong Spring 2014

University of  Minnesota Teresa Tyler May 2012

University of  Nevada, Las Vegas Carrie Sampson Spring 2013

University of  Oklahoma Patricia Simons Fall 2013/Spring 2014

University of  Pennsylvania Matthew Tossman May 2012

University of  San Diego Julie Zoellin Cramer May 2013

University of  Utah Bryan Hotchkins Dec. 2012

University of  Washington Michael DeArmond June 2013

University of  Wisconsin–Madison Jason Salisbury May 2013

University of  Wisconsin–Madison Terrance Green May 2013

University of  Washington, Seattle Daisy D Alfaro June 2013

Vanderbilt University Laura Neergaard May 2013
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Institution Jackson Scholar

Auburn University Lakesha Brackins

Auburn University Latrice Cole

California State University–
San Marcos

Kimberley Stiemke

Clemson University Edna  Martinez

Clemson University Chinasa  Ordu

Clemson University James Vines

Florida Atlantic University Chantal Sinady

Florida State University Joi Phillips

Florida State University Christopher Small

Hofstra University Jude Arther

Hofstra University Francisco  Roca

Louisiana State University Reagan Mitchell

Louisiana State University Berlisha Morton

Michigan State University Nimo Abdi

New Mexico State University Sabrina Zamora

Ohio State University Todd  Walker

Pennsylvania State University Nnenna  Ogbu

Sam Houston State University Hilton LaSalle

Sam Houston University Jeanine Wilson

Texas State University Juan Nino

Texas State University Alexis Maston

University of  Arizona Leah Dardis
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2010–2012 Jackson Scholar Research Symposium Participants

Israel Aguilar, Texas State University
Stephanie Cardona, Penn State
Hugo Ibarra, Stephen F. Austin State University
Leo Nesmith, Florida Atlantic University

Institution Jackson Scholar

University of  Cincinnati Jennifer Powell

University of  Cincinnati Yinying  (Helen) Wang

University of  Denver Shametrice Davis

University of  North Carolina 
(UNC)–Greensboro

Ty-Ron  Douglas

UNC–Greensboro Travella Free

UNC–Greensboro Reginald  Wilkerson 

University of  Oklahoma Crystal  Barker 

University of  Oklahoma Willa Barker

University of  Pittsburgh Joshua Childs

University of  Pittsburgh Maritza Lozano

The University of  Texas 
(UT)–Austin

William Lee

UT–San Antonio Chryssa  Delgado

UT–San Antonio Roopa Prasad

University of  Washington Eligio  Martinez

University of  Washington Kathryn Torres

University Of  Wisconsin–
Madison

Terrance Green

Vanderbilt University Hajime Mitani

Vanderbilt University Daniela  Torres

Washington State University Amy Eveskcige

Wayne State University Dee Lacy

Cedelle Niles, University of  Tennessee
Jeena Owens, University of  Alabama
Timothy Salazar, University of  Utah
Colleen Simpson, Fordham University
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UCEA Announces  
2011 Award Recipients

UCEA’s annual awards were presented at the awards luncheon at the 
25th annual convention in Pittsburgh, PA, November 17-20, 2011. 

Roald F. Campbell Lifetime Achievement Award: 
Joseph F. Murphy
The Roald F. Campbell Lifetime Achievement Award was instituted 
by UCEA in 1992 for the purpose of  recognizing senior professors 
in the field of  educational administration whose professional lives 
have been characterized by extraordinary commitment, excellence, 
leadership, productivity, generos-
ity, and service. At the same time, 
the award celebrates the remark-
able pioneering life of  Roald F. 
Campbell, whose distinguished 
career spanned many years and 
exemplified these characteristics. 
The 2011 recipient of  the Roald 
F. Campbell Lifetime Achieve-
ment Award is Dr. Joseph F. Mur-
phy, Frank W. Mayborn Chair of  
Education and Associate Dean 
at Peabody College, Vanderbilt University. In the public schools, 
he has served as an administrator at the school, district, and state 
levels. He is a past program chair for Division A of  AERA and a 
past vice president of  AERA. Murphy is the coeditor of  the AERA 
Handbook of  Research on Educational Administration (1999); editor of  
the National Society for the Study of  Education yearbook, The Edu-
cational Leadership Challenge (2002); and coeditor of  the UCEA Hand-
book of  Research on the Education of  School Leaders. His work is in the 
area of  school improvement, with special emphasis on leadership 
and policy. He has authored or coauthored 20 books in this area and 
edited another 12 books.  He has also published over 250 articles 
and book chapters on school improvement and leadership. Murphy 
was founding chair and directed the development and revision of  
the ISLLC Standards for School Leaders. He led the Council of  
Chief  State School Officers team that developed the specifications 
with the Educational Testing Service for the School Leaders Licen-
sure Assessment. He is one of  the four cocreators of  the Vanderbilt 
Assessment of  Leadership in Education.

Edwin M. Bridges Award: Martha McCarthy
The Edwin M. Bridges Award hon-
ors original, outstanding work in 
the area of  research or develop-
ment that contributes to our knowl-
edge and understanding of  how 
best to prepare and support future 
generations of  educational leaders. 
Dr. Martha McCarthy is the chair 
of  the Department of  Educational 
Leadership and Policy Studies at 
Indiana University at Bloomington.  
McCarthy specializes in education 
law and policy.  McCarthy received her PhD in Educational Ad-

ministration from the University of  Florida. Her current research 
interests include church–state relations, challenges to public school 
programs, equity issues including sexual harassment, school uni-
form policies, school privatization, reform of  educational leader-
ship preparation programs, student engagement, and most aspects 
of  students and teachers’ rights. She was previously director of  
the Indiana Education Policy Center and the High School Survey 
of  Student Engagement. McCarthy has also been a public school 
teacher and administrator. She has authored or coauthored nine 
books and more than 200 articles on educational law and leadership 
preparation programs. She has served as president of  the Educa-
tion Law Association (ELA) and the UCEA and vice president for 
Division A of  the AERA. She has received the Sonneborn Award 
for distinguished teaching and research at IU (1991), the McGhehey 
Award for outstanding contributions to the field of  school law from 
ELA (1992), the Living Legend Award from the National Council 
of  Professors of  Educational Administration (2002), the Bowman 
Award for exemplary teaching pertaining to American civilization 
across the IU System (2004), and the Campbell Lifetime Achieve-
ment Award from UCEA (2004).  

Jack A. Culbertson Award: Julian Vasquez Heilig
The Jack A. Culbertson Award was established in 1982 in honor 
of  UCEA’s first full-time executive director, who retired in 1981 
after serving 22 years in the position. The award is presented annu-
ally to an outstanding junior professor of  educational administra-
tion in recognition of  contributions to the field. The 2011 Jack A. 
Culbertson award recipient, Dr. Julian Vasquez Heilig, is Assistant 

Professor of  Educational Policy 
and Planning at The University 
of  Texas at Austin. He obtained 
his PhD in Educational Adminis-
tration and Policy Analysis and a 
master’s in Sociology from Stan-
ford University. He also holds a 
master’s of  Education Policy from 
the Center for the Study of  Higher 
and Postsecondary Education and 
his bachelor’s, cum laude, from the 

University of  Michigan. His current research includes quantitatively 
examining how high-stakes testing and accountability-based reforms 
and incentive systems impact urban minority students.  Heilig’s 
research interests also include issues of  access, diversity, and equity 
in higher education. He was recently named the Associate Director 
of  Program Centers by UCEA and is a codirector of  the University 
of  Texas Center for Collaborative Educational Research and Policy.

Jay D. Scribner Mentoring Award: Fran Kochan
The Jay D. Scribner Mentoring Award honors educational leader-
ship faculty who have made a substantive contribution to the field 
by mentoring the next generation of  students into roles as univer-
sity research professors, while also recognizing the important roles 
mentors play in supporting and advising junior faculty. This award 
is named after Jay D. Scribner, whose prolific career spans over four 
decades and who has mentored a host of  doctoral students into the 
profession while advising and supporting countless junior profes-
sors. Dr. Frances Kochan is a Wayne T. Smith Distinguished Profes-
sor in Educational Leadership and served as the dean in the College 
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of  Education at Auburn University 
2005–2010. She also served the col-
lege as an associate and interim dean. 
She was the past director of  Auburn 
University’s Truman Pierce Institute. 
She served as a Plenum Representa-
tive for UCEA for 7 years and is a 
past president of  UCEA. She earned 
her PhD at Florida State University. 
Kochan has been a school teacher, 
principal, curriculum supervisor, and superintendent. Her research 
interests focus upon collaboration at all levels including mentor-
ing, creating partnerships, and conducting collaborative research. 
Kochan was the director of  the West Alabama Learning Coalition, 
a group of  partnerships involving schools, universities, businesses, 
and community agencies who engage in political, social, and com-
munity action to improve educational opportunities for children 
and adults in impoverished rural communities in the region. She 
also served on the board of  directors of  the Holmes Partnership, 
a group committed to creating partnerships to enhance colleges of  
education and schools.

UCEA Master Professor Award: Diana Pounder
The UCEA Master Professor Award 
is given to an individual faculty mem-
ber who is recognized as being an 
outstanding teacher, advisor, and 
mentor of  students. The recipient of  
this award has taken a leadership role 
in his or her academic unit and has 
aided in the advancement of  students 
into leadership positions in the K-12 
system while promoting and support-
ing diversity in faculty, students, staff, 
programs, and curriculum in the field of  educational leadership. The 
2011 UCEA Master Professor recipient is Dr. Diana Pounder, dean 
of  the College of  Education at the University of  Central Arkansas 
since 2009. Pounder had been at the University of  Utah since 1989, 
where she was Professor of  Educational Leadership and Policy, and 
she also served as Associate Dean for Professional Education in the 
College of  Education 1999–2004. Earlier in her career, she worked 
for 10 years in public schools as a high school math teacher, sec-
ondary guidance counselor, and middle school principal. Pounder 
has earned local and national recognition for her scholarship and 
professional service, including being among “the 50 most produc-
tive and influential scholars in the field of  educational leadership 
nationally” included in a study published in Teachers College Record. 
Pounder recently completed a 5-year term as editor of  Educational 
Administration Quarterly, the leading U.S. scholarly journal in the field 
of  educational administration, and is a past president of  UCEA. 
She is also past secretary of  Division A of  the AERA.

Paula Silver Case Award:  
Donald Peurach & Gary E. Marx
The Paula Silver Case Award was instituted by UCEA in 1999 to 
memorialize the life and work of  Paula Silver, former UCEA as-
sociate director and president-elect, who made significant contribu-
tions to our program through excellence in scholarship, advocacy 

of  women, and an inspired understanding of  praxis. The Paula 
Silver Case Award was presented to two recipients this year, Dr. 
Donald Peurach, Michigan State University, and Dr. Gary E. Marx, 
Eastern Michigan University. The award, which was presented by 
JCEL Editor Richard Fossey, reflected the following four criteria:

1.  complexity, in a case that would challenge students who would 
be discussing the case in a graduate-level educational admin-
istration class;

2.  rich contextual detail;

3.  ambiguity that would stimulate students to offer multiple inter-
pretations and varied solutions to the problems described; and

4.  relevance to most students in educational leadership programs. 

In addition, the committee looked for a case that was free of  ideo-
logical bias—a case that did not suggest a particular ideological 
approach to an educational leadership problem but rather encour-
aged case readers to suggest multiple approaches and ideological 
perspectives when analyzing and discussing the case.

Peurach and Marx wrote a case entitled “Leading Systematic 
Improvement: Confronting Complexity in Turnaround Schools,” 
which appeared in the September 2010 issue of  JCEL. They told 
the story of  Betty Johnson, who had been hired to be a school dis-
trict’s “Turnaround Coordinator.” Her job was to lead the school 
district’s Math Turnaround Initiative, which would use grant funds 
for math curriculum development, professional development, and 
assessment. 

Ms. Johnson encountered multiple challenges. First, the dis-
trict’s high schools were not prepared for “sustained, systematic 
improvement” in mathematics instruction. The high schools were 
steeped in the culture of  site-based management. Principals pur-
sued a strategy of  getting grants, spending the grant money, and 
moving on to the next grant opportunity without assessing aca-
demic outcomes. “This cycle of  adoption-and-abandonment rein-
forced already-strong norms of  resistance and autonomy among 
teachers, who hunkered down behind closed doors of  their in-
dividual classrooms and rode out the storms” (Peurach & Marx, 
2010, p. 29). In addition, Ms. Johnson relied on faculty at a nearby 
university to develop a new mathematics program for the school, 
but the program offered no guidance about what teachers and 
school leaders were to do differently in providing math instruction. 
Used to resisting new programs, most teachers did not embrace 
the new math program. Furthermore, although the math initia-
tive called on principals to observe how teachers were using the 
university-provided materials, principals were reluctant to intrude 
in teachers’ individual classrooms and most did not conduct class-
room observations. 

Finally, Ms. Johnson discovered that she would have little 
or no support from the school district’s Director of  Curriculum 
Instruction or the district’s Assessment Coordinator. Ms. Johnson 
simply did not have enough time to provide extensive support for 
teachers and principals of  the schools she was assisting. All these 
problems made her feel “that she was engaged in a version of  
school reform well beyond her professional expertise” (p. 30). Ms. 
Johnson identified three options for confronting the complexity 
of  her job: 

1. She could simply ignore the myriad problems she faced, ob-
tain another job, and leave the challenges of  implementing the 
math initiative to someone else.
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2. She could whitewash the problems she confronted by emphasizing small 
successes while ignoring serious problems.  This strategy might buy her 
some time to work on problems in the 2nd year of  the initiative.

3. Finally, Ms. Johnson could confront the complexity of  her job challeng-
es head on. Stakeholders needed to understand that systemic improve-
ment was “uncertain, long-term work” and “adjust their expectations 
accordingly” (p. 31).

By describing a situation that many school-reforming educators often face, 
the case had the ring of  authenticity. The case offered multiple solutions to a 
genuine problem often faced by educational leaders, and the case’s teaching 
notes emphasized the need for students to grapple with the difficulty and 
complexity of  implementing school-level reform strategies.

Distinguished Service Award: 
Gerardo Lopez, Hanne Mahwinney, Edie Rusch
On occasion, UCEA’s leadership has found it appropriate to honor UCEA 
faculty for their outstanding service to the organization and the field. This 
year UCEA honored three such individuals: Gerardo Lopez, Loyola Univer-
sity–New Orleans; Hanne Mawhinney, Univer-
sity of  Maryland; and Edith Rusch, University 
of  Nevada–Las Vegas. 

Professor Lopez (right) was honored for 
his service to UCEA as the Associate Direc-
tor of  Publications as well as for taking on the 
editoriship of  the Journal of  Cases in Educational 

Leadership during its 
transition from Miami 
University to the Uni-
versity of  North Texas. Professor Mawhinney (left) 
was honored for several years of  service represent-
ing UCEA on the Educational Leadership Con-
stituent Council (ELCC) audit committee and for 
providing leadership 
for the revision of  the 
ELCC standards and 
the development of  an 
improved process and 

set of  resources to guide the naitonal review of  
leadership programs for NCATE’s ELCC. Pro-
fessor Rusch (right) was honored for serving as 
the founding editor of  the Journal of  Research on 
Leadership Education.  

Looking Ahead
It’s not too early to think about honorees for the 2012 convention. The next 
cycle of  UCEA awards begins in late spring with selections completed by 
the end of  summer. Please refer to future announcements in UCEA Review, 
in UCEA Connections, and on the website. Additionally, each April UCEA 
announces the recipient of  the William J. Davis Award. The Davis Award 
is given annually to the authors of  the most outstanding article published in 
Educational Administration Quarterly during the preceding volume year. Con-
tributions to the award fund are welcome and should be sent to UCEA, the 
University of  Virginia, Curry School of  Education, 405 Emmet St., Charlot-
tesville, VA, 22903. 

Nominations for UCEA’s 2012 awards competition are due May 30, 
2012. Please see www.ucea.org for information on criteria and the nom-
ination process.

UCEA Welcomes Your 
Participation in  
Convention 2012

For those who would like to volunteer to 
serve as a convention proposal reviewer or 
chair/discussant, you can do so through 
the UCEA website after April 1, 2012. 
Similar to proposal authors, volunteers 
will sign up through UCEA’s All Academic 
2012 Convention portal.  

2012 UCEA Conference 
Theme:  

The Future Is Ours:  
Leadership Matters

The conference theme is intentionally open 
ended, representing both the uncertainty of  the 
future and the urgency of  our proactive efforts to 
frame it in ways that are socially just, student cen-
tered, and research based. We want the 2012 Con-
ference to be innovative—modeling new practices 
and ways of  communicating, creating spaces and 
places for critical and in-depth dialogues and net-
working with UCEA members, and fostering new 
partnerships and research opportunities.

Have you ever heard of  an unconference 
(Greenhill & Wiebrands, 2008) or Ignite sessions 
(a grouping of  3-minute, rapid research presenta-
tions followed by discussion)? These are just two 
of  the new ideas we are considering. At this point 
the following strands are topping our list:

• leading with global communities in mind;
• sustainability and green school leadership;
• technology-facilitated leadership, communi-

cations, and learning;
• expanding and enriching effective partner-

ships; and
• educational policies for the future.  

Greenhill, K., & Wiebrands, C. (2008, November). The 
unconference: A new model for better professional communi-
cation. Paper presented at the LIANZA Confer-
ence: Poropitia Outside the Box, Auckland, New 
Zealand. Available from http://researchrepository.
murdoch.edu.au/624/
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l. General Information
The 26th annual UCEA Convention will be held at the City Center Marriott in Denver, Colorado. The convention will commence Thurs-
day, November 15, 2012 at 12:00 noon and will conclude Sunday, November 18, 2012 at 1:00 p.m.  The purpose of  the 2012 UCEA Con-
vention is to engage participants in discussions about research, policy, and practice in educational leadership and administration.  Members 
of  the Convention 2012 Program Committee are Cindy Reed (Auburn University), Cosette Grant-Overton (University of  Cincinnati), 
Lisa Kensler (Auburn University), and Susan Korach (University of  Denver).  

II. Theme 
The 26th Annual UCEA Convention theme, “The Future Is Ours: Leadership Matters,” recognizes that not only is the field of  
university-based leadership preparation changing in response to numerous political, demographic, technological, and economic dynamics, 
but also we, as leaders in the field, must help create that future.  This year’s convention theme addresses the reality that our various roles in 
educational leadership, as scholars, scholar-practitioners, or advocates, have never been more important.  Consequently, the convention will 
offer opportunities for scholars, scholar-practitioners, advocates, and our professional partners to critically examine research and practices, 
to strategically influence policy and practice, and to purposefully develop new partnerships and networks.  These opportunities aim to en-
hance our work both at and beyond the convention.  

Based on feedback from 2011 convention attendees, the 2012 convention will premier two new session formats—unconference1  and 
Ignite2  sessions.  These sessions provide purposeful opportunities for in-depth, spontaneous dialogues and deliberations on topics criti-
cal to educational leadership.  The unconference sessions will reflect Open Space Technology3 principles that honor the expertise present, 
the power of  self-organized social networks, and the value of  learning conversations.  We invite all attendees to step out of  our traditional 
formats and boldly think “as if  there is no box” by being prepared to share innovations, collaborate, network, and learn through these un-
conference sessions.  Unconference sessions offer a unique opportunity to engage in intense discussions and expand collaborative networks 
for exploring topics or research of  interest, building off  of  ideas generated by a prior session or keynote, sharing submissions that were not 
accepted, etc.  No proposal, only attendance, is needed for participation in unconference sessions. 

Ignite sessions are best summarized by the motto, “Enlighten us, but make it quick.”4  The Ignite sessions follow a specific structure 
for sparking interest and awareness of  multiple topics while encouraging additional thought and action from the audience.  Presenters focus 
on a single message that shares personal and professional passions and/or unique strategies and approaches.  The submission of  a proposal 
is needed for an Ignite session, and details are included in the session descriptions section of  this call.  It is our hope that new research, 
publications, collaborations and professional relationships will emerge from these nontraditional sessions.

The 2012 UCEA Convention Call for Proposals encourages submissions that explore broadly the landscape of  quality leadership 
preparation, including research and engaged scholarship on global issues and contexts influencing the field of  educational leadership; 
emerging trends influencing educational leadership; effective preparation program designs and improvement efforts; innovative and syn-
ergistic partnerships that enhance leadership, policy work, and politics; and other issues that impact the current and future practice of  
educational leaders and enhance the scope of  influence of  educational leadership research.  

To address the 2012 UCEA Convention theme, “The Future Is Ours: Leadership Matters,” we invite members of  the UCEA commu-
nity and other educational leaders to come prepared to learn from each other by (a) sharing their research and proposing innovative ways to 
utilize research that informs leadership preparation, practice, and policy at national, state, local, and international levels; (b) developing ways 
in which educational leaders can enhance academic excellence, equity, and social justice in P-20 transnational educational contexts; and (c) 
engaging in dialogue, planning, and collaborative scholarship to enhance our efforts to create quality leadership preparation.  The following 
proposal topics are provided to stimulate ideas for the 2012 UCEA Convention.  We invite other topics addressing the convention theme, 
especially research on tools for enabling the field to take a proactive role in reframing current policy debates, allowing and encouraging 
inclusion of  student voice, and promoting innovative and socially just leadership practices. 

Call for Proposals: UCEA Convention 2012

“The Future Is Ours: Leadership Matters”

A.  Global Issues and Contexts Influencing the Field of  Educational Leadership: How does or should the increasing globalization 
of  educational policies and practice influence educational leadership and high-quality leadership preparation?  What do these changing 
contexts suggest for the future of  our field?

• Cultural competencies   •  Ethical issues
• Global leadership practices   •  Social justice issues
• Advanced technologies and social media

1 Boule, M. (2011). Mob rule learning: Comps, unconferences, and trashing the talking head. Medford, NJ: Information Today. 
2 See “Ignite” on the Wikipedia website: http://en.wikipedia.org/wiki/Ignite_(event) 
3 Owen, H. (2008). Open Space Technology: A user’s guide. San Francisco, CA: Berrett-Koehler.
4 Ignite. (2012). Home page. Available at http://www.igniteshow.com 
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C.  Leadership Preparation and Program Development: How 
do leadership preparation programs reflect the characteristics of  
high-quality leadership preparation? How do leadership prepara-
tion programs evaluate quality and execute improvement? How 
effective are current leadership preparation programs at preparing 
leaders for the schools, districts, and states? How do preparation 
programs examine and measure their impact and track their im-
pact? How do preparation programs ensure relevance and support 
their students and partners? 

• Recruitment and selection
• Coherent and relevant curriculum
• Active, problem-focused learning
• Cohort designs
• Coaching, mentoring, and other supportive structures
• Impact of  preparation to practice at the individual, school, 

district, and state levels including teacher and student perfor-
mance 

• Advances in program relevancy to the problems of  leader-
ship practice, particularly issues of  equity, social justice, and 
achievement

• Alumni support and professional development
• Job-embedded leadership development
• University partnerships with schools, districts, and states

D.  Innovative and Synergistic Partnerships: What constitutes an 
effective partnership?  Who should be “at the table?”  How do 
we develop less traditional partnerships—like other professional 
organizations, businesses/corporations—especially those that are 
engaged in and/or support educational initiatives?  Once at “the 

table,” how do we keep partners actively engaged?  How do 
we sustain healthy partnerships?

• University partnerships with schools, districts, states, pro-
fessional and community organizations, businesses/corpo-
rations, and foundations

• Exemplars of  partnership practices and lessons learned
• P-20 partnerships
• Student, parent, and community engagement
• Innovative and nontraditional partnerships
• Mutually beneficial partnerships 

E.  Politics and Policy: What are the politics of  leadership prep-
aration and practice?  How do institutions of  higher educa-
tion, and other leadership development programs, actively en-
gage with decision makers and influence policies that impact 
leadership preparation and P-20 environments?  How does 
research and evaluation inform how scholars engage with de-
cision makers and policy makers?

• Financing public and higher education (e.g., state funding, 
university funding, supplemental sources, grant funding) 

• Non-university-based preparation (e.g., alternative, non-
profit, for-profit, and district providers)

• Foundation involvement in leadership preparation and 
practice

• Nonpublic schools (e.g., charter schools, private schools, 
and home schooling) and vouchers

• Implications of  Race to the Top on leadership preparation 
and practice

• State and national standards and requirements
• Accreditation

F.  Knowledge Is Power: How do scholars and their collab-
orative partners broaden their scope of  influence through 
research?

• Creation of  research-based products
• Dissemination efforts
• Research utilization
• Use of  technology
• Alternate venues and audiences 
• P-20 student voice
• School, district, and community change

III. Session Categories 
A.  Paper Sessions. These sessions are intended for reporting research results or analyzing issues of  policy and practice in an abbreviated 

form.  Presenters are expected to provide electronic copies of  papers.  The proposal summary should include a statement of  purpose, 
theoretical framework, findings, and conclusions.  For research reports, also describe data sources and methods.  A discussion leader will 
be assigned to facilitate dialogue for the session. 

B.  Symposia. A symposium should examine specific issues, research problems, or topics from several perspectives and should allow for 
dialogue and discussion.  Session organizers are expected to chair the session and facilitate discussion.  Symposium participants are 
expected to develop and provide electronic copies of  papers. 

C.  Critical Conversations/Dialogue. These sessions are intended to stimulate informal, lively discussions using a series of  provocative 
questions or vignettes.  Session organizers may organize a panel of  participants who facilitate and guide the conversation about criti-
cal issues, concerns, and perspectives.  Alternatively, these sessions may be organized as a dialogue where the organizers and audience 
discuss an issue or series of  questions in small groups.  The proposal summary should describe the purpose of  the session, the ways in 
which participants will engage in conversation/dialogue, and examples of  questions or areas to be addressed. 

B.  Emerging Trends and Issues Influencing the Field of  Edu-
cational Leadership: What are the emerging trends and issues 
influencing our field?  In what ways do these trends and issues 
influence our work now and in the coming years?

• Sustainability
• Environmental and health issues
• Accountability
• Diversity
• Economic issues
• Competition or competitive markets
• Legislation
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D.  Innovative Sessions and Mini-Workshops. Proposals utilizing innovative presentation/interaction strategies are encouraged, such as 
web-based projects, films, and the use of  technology to increase interaction and participation. The proposal summary should describe 
the focus and purpose of  the session or mini-workshop (to be held during the convention), the innovative format, and how the format 
will enhance adult learning and discussion. 

E.  International Community-Building Sessions. These sessions, regardless of  format (i.e., paper, symposia, conversation, etc.), require 
participants to be from two or more different countries.  The focus of  these sessions must be examinations of  critical issues from these 
multiple international perspectives.  The proposal summary should describe the purpose of  the session, the format participants will 
employ, and a list of  the national contexts that will be represented. 

F.  Ignite Sessions. These sessions are intended to stimulate informal, lively discussions using a cluster of  four to five 5-minute presenta-
tions with no more than 20 slides per presentation, where each slide is displayed for approximately 15 seconds while the speaker ad-
dresses the audience.  The intent of  an Ignite session is to spark interest and awareness of  multiple yet similar topics while encouraging 
additional thought and action on the part of  presenters and members of  the audience.  Ignite sessions are an ideal way to present in-
novations, effective strategies and tools, problems of  practice, collaborations, etc.  The proposal summary should be for an individual 
(5-minute) Ignite presentation that describes the purpose and topic of  the 5-minute presentation, relevant literature, findings (if  rel-
evant), and examples of  questions or areas to be addressed. Examples of  “Ignite” Sessions: 

         http://www.youtube.com/user/iGNiTe?blend=1&ob=4#p/u/3/rqSkuIkwQ98 

         http://www.youtube.com/playlist?list=PL9790118FDAAA1D9A

G.  Pre- and Postconvention Work Sessions and Workshops. These sessions, which provide both 2- and 4-hour sessions for scholars 
of  similar interest, are encouraged for (a) groups of  scholars who are working on projects directly related to the core mission of  UCEA 
and (b) scholars who wish to present a workshop for faculty members attending the convention.  Proposals should describe the purpose 
of  the session, relevant literature, how the time will be used, the role and expertise of  facilitators, outcomes for participants, and plans 
for disseminating information from the session/workshop to UCEA member institutions and the field. 

Additionally, UCEA is offering two other ways for engagement in the 2012 Convention.  First, for graduate students, UCEA has es-
tablished a first-of-its-kind Doctoral Student Symposium as a preconference session. It will be launched for our 2012 Conference in 
Denver.  Doctoral students from UCEA member institutions will be invited to submit proposals similar to UCEA’s format and present 
them during this preconference session.  Further details regarding the call for proposals for this graduate student presession will follow 
later this month and can be found on the Graduate Student portion of  the UCEA Website: http://www.ucea.org/graduate-student 
-development/ 

Second, for those who are handy with audio-visual technology, the 2012 UCEA Convention will play host to a Film Festival!  UCEA has 
opened an opportunity for submissions of  5-minute videos that explore broadly the landscape of  quality leadership preparation, includ-
ing our research and engaged scholarship, our preparation program designs and improvement efforts, our policy work, and the practice 
of  educational leaders.  Video submissions may relate to the conference theme or share educational leadership program features, innova-
tions, and impacts. Additional details are posted in the UCEA Review and on the UCEA website: http://www.ucea.org.  
 
IV. Criteria for Review of  Proposals 
All proposals will be subject to blind, peer review by two reviewers, which will occur electronically. The proposal must not include names 
of  session organizers or presenters. Primary authors of  submitted proposals agree to serve as proposal reviewers. 
Proposals for papers will be evaluated for the following: 

• relevance of  research problem/topic to the convention theme and/or broader discourse in the field regarding leadership  
preparation; 

• thoroughness and clarity of  the proposal;
• theoretical framework, methods, analysis, and presentation of  findings (for empirical research); and
• significance. 

All other proposals will be evaluated for the following: 
• relevance of  research problem/topic to the convention theme and/or broader discourse in the field, 
• thoroughness and clarity of  the proposal, and 
• alignment between proposed format and purpose of  the session.

V. Participation Guidelines and Proposal Deadlines 
Those engaged in research, policy, or practice in educational or youth-serving agencies may submit proposals for consideration. 
Proposals must be received by Monday, May 7, 2012.  All proposals must be submitted electronically at the link to be provided at the 
UCEA homepage (http://www.ucea.org).  This site will open April 1, 2012. 



34 • UCEA Review • Winter 2012 www.ucea.org

General Information
The 2012 UCEA Convention will include an opportunity for sub-
missions of  5-minute videos that explore broadly the landscape of  
quality leadership preparation, including our research and engaged 
scholarship, our preparation program designs and improvement ef-
forts, our policy work, and the practice of  educational leaders. Vid-
eo submissions may relate to the conference theme or share educa-
tional leadership program features, innovations, and impacts such as

•  strong vision,
•  active learning, and
•  integrative internship.

Selected videos will be posted on the UCEA website and featured 
prior to the general sessions at the 2012 UCEA Convention in Den-
ver, Colorado, November 15-18, 2012. 

Video Submission Guidelines
•  Video running time: 5 minutes or less

•  Deadline for video submissions: July 31, 2012

•  Video quality: Filmmakers are encouraged to create the vid-
eos using High-Definition (HD) video (higher resolution than 
Standard-Definition or SD video). 

•  Audio quality: Filmmakers are recommended to use a high-
quality microphone to capture sound, such as a lapel or lavalier 
mic for individual speakers or a boom microphone to record 
group interviews or classroom instruction.

•  Rights & clearances: Filmmakers must secure all rights, li-
censes, clearances, and releases necessary for participants, mu-
sic, and locations for conference exhibition and web streaming.

•  Format: Videos must be submitted on a DVD formatted in 
MPEG video Region 1/North America. Each DVD must be 
accompanied by a completed and signed Submission Form. 
Mail DVD and Submission Form to:

Jennifer Friend, Ph.D.
Educational Leadership, Policy and Foundations
University of  Missouri
328 Education Building
5100 Rockhill Road
Kansas City, MO 64110

UCEA Convention 2012
Call for 5-Minute Video Submissions

Filmmakers will be notified of  the videos selected for the 2012 
UCEA Convention by September 1, 2012. Video submission mate-
rials will NOT be returned.

Note: In order to create a video with high production value (profes-
sional filming, clear audio, editing, and postproduction), we suggest 
partnering with the film studies program at your institution or with 
students in specialized high school film production programs.

Judging Criteria
Videos will be judged by an independent panel of  reviewers using 
a 5-point scale (1 = not acceptable, 2 = below average, 3 = average, 4 = 
above average, 5 = exemplary) for each of  five areas: 

•  connection to conference theme, The Future Is Ours: 
Leadership Matters; 

•  representation of  educational leadership program features, 
innovations, or impacts;

•  video production quality (video—camerawork, lighting; 
audio—clarity, consistency of  audio levels, music);

•  postproduction (editing, transitions, graphic design, pacing); 
and 

•  insights into leadership preparation (potential impact on 
viewers and the field).

Video reviews will occur August 1–15, 2012, via a secure website 
for online video sharing. If  you are interested in serving as a 
reviewer, please notify Jennifer Friend by March 1, 2012. 

Contact Information
Jennifer Friend, Ph.D.
Associate Professor
Program Coordinator, pK-12 Educational Administration
Educational Leadership, Policy and Foundations
University of  Missouri-Kansas City
Phone 816-235-2550
E-mail friendji@umkc.edu

Submission deadline: July 31, 2012
See next page for Submission Form

 

Submission length must not exceed 3 single-spaced pages (approximately 2,000 words or 8,000 characters) using 12-point font (Times 
New Roman).  References are required and must not exceed 1 single-spaced page (approximately 400 words or 2,200 characters). 
The lead author of  papers is required to upload an advance copy of  the paper into the All Academic System through the UCEA Convention 
site 3 weeks prior to the convention (October 23, 2012).  By submitting a proposal, the lead author of  each proposal also agrees to serve as a 
reviewer.  An author’s failure to live up to either of  these commitments may lead to the paper being removed from the convention program.

VI. Participation Limits 
To promote broad participation in the annual convention, an individual may appear as first author on no more than two proposals.  In 
addition, an individual may appear on the program no more than four times in the role of  presenter.  The participation limit does not 
include service as chair or discussant or participation in invited sessions or any session connected with UCEA headquarters, committees, 
or publications. 
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UCEA Convention 2012 - Video Submission Form

Video Title: _________________________________________________________________________________

Video Running Time (must be 5 minutes or less): __________________________

Contact Person: ______________________________________________________________________________

Email: _____________________________________________  Phone: _________________________________

Institutional Affiliation: ________________________________________________________________________

Name of  Educational Administration Preparatory Program Featured in Video: ______________________________

___________________________________________________________________________________________

Video Producer(s): ____________________________________________________________________________

Video Director: ______________________________________________________________________________

Brief  Synopsis of  Video: _______________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

Mail completed submission form and DVD by July 31, 2012 to:

Jennifer Friend, Ph.D.
Associate Professor, ELPF
University of  Missouri
328 Education Building
5100 Rockhill Road
Kansas City, MO 64110

• Rights & Clearances – Filmmakers must secure all rights, licenses, clearances and releases necessary for participants, music, and loca-
tions for conference exhibition and web streaming.

• Videos must be submitted on a DVD formatted in MPEG video Region 1/North America.

• Filmmakers will be notified of  the videos selected for the 2012 UCEA Convention by September 1, 2012. Video submission materi-
als will NOT be returned.

• Selected videos will be posted on the UCEA website and featured prior to the general sessions at the 2012 UCEA Convention in 
Denver, Colorado.
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Contributing to the UCEA Review
If  you have ideas concerning substantive feature articles, 
interviews, point-counterpoints, or innovative programs, 
UCEA Review section editors would be happy to hear 
from you.

General Editor:
  Michelle D. Young (UCEA)

  mdy8n@virginia.edu

 Feature Editor:
  April Peters (University of  Georgia)

  alpeters@uga.edu

Interview Editors:
  Lisa Bass (University of  Oklahoma)

  dr.bass@ou.edu
  Mariela Rodríguez (University of  Texas at San Antonio)

  Mariela.Rodriguez@utsa.edu 

Point-Counterpoint Editor:
  Mónica Byrne-Jiménez (Hofstra University) 

  Monica.Byrne-Jimenez@hofstra.edu 

Innovative Programs Editor:
  Hans Klar (Clemson University) 

  hklar@clemson.edu

Managing Editor:
  Jennifer E. Cook (UCEA)

  jenniferellencook@yahoo.com

University Council for Educational Administration  
The University of  Virginia
Curry School of  Education
405 Emmet St.
Charlottesville, VA 22904
Ph: 434-243-1041 
www.ucea.org

2012 Calendar

Non-Profit Org.
U.S. Postage 
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Charlottesville 

Virginia
Permit #350

UCEA Review
The UCEA Review is published three times a year (winter, sum-
mer, fall) and distributed as a membership benefit by the UCEA. 
Address changes and other corrections should be sent to UCEA 
at the above address.

Michelle D. Young..............................................Executive Director
Pamela D. Tucker..................................Senior Associate Director
Bruce Barnett.................Associate Dir. of  International Initiatives
Julian Vasquez Heilig.................Associate Dir. of  Program Centers
Liz Hollingworth..........................Associate Dir. of  Publications  
Scott McLeod..............................Associate Dir. of  Communication
Cristobal Rodriguez.....Associate Dir. of  Grad. Student Development
Kirstine Sigloh.....................Manager of  Events & Special Projects
Lisa Wright, CPA................................. ...............Financial Manager
Rhonda Douthit................................Executive Assistant
Jennifer E. Cook..............Publications & Communications Editor
Pei-Ling Lee.... ..............................Graduate Assistant, webmaster
Erin Anderson..................................................Graduate Assistant
Dallas Hitt............................................................Graduate Assistant
Leondias “Lee” Williams...............................Graduate Assistant

Return Service Requested

February 2012 Convention Planning meeting, Denver, CO, Feb. 29-Mar. 1

March 2012 Executive Committee meeting, Charlottesville, VA, Mar. 28-31
Excellence in Educational Leadership nominations due,  
  UCEA HQ, Mar. 12

April 2012 David L. Clark Graduate Student Research Seminar,  
    AERA meeting, Vancouver, BC, Canada, Apr. 12-13
Jackson Scholars Workshop, AERA meeting, Vancouver, BC, 
    Apr. 13
William L. Boyd National Educational Politics Workshop,  
     AERA, Vancouver, BC, Apr. 13
LSDL UCEA-FIPSE meeting, date TBA

May 2012 UCEA Convention Proposals due, UCEA HQ, May 7
Jackson Scholars nominations due, May 30
Award nominations due, May 30

July 2012 Film submissions to UCEA Convention due, July 31

November 2012 2012 UCEA Convention, Denver, CO, Nov. 15-18


